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Preface 

The Self-Study completed by Sylmar Biotech Health Academy (SBHA) followed the process 

established by the Focus on Learning Joint WASC/CDE Process Guide, 2017 Edition. The Self-

Study involved all SBHA stakeholders in a comprehensive evaluation of the entire school program 

resulting in three Critical Learner Needs (CLN) and the development of a schoolwide action plan 

to guide and monitor continued improvement. 

 

The Focus on Learning Self-Study process began in Spring 2017 with the selection of the Self-

Study coordinator and initial training for the coordinator, Assistant Principal, and Principal 

overseeing the process. Training involved research, webinar attendance, and meetings with Ms. 

Sylvia Taylor, WASC Trainer. To begin the process, the Self-Study coordinator led several full 

faculty informational meetings regarding the WASC purpose, process, categories of concern, and 

timeline. Because we are a small faculty, work within each criteria category was staggered. We 

began with categories A, B, and C.  Large posters delineating criteria categories A, B, and C and 

all of their subsets, were posted in the Professional Development room. Faculty then signed up for 

the category and subset according to their interest. In so doing we had groups of approximately 4-

5 people working on each category criteria. With strict timelines established, criteria categories D 

and E were completed in the same way. With such a small number of faculty, we needed to stagger 

the work, which also allowed teams to work on more than one criteria category. For example, the 

team who worked on Category C also worked on Category D; the team who worked on Category 

B also worked on Category E, and the team who worked on Category A were split and funneled 

into Category D or E.  

 

The Leadership Team, made up of the Principal, Assistant Principal, Self-Study coordinator, and 

Lead teacher met throughout Spring 2016 and Fall 2017 to observe, interpret, and analyze various 

data including demographics, student performance and perception data. The objective of these 

meetings was to use the data to identify areas of deficit as a way to lead us to our Critical Learner 

Needs. 

 

Home Group Leaders also reviewed school and subject specific data with their Home Group in 

order to further bear down on areas of strength and challenge. Likewise, Focus Groups studied 

data specific to their category of concern, resulting in a triangulation of findings that brought us to 

our three Critical Learner Needs. 

 

The Leadership Team, Home Group Leaders and Focus Group Leaders reviewed the Critical 

Learner Needs identified in the previous WASC Accreditation cycle (2015). They also reviewed 

the Self-Study process by examining the Schoolwide Learner Expectations and school data with 

respect to our Linked Learning Pathways. It was determined that the identified Critical Learner 

Needs supported the reviewed information and data. 
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Aligning questions with the identified Critical Student Needs, Focus Groups crafted content-

specific questions that needed to be answered within Home Groups. Home Groups collected 

relevant data to help answer those questions, continually referencing the Schoolwide Learner 

Expectations and their adherence to the Linked Learning Pathways. These questions and answers 

were revisited throughout the process as a way to ensure continuing inquiry within the study cycle. 

 

Focus group members examined all criteria within their category, collected relevant 

documentation and data, and analyzed the data. Focus Groups then answered the questions, 

identified supporting evidence, as well as areas of strength and challenge. Ultimately, the Focus 

Groups collectively assessed the findings and found consensus in their examination of the 

categories and their criteria. 

 

The Self-Study coordinator, along with the Assistant Principal and Home Group leads evaluated 

the Critical Learner Needs along with the summary analysis of profile data and progress contained 

in chapter 4. In so doing, we identified the focus areas of our Action Plan. Home Groups reviewed 

the Action Plan and created action steps to attain our goals. Action steps and growth targets were 

designed to be measurable and continually monitored for growth. 

 

This Self-Study and WASC Report represents Sylmar Biotech Health Academy’s absolute 

commitment to provide our students and community with the world-class education they deserve. 

Our small faculty works tirelessly to continually monitor and improve our program of study, 

method of instruction, and our personal connection to each student.  
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Chapter I:  Progress Report 

Summarize progress on each section of the current schoolwide action plan that incorporated all 
schoolwide critical areas for follow-up from the last full self-study and all intervening visits. 

Comment on the original critical areas for follow-up not in the current plan. 

 

Sylmar Biotech Health Academy’s ACS WASC Initial Visit took place on April 9, 2015. In the 

Initial Visit Report, the Visiting Committee noted the following as Critical Areas for Follow-up. 

Following the list is an explanation of our progress in each area. 

1. Develop methods to assess SBHA’s Schoolwide Learner Outcomes.  

2. Further support and increase academic achievement for students in the Special Education 

program.  

3. Further support and increase academic achievement for long-term English Learners.  

4. Continue working toward Linked Learning certification and developing the Heath/Medical and 

Bio/Engineering pathways, moving internships from an optional experience to one that is 

embedded in the school’s academic program.   

5. Find ways to provide the technology hardware necessary to support the school’s biomedical and 

health focus. 

Progress in each of these areas are as follows: 

The Student Learning Outcomes for SBHA are divided into two major components, academic and 

behavioral. Through Linked Learning and PBIS (Positive Behavioral Interventions & Supports), 

we developed our SLOs. Our academic SLOs demonstrate that Sylmar Biotech Health Academy 

Graduates are Technically Proficient Learners, Compassionate Global Citizens, 21st Century 

Skills Practitioners, and Scientific Thinkers. To assess these SLOs students take a survey and we 

are developing our Senior Defense/Senior Project where students show evidence of these SLOs. 

Other data, such as grades and test scores are used, in conjunction with Pathway goals, to monitor 

and assess mastery of SLOs.  In regards to our behavioral expectations, CHERP (Compassionate, 

Health-conscious, Engaged, Respectful, and Productive) students are recognized monthly for 

demonstrating these characteristics and we assess CHERP by having students complete surveys.  

To support and increase the academic achievement of our Special Education students, we have 

two special education teachers and two special education teacher assistants who directly work with 

our students who have an Individualized Education Plan (IEP). Our students who have Special 

Day Program (SDP) designation have their English and/or math class with one of our special 

education teachers. All of their other classes are in general education and have a special education 

aid or teacher that provide support. Our students with Resource Specialist Program (RSP) 

designation have all of their classes with our general education students with the support of our 

special education teachers or aids. Our special education teachers regularly co-plan and/or co-teach 

with regular education teachers in order to provide the appropriate accommodations for all of our 

special education students. These teachers have daily schedules delineating their co-teaching 

assignments throughout the day and week. They are present in all general education math and ELA 

courses throughout the week. 
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To further support and increase the academic achievement of our Long-term English Learners 

(LTEL) we provide an English Language Development (ELD) class. Our LTEL students take this 

additional English class to improve their literacy skills in the English language. The goal is to 

improve their English skills so they are able to pass the CELDT, the Reading Inventory and are 

able to reclassify. We also have and English Language (EL) designee who helps monitor and 

provides support to our LTEL students.  

Our Linked Learning work continues to progress. We became a Linked Learning Certified School 

after our Linked Learning Certification visit on March 2, 2017. We are the eight school in LAUSD 

and the first school in the Northeast San Fernando Valley to receive Linked Learning Certification. 

This is important because the certification process promotes continuous improvement and 

validates high quality Linked Learning Pathways, thereby increasing opportunities for all students 

to graduate prepared for college, career, and life. Through our Linked Learning work, we acquired 

the following grants: Youth Career Connect Grant (2014) and the Career Technical Education 

Incentive Grant (2016).  These grants have allowed us to create strong partnership with LA Mission 

College, Olive View-UCLA Medical Center, and Providence Holy Cross Medical Center. With 

these partnerships, our students have been able to get summer internships, volunteer opportunities, 

dual enrollment, receive the Health Occupations Fundamentals Certificate, participate in Certified 

Nursing Assistant (CNA) program, and go on college and career related field trips. Furthermore, 

our teachers have been able to participate in Project Lead the Way (PLTW) training for their 

Biomedical and Engineering classes and to purchase the necessary equipment to implement their 

curriculum. Two major projects include the renovation of two classrooms. One classroom will be 

converted into a medical simulation lab and the second classroom will be converted into an 

engineering lab. This will allow students to have more of a real world experience as they complete 

their biomedical and engineering coursework.  

To support our instructional program and increase the use of technology, we have been able to 

purchase a Chromebook cart for every classroom. Our biomedical and engineering classes have 

an additional laptop cart to complete assignments within their PLTW curriculum. Furthermore, we 

have an iPad cart so that classes can checkout to use when they are completing their Project Based 

Learning (PBL) projects. The additional technology and classroom equipment were purchased 

with the following grants: Youth Career Connect Grant (YCC), Career Technical Education (CTE) 

and Career Technical Education Incentive Grant (CTEIG). At this time, we do not have the ability 

to provide students with home access to our computers. We are, however, in the running to become 

a 1-1 school next year, which means that all of our students will be given laptops for school and 

home use. 
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Chapter II: Student/Community Profile and Supporting Data and 
Findings 

A.  General background and History 

1.  Community 

a.  The Los Angeles Unified School District (LAUSD) is the second largest school 

district in the nation and the largest with an elected school board. With a total of 

1306 schools, the district serves 713,871 students, as of March 2017.  LAUSD has 

19 primary school centers (Head Start, pre-school), 448 elementary schools, 81 

middle schools, and 94 senior high schools. In addition, there are 54 options 

schools, 49 magnet schools, 25 multi-level schools, and 13 special education 

schools. Remaining schools include home/hospital centers, charter schools, k-12 

magnet schools, and adult education centers. The LAUSD encompasses 

approximately 710 square miles in the western section of Los Angeles County. The 

District is located in and includes virtually all of the City of Los Angeles as well as 

all, or parts, of 31 smaller municipalities plus several unincorporated sections of 

Southern California. LAUSD was founded in1854 as the Common Schools for the 

City of Los Angeles and became a unified school district in 1960. Currently 

LAUSD is divided into six local school districts. They are: Local District Northeast, 

serving the northeast San Fernando Valley; Local District Northwest, serving the 

northwest San Fernando Valley; Local District East; Local District West; Local 

District Central; and Local District South. Each local district has its own set of 

Directors who report to a Local Superintendent. Sylmar Biotech Health Academy 

is within Local District Northeast and is the northernmost campus in LAUSD. 

LAUSD boasts a diverse population of students, with 94 languages, other than 

English, spoken by the students and the parents we serve. Our population, unlike 

most of LAUSD, are a majority Latino and community based, so very few of our 

students are from outside the near-by community. This is an advantage in some 

ways because it allows us to make close connections with the parents, who are then 

more eager to participate in school functions that impact themselves and their 

students. Our intention is to cultivate a family-friendly environment to attract 

greater numbers of parents to our school. In addition, our parent population is 

economically and educationally disadvantaged, making our role, as a community 

school significant, as we work to educate our parents as well as our students. We 

are fortunate to have the help of partners, such as Youth Policy Institute (YPI), who 

work tirelessly to overcome the struggles in our community.  

b. Sylmar Biotech Health Academy is co-located on the same campus as Sylmar 

Charter High School. Sylmar is a bedroom community with some small family-

owned businesses and a few major retail and fast food establishments. In the past 

three years, Sylmar has enjoyed a bit of resurgence with many new shopping and 

eating areas opening, creating jobs in the community. Currently the median 

household income in Sylmar is $60,899. Olive View-UCLA Medical Center, a 

county hospital, and Mission College, a mid-sized community college, are located 

just a short distance from our campus. Current 2017 demographics show that 
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Sylmar’s total population is 91, 245 people. According to the most recent census 

data, Latinos make up 74% of the population, Whites 14%, African Americans 

4.5%, and Asians 5.3%. SBHA’s ethnic makeup reveals a slight variance from the 

community, most likely caused by the availability of private and charter schools, as 

well as LAUSD’s Zone of Choice policy allowing students and parents a number 

of options within a particular geographic area. Enrollment from 2014-15 was 91.4% 

Hispanic, 4.7% African American, 1.4% White and .7% Asian. There has been 

minimal variance in our student population the past couple of years.  

 

Sylmar Biotech Health Academy is a small school with 280 students as of March   

2017. We are accountable to both State and Federal mandates, and carefully 

adhere to these accountabilities. With 91.9% of our students socioeconomically 

disadvantaged, SBHA is able to participate in the Title I Program. This funding 

allows our students to receive services comparable to those received by students 

in higher socioeconomic areas.  

 

An important feature of our community is that we exist within LAUSD’s Zone of 

Choice. This means that students in the area have a choice of many schools, all with 

unique programs, from which to choose. This factor affects our enrollment as we 

are competing with more than six other area schools, some of which are charters.  

Our school’s theme, health and biotechnology, was chosen by and for the people of 

this area, so we know that there is a demand for our services in the community.  

 

c. The Sylmar Neighborhood Partnership (SNP) has a dynamic relationship with 

Sylmar Biotech Health Academy students, faculty, parents, Local District North 

East, other community organizations, and faith-based organizations in the area. 

This Partnership is made up of dedicated community members who volunteer their 

time and energy toward improving the cultural, social, and educational landscape 

of Sylmar. Hathaway Sycamore and For Families are “wrap-around” services on 

our campus and provide emotional and physical medical health services to Sylmar 

Biotech Health Academy students and families. 

 

d.  Youth Policy Institute (YPI) maintains a high profile on our campus. YPI 

provides Sylmar families with assistance in a number of ways including after school 

programs, meals, job training, summer jobs for youth, physical education, adult 

education, computer literacy, holistic family services, case management, parenting, 

tutoring, and college preparation. Educare, a community foundation program 

dedicated to supporting students in a holistic capacity. They are a staff of caring 

educators who focus on academic intervention and enrichment, as well as 

strengthening relationships through their signature program ACE (Achievement 

and Commitment through Excellence). They are funded by the Youth Career 

Connect Grant grant. Educare’s programs are designed to give students the 

opportunity to develop their unique abilities, build relationships, and find relevance 

in their educational experience. Gear Up, funded with a grant from the U.S 
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Department of Education through YPI, provides SBHA with two full time 9th and 

10th grade assistants who work directly with students to monitor their academic 

progress throughout their high school experience. Gear Up offers before school, 

lunch time, and after school tutoring, field trips to college campuses, and college 

counseling. Gear Up maintains a major presence in our 9th and 10th grade advisory 

classes where they check in on students, one on one, creating ongoing 

accountability and fostering meaningful relationships with students. Finally, as we 

continue to develop our instructional program into a sustainable model, we are 

collaborating with our main Middle School feeder to align our programs (Olive 

Vista Articulation Meeting Notes).  Olive Vista is a magnet program that offers 

its students the Engineering PLTW curriculum.  We are working on creating a 

pipeline for those students to matriculate to us to continue their Engineering 

educational experience.  Because of their magnet status, we were prompted to 

consider filing for a magnet conversion. At this time, we have completed that 

request and will submit the report for the upcoming school year.  We are committed 

to providing a high quality education to historically under-represented youth in our 

community and adding an academically rigorous program to their high school 

options is a void we are ready to fill.    

   

e. The industry partnerships that help us provide Work Based Learning (WBL) 

experiences for our students and therefore help us to meet the Pathway outcomes 

include local hospitals – UCLA Olive View Medical Center, Providence Holy 

Cross Medical Center, and the Mobile Health Clinic on site two days a week serving 

both schools on campus (Sylmar Biotech and Sylmar Charter High School).  We 

are currently working on adding a local convalescent home and Kaiser Permanente 

to our roster of industry partnerships that will offer our students their internship 

experience, helping us continue to prepare our students with the skills needed for 

college and the work force. 

A unique program feature we offer our students stems from our partnership with 

Los Angeles Mission College (Mission Commitment Letter).  We have worked 

closely with them to align our instructional program with their existing professional 

certificate program (Course Sequence).  

 Rising Sophomores take the Health Occupations Credential (HOC), a 

foundational certificate that introduces students to the healthcare field   

 Rising Juniors can choose to continue to the next certificate, the Certified 

Nurses Assistant (CNA)   

 Rising Seniors will be able to choose between the Pharmacy Technician 

Certificate or the Biomedical Lab Assistant Certificate 

These certificate programs are open to all students who wish to pursue post-secondary                        

classes while in high school and are free of charge. They are a key element in providing                       

our students with work-based learning experiences and the real-world industry skills                           

that will gain them employment upon graduation.  We receive the US Department of                          

Labor / Linked Learning Youth Career Connect grant that allows us to offer these                               

professional certificates as all-inclusive opportunities:  tuition, books, scrubs, and extra                       
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academic tutoring services. To expand, we are in discussions with Mission College to                         

add the Pharmacy Technician Certificate for Rising Seniors and a Biotechnology Lab                         

Assistant professional certificate. 

 

Our Engineering Pathway is just beginning to emerge, so we do not yet have comparable 

opportunities to offer our students. Although, we did make a connection with Abbot Laboratories 

and one of our students participated in their summer internship program. Our student was part of 

a paid internship and worked directly on a project with engineers. We are looking forward to 

strengthening our partnership with Abbot. At this time, we have approximately thirty students 

participating in Engineering and the program is headed by our outstanding instructor, Ms. Edna 

Losa. Ms. Losa has been integral to the emergence of the program and has taken student groups to 

Engineering competitions for the past two years. Our students have been very successful at these 

competitions and this success is creating excitement among students whom, we hope, will 

participate in the future. We are also fortunate that Ms. Losa is an industry professional and has 

the ability to make meaningful industry connections on our students’ behalf. 

 

The partnerships we have cultivated with the LAUSD Central Office and the Local                             

District Northeast office enable us to keep innovating and build our instructional                                 

program from year to year to help our students meet the Pathway outcomes.  The Linked                      

Learning Central Office continues to support us with the federal grant funds and the state level 

grant funds. These funds in particular directly impact students because the funding allows for                                 

technology in the classrooms, updated construction for renovated lab spaces, and buses                       

for field trips.  The district also supports us with recruitment by allowing us our own                           

customized page on the local district Zone of Choice brochure, this ensures that parents interested 

in our school can easily contact us and differentiate us from other secondary options in the area. 

2.  Staff Description 

Sylmar Biotech Health Academy has a Principal (female), one Assistant Principal 

(female), two counselors (female), sixteen certificated instructors (eight male; eight 

female). The classified staff of five is comprised of four women and one man. Educare 

provides four additional staff members, three women and one man. 

 

Hiring/Staff Trends: SBHA has been undergoing a full transformation of our instructional 

program on campus for the past few years and part of the growth we have experienced is the 

attrition of our teaching staff.  2015/16 saw two teachers complete a Teacher Initiated Transfer 

(one needed a school closer to home and the other was not fully bought in to the project-based 

learning model); at the same time, we added two new teaching positions to our staff and as a 

result, four new teachers started with us for the 2016/17 school year.  Our new teachers were on-

boarded to our Linked Learning model through our Summer Institutes and were assigned mentor 

teachers already on staff to provide year-long support.   

 

While we continue to celebrate those new additions to our staff, we unfortunately had to displace 

two teaching positions for the 2017/18 school year.  To adapt to the loss of those teaching 

positions on the master schedule due to falling short of the projected enrollment on Norm Day, 
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we combined the Foreign Language line with the World History line since that teacher is dual-

credentialed.  We are working hard on recruitment strategies and hope to have both positions 

back on the master schedule for the 2018/19 school year. 

 

In conclusion, over the past three years (2015-2018), our attrition rate continues however, it does 

not appear to adversely affect teaching and learning. This is attributable to a number of factors. 

Our program strengthened as we became a Linked Learning School. As a result, the theme of the 

school is fully realized across content areas and students make connections to industry via not 

only their CTE courses but in their core content classes as well.  Furthermore, our CTE 

instructors, central to our program, receive additional training and professional development in 

Project Lead the Way (PLTW) thus increasing student engagement and relevance.  And while 

teacher placement protocols through LAUSD are not always conducive to the needs of small, 

boutique schools such as SBHA, our hiring practices have made strengthening and honing our 

programs a time-intensive practice. On the positive side, as we grow into our identity, we are 

becoming a more inclusive, collaborative staff; like-minded, and better attuned to our school’s 

purpose, vision, and mission. 
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 SBHA Certificated Staff by ethnicity and gender: 
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YPI provides the following staff:  

 

3. ASC WASC Accreditation History for school 

a.  The mission of SBHA is to prepare students for academic success in high school, 

post-secondary education and professional careers, encourage students to be 

responsible and active participants in the community, and enable students to 

become life-long learners. SBHA aims to transform the high school experience and 

prepare students for both college and career, especially through connections to the 

Youth Policy Institute (YPI) Los Angeles Promise Neighborhood (LAPN) and the 

Linked Learning district initiative. We emphasize student achievement and positive 

postsecondary outcomes by challenging students to develop problem-solving and 

interpersonal skills and linking rigorous college preparatory curriculum with 

technical coursework through learning Pathways in the biomedical, health, and 

engineering fields. SBHA works to close the achievement gap by providing clear 
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and high expectations for all students, a personalized and supportive learning 

environment, family-school-community and state-school-private sector 

partnerships, integrated technology in the classroom, and Linked Learning.  

As a Linked Learning school, School Wide Learner Outcomes (we refer to them as 

Student Learning Outcomes or SLOs) are directly connected to the students’ chosen 

Pathway. In all Pathways, Sylmar Biotech Health Academy Graduates are… 

 Technically Proficient Learners who… 

  Employ technology in an ethical manner 

  Evaluate the credibility of relevant sources for use in research and 

practice 

  Analyze and interpret biotechnical information for self, career, and 

community application 

 Compassionate Global Citizens who… 

  Demonstrate empathy, compassion, and moral integrity 

  Contribute proactively to individual and community 

 21st Century Skills Practitioners who… 

  Utilize the 4 C’s (creativity, critical thinking, communication, 

collaboration) to solve health, engineering, and biomedical related 

issues 

  Apply the 4 C’s to interact with school, industry professionals, and 

the community about health, engineering, and biomedical related 

issues 

 Scientific Thinkers who… 

  Analyze and Investigate world health issues and present possible 

solutions 

  Connect their biomedical knowledge and experience to advocate 

for positive change 

 

b. Our last ASC WASC visit (which was our initial visit) occurred April 9, 2015. We 

were granted accreditation through June 30, 2018. The Committee noted that SBHA 

has a clear mission and vision that is aligned with the school’s Linked Learning 

Pathways as well as SBHA’s status as a partnership school connected with the 

Youth Policy Institute, an LAUSD approved outside party that provides substantial 

human resources. The Committee also mentioned a lack of technology, but as of 

today, SBHA is equipped with Chrome books in every classroom thanks to the hard 

work of the administration to secure the necessary funding through grants. 
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c. While our student learning outcomes have remained consistent and aligned with 

Linked Learning, we have instituted another set of behavioral outcomes this school 

year to help support the students holistically. These are positive behaviors and are 

part of our Positive Behavioral Intervention and Supports (PBIS). We recognize 

and celebrate everyday on our campus. We expect that students are: 

  Compassionate 

 Health-conscious 

 Engaged 

 Respectful 

 Productive 

We at SBHA believe that these CHERP ideals are essential to the students’ 

overall success.  Our SLOs and Behavior expectations were recently revised 

to better align with the Linked Learning Pathways. As a faculty we revisit 

these objectives annually during a summer PD. All faculty had input as to 

what objectives we should implement. Our school is not in PI status. 

4.  LCAP- The Local Control and Accountability Plan provides for a continuous review 

and assessment of the District’s progress in achieving 100% graduation while investing 

resources to support students, staff, and parents. Points a.-d. (below) delineate the 

identified themes, action steps, and metrics as determined by the Los Angeles Unified 

School District. These measures are enforced at all LAUSD school sites. At SBHA, we 

use our Single Plan for Student Achievement (SPSA) as the monitoring piece for all 

LCAP measures. The SPSA reflects the LCAP mandates and interprets them at a site-

based level. The School Site Council is responsible for monitoring the requirements as 

well as communicating progress to all school stakeholders. This is done through 

surveys, phone calls, and bi-annual parent conference nights.  

a.  In spring of 2016 LAUSD held 51 meetings across the school district with over 

2,200 participating attendees, representing all stakeholders. In addition to the 

meetings, in-person and online surveys made up of qualitative and quantitative 

questions, resulted in nearly 18,000 responses from stakeholders. The overarching 

question posed was “How do we best support our students with the highest needs?”. 

Questions were designed to glean relevant information about stakeholders’ most 

pressing concerns. From the feedback, eight themes emerged: Parent engagement; 

Extracurriculars, Electives, Enrichment; Intervention and Student Supports; 

Teacher Supports; Engaged Administration; College and Career Readiness; 

Achievement; and Positive School Climate.  

b. District goals relevant to SBHA include: 100% Graduation Rate; Proficiency for 

all; 100% Attendance; Engagement; and School Safety. Other goals that are also 

relevant to our school’s population are:  

Low income Students-Focus on Academic Proficiency; Provide opportunities for 
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College and Career readiness 

English Learners-Provide appropriate interventions for ELs who are not meeting 

benchmarks; Increase the number of dual language and bi-lingual programs; 

Increased training for teachers of English learners. Parent meetings are currently 

conducted in English and Spanish and many of the school’s staff members are 

bilingual. Therefore, all of the information provided to parents is in both in English 

and Spanish. For example, during Coffee with the Principal the School Survey was 

reviewed with parents and a full explanation was provided in English and Spanish.   

c.  Metrics 

  4-Year Cohort Graduation Rate 

  Percentage of Students who  Exceeded College Readiness Standards in 

ELA as Measured by the 11th Grade Early Assessment Program (EAP) 

  Percentage of Students who Exceeded College Readiness Standards in 

Mathas Measured  by the 11th Grade Early Assessment Program (EAP) 

  Percentage of AP ExamTakers with a Qualifying  Score of  “3” or  Higher 

  Percentage of Students Who Met or Exceeded Standards in 3rd- 8th, 11th 

Grade ELA   

  Percentage of Students Who Met or Exceeded Standards in 3rd- 8th, 11th 

Grade Math 

  Percentage of English Learners Who Reclassify as Fluent English 

Proficient(RFEP) 

  Percentage of English Learners Who Have Not Reclassified in 5 Years 

(LTEL) 

  Percentage of English Learners Making Annual Progress on the CELDT  

  Percentage of Students Attending 172-180 Days Each School Year (96% 

orHigher Attendance Rate) 

  Parent/Caregiver Participation on School Experience Survey 

d.  Description of Goals 

 100% Graduation: Monitor and support high school graduation rate; 

Increase A-G requirement completion; Monitor and reduce drop out rates; 

3+ AP Scores; Increase Math and ELA EAP proficiency; Increase FAFSA 

completion rate 

 Proficiency for all: Increase SBAC Math and ELA proficiency rate; 

Increase reclassification rate; Increase EL progress on CELDT (AMAO-1); 

Decrease LTELs; Increase FY comprehensive academic assessment results; 

Increase SWD in general education; Decrease SWD attending non public 
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schools 

 100% Attendance: Increase students attending 180+ school days; Decrease 

chronic absenteeism 

 Parent Community and Student Engagement: Increase students feeling 

connected; Increase parents completing SES; Increase parent academic 

initiative training; Increase useful resources at parent center 

 Ensure School Safety: Maintain low single student suspension rate; 

Maintain low instructional days lost to suspension rate; Maintain or reduce 

low suspension rate; Increase schools with discipline foundation policy 

implemented; Increase students who feel safe at school. 

 Provide Basic Services: Teachers appropriately credentialed; Increase 

teachers completing TGDC; Increase school based staff attending 96%; 

Instructional materials William compliance; Increase facilities in good 

repair; Increase IGP completion rate. 

B.  School Program Data 

1.  The program of study at Sylmar Biotech Health Academy has been shaped by a variety 

of factors including student interest, workforce needs, teacher expertise and 

postsecondary opportunities. We currently offer two different Pathways: Biomedical 

with Sports Medicine as an additional option in 11th and 12th grade, and Engineering. 

The curriculum for our Biomedical and Engineering Pathways is Project Lead the Way 

(PLTW). Our science and engineering teachers continue to participate in intensive two-

week trainings, which prepare them to teach the courses. PLTW courses are hands-on, 

project based courses that seek to provide our students with the skills and tools needed 

for a biomedical career. At the annual conference and summer trainings our teachers 

attend every year, one of the most inspirational pieces consistently is the connection 

between the courses offered and the professions that will be in the greatest demand in 

the next 10-20 years. We want our students to be prepared for careers that will be 

available to them, and the biomedical and engineering fields both predict a shortage of 

workers as the need increases from the retirement of the aging baby boomer generation 

and rapid advancements in the fields. 

2. a.-e. SBHA’s Program of Study includes courses that support completion of A-G 

requirements as well as specifically designed classes in the Biomedical and 

Engineering fields. The goal of our Pathway community of practice is for students to 

progress towards measurable and achievable learning outcomes. Their four years at 

Sylmar Biotech Health Academy will prepare them for college and career. We 

currently have a partnership with our local community college, Los Angeles Mission 

College. This gives our student body the opportunity to become college and career 

ready and to contribute to the greater community’s need for highly skilled 

professionals in the health and medical fields, an industry that is forecasted to grow 

exponentially over the next decade. Los Angeles Mission College has collaborated 

diligently with us to offer two professional certificates: the Health Occupations 

Credential certificate, and the Certified Nursing Assistant certificate.  The students 
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received dual enrollment credit and invaluable post-secondary and industry 

experience. Mission College recruitment assisted with the matriculation application 

through enrollment. Our goal is for every student to have earned one to two 

professional certificates and at least one internship upon graduation from SBHA.  

Project-based Learning (PBL) is required for all students in all Pathways. All students at 

SBHA are participating in Project Based Learning. This is done in two ways:  First, within 

classes, teachers sometimes use PBL as way to teach course specific content. For example, 

a history teacher might assign students to work together to solve a constitutional dilemma 

or a court-case. Second, at every grade level, once per semester, students participate in a 

PBL focused on a Pathway topic. These PBLs incorporate all classes, so different content 

area teachers, within a grade level, plan these PBLs collaboratively. SBHA uses the Buck 

Institute’s approach to PBL and members of the Buck Institute’s National Faculty have 

trained all SBHA teachers in PBL implementation. PBL is the through-line that ties our 

industry themes to our classroom practice. PBL units are collaboratively designed by our 

faculty to be rigorous, relevant, and authentic to real-world problem-solving The PTLW 

curriculum, already in project form, can be tailored to the needs of our students and adapted 

to PBL in a variety of ways, including providing accommodations for students who have 

IEPs as well as by adding scaffolds to students who may need extra time with a new concept 

or skill. Our PBL practice is framed by four guiding principles: 

 An academic component that includes the English, mathematics, science, history, 

and foreign language courses that prepare students to transition, without 

remediation, to the state’s community colleges and universities, as well as to 

apprenticeships and formal employment training programs. 

 A technical component of three or more courses that help students gain the 

knowledge and skills that can give them a head start on a successful career. 

 A series of work-based learning opportunities that begin with mentoring and job 

shadowing and evolve into intensive internships, school based enterprises, or 

virtual apprenticeships. 

 Support services including counseling and supplemental instruction in reading, 

writing, and mathematics that help students master the advanced academic and 

technical content necessary for success in college and career. 

Project Lead the Way courses (CTE courses) are aligned with the Common Core State 

Standards in math and English Language Arts, Next Generation Science Standards, and 

other national and state standards. Programs are flexible and customizable so that schools 

can meet their curricular and community needs. These courses are designed to complement 

compulsory math and science courses. The course sequence is:  Principles of Biomedical 

Sciences; Human Body Systems; Medical Interventions. These courses fulfill the “D” 

requirement for lab science. 

Sports Medicine, an option with the Biomedical Pathway, is designed for students 

interested in athletic training, physical therapy, medicine, nursing, fitness, exercise 

physiology, kinesiology, nutrition, EMT, and other Sports Medicine related fields. It is 

offered as a classroom and lab course to provide students with theoretical as well as 
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practical application experience.  This course focuses on the basic information and skills 

important in the recognition of, care, prevention, and rehabilitation of athletic injuries. The 

Sports Medicine courses fit well within our overall theme of patient care and are 

complementary to the Biomedical Pathway.  

Students attend an Advisory class once a week, which is devoted to college and career 

readiness. Advisories are cohorted according to grade level. SBHA uses the Exploring 

College, Career and Community Options (ECCCO) as well as the computer-based, 

Naviance. These curricula help students prepare for college and career by helping them 

clarify career interests, goals, and graduations plan. Advisory is designed as a cohort 

wherein the same teacher maintains a group of students throughout their four years, seeing 

them through to graduation. This is a feature of SBHA’s dedication to a personalized 

education for every student. Currently the school program includes industry specific field 

trips and guest speakers in grade nine, job shadow experience in grade 10, industry specific 

volunteer experience in grade 11, and professional internships in grade 12. 

SBHA has robust APEX and Edgenuity programs to support students who need to make 

up credits. This is a major feature of our commitment to equity, access, 100% graduation 

rate, and personalized service to every student and their particular needs. All students at 

SBHA are encouraged to explore their interests without regard to grade point average or 

test scores. Any student interested in any course, including Advanced Placement, is 

supported in that endeavor. We believe that learning should be an exciting experience 

without limitations. All that is required is interest and a commitment to try. 

SBHA is open to all students in the community and has in place a recruitment plan to 

continue to build a diverse student population. We are proud of our diverse student 

representation in student activities as well as leadership development opportunities. This 

year we participated in the Office of Civil Rights (OCR) audit visit which focused upon 

our progress toward offering accessible and equitable instructional program(s) and CTE 

Pathway(s). It was decided that we have successfully implemented practices in line with 

OCR around equity and access for all students with regard to our overall instructional 

program, specifically with CTE Pathways and classes.  

Additionally, we employ Culturally Relevant and Responsive Education (CRRE) in our 

approach to teaching and learning. We work hard every day to not only sustain the systems 

in place to support all of our program services but to also continuously reflect on our 

practice so that we are always responsive to the changing needs of our students.   

We are a student-centered school in every way. Our partnership with Youth Policy Institute 

(YPI) provides our students with academic and social services before, during, and 

afterschool hours. These include classes, clubs, social and emotional support through social 

workers and the Wellness program. There is a college counselor to support students 

through the application process and with transcript analysis. YPI also provides our school 

with Gear-Up, a service specially designed to support ninth grade students to achieve 

graduation and post-graduation success. 
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3. SBHA does not offer online instruction other than the APEX intervention courses for                   

credit recovery, as well as Edgenuity. Both Apex and Edgenuity are computer-based 

programs students can use for credit recovery. 

        4. a. SBHA is committed to serving our English Learners in every way possible. Integrated 

ELD courses (any course with one or more English Learner) feature both Specially 

Designed Academic Instruction in English (SDAIE) as well as English Language 

Development (ELD) strategies. All Teachers have received training in these strategies via 

Professional Development. Furthermore, the EL Designee provides monthly updates on 

pedagogy and EL priorities mandated by the school district, as well regular updates about 

EL testing (CELDT, RI) and student profiles (A-H).  Designated ELD courses provide 

intensive instruction around reading, writing, speaking, and listening. Students engage in 

discussions using the tenets of Constructive Conversations on a daily basis. Within 

Designated ELD courses, data chats are conducted once a semester and CELDT Awareness 

is school-wide and ongoing. Our school programs ELs first, placing the priority on getting 

them the core classes they need along with the appropriate ELD/LTEL course. Title III 

funds are used to provide professional development to ELD/LTEL teachers as well 

planning time. Our school does not have a Title III coach, so the EL Designee conducts 

those PDs. We do not have AVID presently. The LCFF Evaluation Rubric, along with the 

Master Plan, are used to make all EL program placement decisions.  

 The following funding metrics (LCAP) are relevant to this population (from most to least):  

 Provide  appropriate interventions for ELs who are not meeting benchmarks  

 Increase the number of dual language and bilingual programs (17%) 

 Increases training for teachers of English Learners (17%) 

 Offer more support for parents of English Learners  

 Decrease the number of students who become Long-Term English Learners 

 Ensure annual progress towards reclassification of English Learners 

 Increase participation in core academic programs.  

 

SBHA uses the above data to provide Tier I, II, and III intervention for students who are 

not meeting these benchmarks. 

 b. Our school is classified as “Predominantly Hispanic, Black, Asian, Other” (PHBAO). 

About 90% of our students qualify for the Title I free and reduced meal program, so as a 

school we are committed to serving our low-income/socio-economically disadvantaged 

students holistically. Our strong relationship with YPI, a non-profit organization dedicated 

to lifting communities out of poverty, enables us to provide numerous and varied program 

opportunities before, during, and after the school day. These programs enrich and promote 

learning, as well as introduce new ideas to students with regard to post-graduation 

possibilities. This includes after school programs, tutoring, classes, clubs, social and 

emotional support through social workers and Wellness programs. YPI provides a college 

counselor to support students with college matriculation, applications, and transcripts.  

 According to LCFF Evaluation Rubric, the following metrics are relevant to this population 

(from most to least): Focus on academic proficiency; Provide opportunities for college and 

career readiness; Increase graduation rate; Focus on student engagement; Improve school 

safety; Improve school attendance. SBHA uses this rubric to allocate funds and inform 
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support program decisions. Title I funds (75046) support these LCAP goals, as they are ear 

marked to upgrade the entire educational program of the school. This information is cross-

referenced in our Single Plan for Student Achievement. 

            c. Foster Youth make up 2% of our student population. YPI, located on our campus, has a    

number of programs especially dedicated to assisting this population of students.               

Programs include:  

  Independent studies and GED classes 

  Career exploration 

  Internship opportunities 

  Job search assistance 

  Open computer lab 

  Supportive services 

  Tutoring 

  Legal referrals 

  College and financial aid assistance 

  Individual and group counseling 

  Transportation assistance. 

d. SBHA does not have migrant or Native American students at this time, but we do have     

transient, or homeless, students among our population at times. Often these students are 

not here for a significant amount of time, but in these cases, YPI is available with all of the 

programs and supports listed above. In addition, we have an on-site school              

psychologist once a week and a full-time social worker to help our students with the 

emotionally stressful issues they may be experiencing. 

        5. Students with disabilities make up about 15% of our student population. Since we are a 

small school, this is a significant number, and we are dedicated to ensuring equity and 

access to all Students with Disabilities (SWD). SBHA complies with all district, state, and 

federal mandates regarding SWD students and their needs, which include priority 

programming. We have two resource teachers who directly monitor SWDs on their 

respective caseloads from commencement to graduation at SBHA. Resource teachers work 

closely with general education teachers through co-teaching and collaborative/direct 

instruction to ensure that SWD are receiving quality instruction, appropriate 

accommodations, and scaffolding. We also have a Learning Center, run by our Resource 

teachers where students receive additional support when necessary in math and ELA. One 

of the most outstanding features of our school is the tremendous classroom support we 

offer, thanks to YPI and Gear Up. General education teachers enjoy daily support from 

Special Education assistants who regularly attend classes and follow cohorts of students 

throughout the day. This assistance is vital to achieving the environment we seek for our 

SWDs, which involves rigorous, standards-based, quality instruction; equity and access to 

academic content; and social/emotional support throughout the day. 
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Special Education Data 

 

 

 

 

C. Student Demographic Data 

     1. According to the LAUSD MyData Source and CDE DataQuest, SBHA’s population is 99% 

socioeconomically disadvantaged. As is typical in high-poverty area schools, (a.) parents are 

under educated and (b.) 99% of our students qualify for free and reduced meals. These 

statistics show consistency between our population and the services that they are eligible to 

receive. 

  

Program Type

# students 

enrolled in 

Special 

Education 

Program

% 

students 

enrolled 

in Special 

Eduaction 

Program

% Total 

School 

Population

# students 

enrolled in 

Special 

Education 

Program

% 

students 

enrolled 

in Special 

Eduaction 

Program

% Total 

School 

Population

# students 

enrolled in 

Special 

Education 

Program

% students 

enrolled in 

Special 

Eduaction 

Program

% Total 

School 

Population

Resource Specialist 

Program
35 83.3% 14.0% 35 71.4% 11.8% 33 78.6%

9.9%

Special Day Program 7 16.7% 2.8% 14 28.6% 4.7% 9 21.4% 2.7%

Total 42 49  42  

2017-2018 2016-2017 2015-2016 
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Student Demographic Data 

 

 

 

Subgroup 2017-18 # 2017-18 % 2016-17 # 2016-17 % 2015-16 # 2015-16 %

English Learners 18 6.70% 26 9.03% 37 11.10%

Foster Youth 5 1.90% 4 1.39% 3 0.90%

Homeless Youth 21 7.80% 17 5.90% 12 3.60%

Migrant Education 0 0 0 0.00% 0 0.00%

Students with 

Disabilities 42 15.70% 44 15.28% 45 13.60%

Socioeconomically 

Disadvantaged 266 99.25% 286 99.31% 305 91.90%

All Students 268 288 332 332

Source:  LAUSD MyData/ CDE DataQuest
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Graduation Data 

Our first graduating class was in 2016. Therefore, we do not have 3 years of data, but our very 

first graduation rate was 87.2%. This rate is well above our District rate of 77%. The 2016-17 

graduation data has not been released by the California Department of Education, but based on 

our calculations, we should be at a 90 % graduation rate. The class of 2018 are all taking their 

required classes along with the necessary classes they need for credit recovery. If everyone 

passes all of their classes, including credit recovery, we are on track for 100% graduation! We 

are closely monitoring our students’ progress to make this goal a reality.  

Class  
Of 

Cohort 
Students 

Cohort 
Graduates 

Cohort 
Graduation 
Rate 

Cohort 
Dropouts 

Cohort 
Dropout 
Rate 

Cohort 
Special 
Ed 
Completers 

Cohort 
Special Ed 
Completers 
Rate 

Cohort 
Still 
Enrolled 

Cohort 
Still 
Enrolled 
Rate 

2015-16 78 68 87.2 5 6.4 1 1.3 4 5.1 

 

     2. a. SBHA student enrollment breakdown by grade level (# of students) 

 

 

 

 

Analysis of enrollment trends: SBHA has experienced a steady decline in enrollment over the 

past three years. We are not, however, the only school in our area having this problem. Los 

Angeles Unified School District has declared our area a Zone of Choice, which means that 

students and parents may choose from several different schools, all with unique programs. Some 

of these schools are also Charter schools, such as the school with which we are co-located. With 

2017-2018 2016-2017 2015-2016

9
th 61 76 80

10th 66 70 80

11
th 61 66 90

12th 69 80 89

Total 257 292 339

Students by Grade Level

61 66 61 6976 70 66 8080 80 90 89

9TH 10TH 11TH 12TH

Sylmar Biotech Health Academy
Students by Grade Level 

Students by Grade Level 2017-2018 Students by Grade Level 2016-2017 Students by Grade Level 2015-2016
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so much competition, many schools in our area are experiencing a marked decline in enrollment. 

We are also in a very religiously conservative community, and are competing with a number of 

well known, nearby Catholic private schools. Another recent issue was a fight that occurred at 

Sylmar Charter High School a few years ago. Many students voiced that their parents were 

concerned about possible gang activity at the school. Since SBHA is co-located, we did 

experience some fallout as well. Ever since the occurrence, communication between our co-

located schools, regarding safety and school culture, has increased. We have no reason to believe 

that the incident was anything more than an aberration and an isolated incident. Parents and 

students today have many options when it comes to school choice, and SBHA is learning that we 

must actively compete and market our school if we are to attract students. This is a paradigm 

shift for all public schools, and our analysis of the situation does not indicate any glaring 

unhappiness or discontent among our parents and students. 

 

b. Gender Breakdown (# of students) 

 

Students By Gender 

  2017-2018 2016-2017 2015-2016 

Male 127 126 141 

Female 130 166 198 

 

 

SBHA has typically had greater numbers of female students. Current data indicates more of a 

balance in gender. This balance is also evident in our Career Technical Education (CTE) classes.  

This is promising given that engineering is typically a male dominated field and we are finding 

an increase in female students participating in this program. 

127 126
141

130

166

198

2017-2018 2016-2017 2015-2016

Sylmar Biotech Health Academy
Students by Gender

Male Female
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d. Ethnicity (# of students) 
 

   

 
2017-2018 2016-2017 2015-2016 

American 

Indian/Alaskan Native 
1 1 1 

Asian 2 4 4 

Black 6 14 19 

Hispanic 234 254 296 

White 2 6 5 

Filipino 2 5 2 

Hawaiian native/pacific 

Islander 
1 4 0 

Unknown 0 2 1 

 

  SBHA’s student enrollment by ethnicity reflects the community population of Los 

Angeles’ San Fernando Valley area. 

    d. Spanish is the primary predominant language, other than English, spoken by our 

students and their families. Home Language Surveys indicate approximately 30 Spanish 

speaking homes. 
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               e. SHBA is a Title I school with 99% of our population socioeconomically disadvantaged. 

               f. Students with disabilities (RSP and SDC) make up 15.7% of our student population. 

Since we are a small school, this is a significant number, and we are dedicated to ensuring 

equity and access to all Students with Disabilities (SWD). SBHA complies with all district, 

state, and federal mandates regarding SWD students and their needs, which include priority 

programming. RSP teachers are responsible for monitoring their  respective caseloads from 

commencement to graduation at SBHA. In some circumstances, students have a daily class 

with their caseload holder, and in others, students meet with their caseload holders at 

appointed times.  Resource teachers work closely with general education teachers through 

co-teaching and collaborative/direct instruction to ensure that SWD are receiving quality 

instruction, appropriate accommodations, and scaffolding. We also have a Learning Center, 

run by our Resource teachers where students receive additional support when necessary in 

math and ELA. One of the most outstanding features of our school is the tremendous 

classroom support we offer, thanks to YPI and Gear Up. General education teachers enjoy 

daily support from Special Education assistants who regularly attend classes and follow 

cohorts of students throughout the day. This assistance is vital to achieving the environment 

we seek for our SWDs, which involves rigorous, standards-based, quality instruction; equity 

and access to academic content; and social/emotional support throughout the day. 

Project Lead the Way courses (CTE courses) are aligned with the Common Core State 

Standards in math and English Language Arts, Next Generation Science Standards, and 

other national and state standards. Programs are flexible and customizable so that schools 

can meet their curricular and community needs. These courses are designed to complement 

compulsory math and science courses. The course sequence is:  Principles of Biomedical 

Sciences; Human Body Systems; Medical Interventions. These courses fulfill the “D” 

requirement for lab science. 

The Sports Medicine option is designed for students interested in athletic training, physical 

therapy, medicine, nursing, fitness, exercise physiology, kinesiology, nutrition, EMT, and 

other Sports Medicine related fields. It is offered as a classroom and lab course to provide 

students with theoretical as well as practical application experience.  This course focuses on 

the basic information and skills important in the recognition of, care, prevention, and 

rehabilitation of athletic injuries. The Sports Medicine courses fit well within our overall 

theme of patient care and are complementary to the Biomedical Pathway. This course is an 

option for students pursuing the Biomedical Pathway. 

Students attend an Advisory class once a week, which is devoted to college and career 

readiness. SBHA uses the Exploring College, Career and Community Options (ECCCO) 

curriculum. This curriculum helps students prepare for college and career by helping them 

clarify career interests, goals, and graduations plan. Advisory is designed as a cohort 

wherein the same teacher maintains a group of students throughout their four years, seeing 

them through graduation. This is a feature of SBHA’s dedication to a personalized education 

for every student. Currently, the school program includes industry specific field trips and 

guest speakers in grade nine, job shadow experience in grade 10, industry specific volunteer 

experience in grade 11, and professional internships in grade 12. Consistency of lesson 

delivery is monitored by Administration on a monthly basis within our Advisory 

Professional Development time. Teachers prepare briefs that contain information about 
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what lessons have been covered and which benchmarks have been achieved and/or 

collected. These briefs are uploaded onto a shared drive so that they can be viewed publicly.  

SBHA has robust APEX and Edgenuity programs to support students who need to make up 

credits. This is a major feature of our commitment to equity, access, 100% graduation rate, 

and personalized service to every student and their particular needs. All students at SBHA 

are encouraged to explore their interests without regard to grade point average or test scores. 

Any student interested in any course, including Advanced Placement, is supported in that 

endeavor. We believe that learning should be an exciting experience without limitations. 

All that is required is interest and a commitment to try. 

 

      3.  Language proficiency 

  2014-15 2015-16 2016-17 2017-18 

Initially Fluent English 

Proficient 
166 202 183 

Not 

Available 

English Learner 31 37 26 18 

Reclassified English 

Proficient 
0 4 6 

Not 

Available 

 

 

 

 

0 50 100 150 200 250

Initially Fluent English Proficient

English Learner

Reclassified English Proficient

Sylmar Biotech Health Academy
Language Proficeincy

Language proficiency 2016-17 Language proficiency 2015-16 Language proficiency 2014-15
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D. Data on Addressing the Eight State Priorities 

       1. LCFF Priority 1-Basics 

           a. LCFF specifies 100% compliance. 

 

Teachers 2017-2018 2016-2017 2015-2016 District 

Comparison 

Teachers With Full Credential 14 15 14 24,549 

Teachers Without Full Credential 1 (District 

Intern) 
 1 (District 

Intern) 
0 450 

Teachers Teaching Outside 

Subject Area of Competence 

(with full credential) 

1 0 0 4,246 

           b. Additional qualifications for staff: 1.-5. 

2017-18  

 Total Certificated Staff = 15 

 Nationally Board Certified = 0 

 Instructing Outside Credential Area = 1= 6.6 %; One of our math teachers is teaching 

Precalculus and her credential is foundational math, which includes algebra 1, geometry 

and algebra 2.  

 Provisional Permits = 2 = 13% 

 District Intern Program = 1 = 6.6% 

 Advanced Degrees = 8 = 53% 

 

2016-17 

 Total Certificated Staff = 16 

 Nationally Board Certified = 0 

 Instructing Outside Credential Area = 0 

 Provisional Permits = 2 = 12.5% 

 District Intern Program = 1 = 6.25% 

 Advanced Degrees = 8 = 50% 

2015-16 

 Total Certificated Staff = 14 

 Nationally Board Certified = 0 

 Instructing Outside Credential Area = 0 

 Provisional Permits = 2 = 14.2% 

 District Intern Program = 0 

 Advanced Degrees = 6 = 42.8% 
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                   6. Years of educational service within the district and total number of years in  

                       Education:  
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                        7. Specialized training/Intern Programs: 
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    8. Professional Development:  

 

SBHA is in the midst of transitioning from a traditional model of fixed Professional                                                            

Development sessions to the more flexible model of Common Planning Time  (CPT)  

because the SBHA faculty felt they had a PD plan that did not address their needs. All 

departments have a common conference period which allows teachers to work as often as 

they wish on departmental issues such as lesson planning, content-specific training, and 

vertical alignment. Weekly PD time is on a cycle and designated for one of the following 

areas: Project Based Learning, Advisory, Committees, and Positive Behavior (Restorative 

Justice). This ensures that teachers meet at least once monthly in all of their teams. All other 

matters, such as district initiatives, WASC, etc. are handled during our faculty meetings 

which occur three times monthly. 

 

                                                                                                                                                                                                                         

Year One – Assistant Principal (AP) met with teachers individually and took                                 

anecdotal notes around how they felt about their PD. The anecdotal notes                                                                                                                                                                        

indicated the faculty did not have enough time to collaborate in teams or plan                                                              

multi-disciplinary project-based learning units, both of which are expectations of                          

Linked Learning. 

 

Year Two – AP used the Linked Learning Certification Report recommendations to                      

further solidify the use of “cycling” CPT and Team Time, both of which were called 

out in the report as areas for continued improvement.  

  

 Action Steps:  First, the teachers were surveyed year one around what kinds of team 

time and collaboration they wanted.  Then a mock schedule of what that might look 

like over the course of the year was created.  Faculty members gave feedback on the 

mock schedule and it was revised.  Second, for both year one and year two,                            

the official school review report and the Linked Learning Cert. Report was used to                       

craft PD cycles that addressed not only the needs of the teachers but the                      

recommendations of each of the review committees.   

  

 Results:  Both years, teacher feedback has been positive around the PD cycle                                 

addressing their need for increased collaboration and team time that helps teachers                        

continue to refine best practices.  Sylmar Biotech Health Academy received                                   

commendations around their collaboration from the Linked Learning Alliance.  As                        

we progress, we will continue to adjust the PD Cycle based on the needs of the                              

students and teachers using the Linked Learning Community of Practice Self-                                

Annual Assessment.    
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 9. Gender and ethnicity of staff: Sylmar Biotech Health Academy has a Principal         

  (female), one Assistant Principal (female), two counselors (female), sixteen                              

certificated instructors (eight male; eight female). The classified staff of five is                                 

comprised of four women and one man. Educare provides four additional staff                              

members, three women and one man. 

 

SBHA Staff by ethnicity and gender: 
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YPI provides the following staff: 

 

 

10. Number and assignment of paraprofessionals who meet the requirements of Every                                           

Student Succeeds Act (ESSA): For the last three years, SBHA has had two full-

time paraprofessionals. They are assigned to classes throughout the day and 

provide support to special education students. We have two math and two English 

tutors assigned to classes throughout the day and provide support to all students.  
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          c. Pupils have access to standards-aligned instructional materials 

Quality, Currency, Availability of Textbooks and Instructional Materials 

 

 

Subject 

Textbooks and 

Instructional 

Materials / Year of 

Adoption 

From Most 

Recent Adoption? 

Percent 

Students 

Lacking 

Own Assigned 

Copy 

Reading / Language Arts 2016 Yes 0% 

Mathematics 2015 Yes 0% 

Science 2007 Yes 0% 

History-Social Science 

(currently under adoption) 
2006 Yes 0% 

Foreign Language 2004 Yes 0% 

Health 2005 Yes 0% 

Visual and Performing Arts 2008 Yes N/A 

Science Laboratory 

Equipment (Grades 9-12) 
N/A N/A 0%* 

Note: Assembly Bill X4 2 (Chapter 2, Statutes of 2009-10 Fourth Extraordinary Session) signed 

on July 28, 2009, suspended the process and procedures for adopting instructional materials, 

including framework revisions, until the 2013-14 school year. Senate Bill (Chapter 7 of the 

Statutes of 2011) extended that suspension until the 2015-16 school year. 

Note: Cells with N/A values do not require data. 

* Science Lab equipment sufficiency is per school, not per pupil. 

          d. School Facilities 

School Facility Good Repair Status 

 

(Month and year of most recent FIT report: March 2016)  

System Inspected Repair Status 
Repair Needed and Action Taken or 

Planned 

Gas Leaks GOOD  

Mechanical / HVAC GOOD  

Sewer GOOD  

Interior Surfaces GOOD  

Overall Cleanliness GOOD  

Pest / Vermin Infestation GOOD  

Electrical (Interior and Exterior) GOOD  

Restrooms GOOD  



Sylmar Biotech Health Academy ACS WASC/CDE Self-Study Report 

37 

School Facility Good Repair Status 

 

(Month and year of most recent FIT report: March 2016)  

System Inspected Repair Status 
Repair Needed and Action Taken or 

Planned 

Sinks / Drinking Fountains (Inside and 

Outside) 
GOOD  

Fire Safety GOOD  

Hazardous Materials (Interior and 

Exterior) 
GOOD  

Structural Damage GOOD  

Roofs GOOD  

Playground / School Grounds GOOD  

Windows / Doors / Gates / Fences GOOD  

Overall Rating EXEMPLARY  

 

 

All science facilities meet the UC a-g course requirements for laboratory time, chemical storage, 

and facilities. 

2. LCFF Priority 2-Implementation of Academic Standards 

The standards of Los Angeles Unified School District are aligned with the Common Core 

Standards as well as the ELD Standards. All teachers at LAUSD are trained in both sets of 

standards, and part of that training explicitly shows how Common Core and ELD work together 

to ensure access to the core for all students. The curricula we use at SBHA are all standards’ 

aligned, so students success can be monitored by course grades and assessment data. In addition, 

at SBHA we use our School Wide Learning Standards to help monitor success of our students 

mastery of the standards.  

The mission of SBHA is to prepare students for academic success in high school, post-secondary 

education and professional careers, encourage students to be responsible and active participants in 

the community, and enable students to become life-long learners. SBHA aims to transform the 

high school experience and prepare students for both college and career, especially through 

connections to the Youth Policy Institute (YPI) Los Angeles Promise Neighborhood (LAPN) and 

the Linked Learning district initiative. We emphasize student achievement and positive 

postsecondary outcomes by challenging students to develop problem-solving and interpersonal 

skills and linking rigorous college preparatory curriculum with technical coursework through 

learning Pathways in the biomedical, health, and engineering fields. SBHA works to close the 

achievement gap by providing clear and high expectations for all students, a personalized and 

supportive learning environment, family-school-community and state-school-private sector 

partnerships, integrated technology in the classroom, and Linked Learning. As a Linked Learning 

school, student learning outcomes are directly connected to the students’ chosen Pathway. In all 

Pathways, Sylmar Biotech Health Academy Graduates are… 
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 Technically Proficient Learners who… 

  Employ technology in an ethical manner 

  Evaluate the credibility of relevant sources for use in research and 

practice 

  Analyze and interpret biotechnical information for self, career, and 

community application 

 Compassionate Global Citizens who… 

  Demonstrate empathy, compassion, and moral integrity 

  Contribute proactively to individual and community 

 21st Century Skills Practitioners who… 

  Utilize the 4 C’s (creativity, critical thinking, communication, 

collaboration) to solve health, engineering, and biomedical related 

issues 

  Apply the 4 C’s to interact with school, industry professionals, and 

the community about health, engineering, and biomedical related 

issues 

 Scientific Thinkers who… 

  Analyze and Investigate world health issues and present possible 

solutions 

  Connect their biomedical knowledge and experience to advocate 

for positive change 

 At SBHA, our objective is to provide a world-class, personalized, and holistic educational 

experience for our students. We care about their academic, social, and emotional growth, and to 

that end, we implement academic, content, and performance standards that demand excellence 

from our students and faculty.  These standards are aligned with CCSS, Linked Learning, 

LAUSD’s student growth objectives, and LCFF rubrics. At SBHA we work together using the 

cycle of inquiry to plan, implement, reflect, and adjust our goals. All of our work is student 

centered and data driven. The changing needs of our students demands that we be flexible and 

reflective in our methodology.  

3. LCFF-Parent Engagement 

SBHA makes parent involvement and engagement a top priority. We have many parent volunteers 

and a robust relationship with parent leaders who spend their time supporting the students. Parents 

are visible on our School Site Council, which also serves as our EL Advisory Committee. This 

past year, we have seen increased numbers attending our evening events (Award ceremonies, 

Parent Conferences, Back to School, etc.) Our most current available School Report Card (2015) 

states the following: 
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Goal 4: Student, Parent and Community Engagement- 

Parent participation in School Experience Survey:  

2015-16:  

SBHA: 24%; LAUSD average: 38% 

How much do parents feel welcomed at this school? 

      I feel welcome to participate at this school: 100% 

      This school encourages me to participate in organized parent groups: 94% 

      I am a partner with this school in decisions made about my child’s education: 98% 

      The parent center provides useful resources to help me support my child’s education: 89% 

      My child’s teachers keep me informed about my child’s progress: 77% 

   

4. LCFF Priority 4-Performance of Standardized Tests 

 a. CAASPP: 100% participation rate 

SBAC ELA Achievement Levels 

English Language Arts 

  2016-2017 2015-2016 2014-2015 2016-2017 2015-2016 2014-2015 

  % Not/Nearly Met Standard % Met/Exceeds Standard 

Sylmar Biotech Health Academy 65% 53% 72% 35% 47% 28% 

LD Northeast 62% 62% 67% 38% 38% 33% 

District 60% 61% 67% 40% 39% 33% 

       

SBAC ELA Performance Level Trends 
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On average, how far are we from the minimum scale score needed to meet standards in ELA? 

2016-2017 

Grade 

Level 

Average 

Scale Score 

Standards Met 

Minimum Scale Score 

Distance from 

Standards Met 

Grade 11 2545 2583 -37.7 

 

2015-2016 

Grade 

Level 

Average 

Scale Score 

Standards Met 

Minimum Scale Score 

Distance from 

Standards Met 

Grade 11 2585 2583 1.7 

 

2014-2015 

Grade 

Level 

Average 

Scale Score 

Standards Met 

Minimum Scale Score 

Distance from 

Standards Met 

Grade 11 2507 2583 -76.1 

 

 

SBAC Mathematics Achievement Levels 

MATH 

  2016-2017 2015-2016 2014-2015 2016-2017 2015-2016 2014-2015 

  % Not/Nearly Met Standard % Met/Exceeds Standard 

Sylmar Biotech Health 
Academy 96% 90% 93% 4% 10% 7% 

LD Northeast 72% 72% 75% 28% 28% 25% 

District 70% 71% 75% 30% 29% 25% 
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SBAC Mathematics Performance Level Trends 

 

 

 

On average, how far are we from the minimum scale score needed to meet standards in Math? 

2016-2017 

Grade 

Level 

Average 

Scale Score 

Standards Met 

Minimum Scale Score 

Distance from 

Standards Met 

Grade 11 2487 2628 -140.5 

 

2015-2016 

Grade 

Level 

Average 

Scale Score 

Standards Met 

Minimum Scale Score 

Distance from 

Standards Met 

Grade 11 2530 2628 -97.9 

 

2014-2015 

Grade 

Level 

Average 

Scale Score 

Standards Met 

Minimum Scale Score 

Distance from 

Standards Met 

Grade 11 2484 2628 -143.9 
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Language Classification 

English Learner (EL) and Fluent-English-Proficient (FEP) Students 

Number of English learner and fluent English proficient students by language and grade (4/3/17) 

Language Name Type 9 10 11 12 Grand Total 

llocano EL 2    2 

Khmer (Cambodian) RFEP    1 1 

Other non-English 
languages 

RFEP 1    1 

Punjabi EL 

IFEP 
 

  

1 
 

1 

 
 

 1 

1 
 

Spanish EL 

IFEP 

RFEP 
 

9 

3 

38 

 
 

7 

1 

35 
 

4 

12 

32 
 

3 

12 

47 
 

23 

28 

152 
 

 

Number of English learner and fluent English proficient students by grade (4/3/17) 

Type 9 10 11 12 Grand Total 

English Learner (EL) 
 

11 7 5 3 26 

Initially Fluent English 
Proficient (IFEP) 

3 2 12 12 29 

Reclassified Fluent English 
Proficient (RFEP) 

39 35 32 48 154 

 

Reclassification Rates Over Three-Years 
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California English Language Development Test (CELDT) Performance Trend 
 

2015-2016 2016-2017 

% Advanced 8% 5% 

% Early Advanced 48% 19% 

% Intermediate 36% 48% 

% Early Intermediate 8% 24% 

% Beginning 0% 5% 

Grand Total # 25 21 

 

2016-2017 SBAC ELA Claim Scores by Language Classification 
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2016-2017 SBAC Mathematics Claim Scores by Language Classification 
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2014-2017 SBAC Achievement Levels for ELA Special Education 
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2014-2017 SBAC Achievement Levels for Math Special Education  

 

 

The LCFF Priority 4 State Indicator specifically identifies the California Assessment of Student 

Performance and Progress (CAASPP) as the metric for evaluating student achievement in English 

Language Arts and Math. Performance indicators are reviewed every year to monitor student 

achievement. We are disappointed with our current scores and are taking this issue very seriously. 

Our scores have typically been low (with the exception of our SBAC English scores in 2015-16 as 

compared to our district), so this is not new for us. Our student population, as seen throughout 

many of our local area schools, do not typically do well on these tests. Also, the SBAC is a new 

test and our students and teachers are getting acquainted with the shift away from the CST style 

questions and toward the performance-based, common core style questions. It is an entirely new 

paradigm that will require time and practice. Between the low-performing incoming cohorts and 

the instructional and learning shifts required by the test, our scores have suffered. To this end, we 

are aggressively targeting support for struggling students and focusing on good first instruction 

through PD for our staff. We have also started implementing SBAC interim assessments to help 

students better understand the platform as well as to collect useful data to inform instruction. 

 

2016/17 SBAC Results – Data Analysis 

Possible Factors for Drop in Math Scores:  

       Stability of Math Department: new Math teacher every year; need highly qualified teacher long-term 

 Current math instructors have a foundational math credential. There is a need for a math instructor 

qualified to teach upper level mathematics.  

       Change in Curriculum: teachers and students report that College Preparatory Math (CPM) textbook is not 

accessible to all students 
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       Mindset Shift: teachers and students need to shift from a fixed mindset to a growth mindset in order to 

build capacity around Math confidence    

Possible Solutions: 

       Better alignment of curriculum to SBAC:  use CCSS Math Practices as leverage 
       Use interim assessments to inform instruction and identify intervention needs 

 Hire a math instructor who majored in and has a master’s degree in mathematics 

       Explore research on math mindset:  faculty book study of Mathematical Mindset by Jo Boaler 

Possible Factors for Drop in ELA Scores: 

       Change in Curriculum:  teachers are still learning how to teach Springboard with fidelity while also 

designing PBL units that support the Linked Learning pathways of engineering and biotechnology 
       Writing Across Content:  there is a need for a school-wide approach to writing to support the rigors of the 

SBAC 

Possible Solutions:  

       Better alignment of SBAC claims integrated into curriculum 
       Use interim assessments to inform instruction and identify intervention needs 

         Collect literacy data: explore utilizing Achieve 3000 (lexile scores) for students to increase learner agency 

  

b. SAT/ACT/EAP results 

 

SAT & SAT Subject Test (Aug 2017 - Jul 2018) 

SAT Score Summary 

Administration Total Test 

Takers 

Mean 

Total 

Score 

Mean 

ERW 

Score 

Mean 

Math 

Score 

% Met ERW 

Benchmark 

% Met Math 

Benchmark 

SAT 

December 

2017 

14 862 434 428 36% 0% 

SAT 

November 

2017 

28 917 457 460 32% 11% 

SAT October 

2017 

11 844 440 404 18% 0% 

SAT August 

2017 

7 859 433 426 14% 0% 
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SAT & SAT Subject Test (Aug 2016 - Jul 2017) 

SAT Score Summary 

Administration Total 

Test 

Takers 

Mean 

Total 

Score 

Mean 

ERW 

Score 

Mean 

Math 

Score 

% Met ERW 

Benchmark 

% Met Math 

Benchmark 

SAT June 2017 7 786 393 393 0% 0% 

SAT May 2017 2 885 435 450 0% 50% 

SAT January 

2017 

1 850 410 440 0% 0% 

SAT December 

2016 

7 870 434 436 29% 14% 

SAT 

November 

2016 

19 926 461 465 42% 21% 

SAT October 

2016 

12 927 471 456 42% 25% 

 

SAT & SAT Subject Test (Aug 2015 - Jul 2016) 

SAT Score Summary 

Administ

ration 

Total Test 

Takers 

Mean 

Total 

Score 

Mean 

ERW 

Score 

Mean 

Math 

Score 

% Met ERW 

Benchmark 

% Met Math 

Benchmark 

SAT June 

2016 

13 926 475 451 54% 8% 

SAT May 

2016 

1 870 480 390 100% 0% 

SAT 

March 

2016 

1 790 350 440 0% 0% 
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Old SAT Score Summary 

Administration Total 

Test 

Takers 

Mean 

Critical 

Reading 

Score 

Mean 

Math 

Score 

Mean 

Writing 

Score 

% Met 

Critical 

Reading 

Benchmark 

% Met 

Math 

Benchmark 

% Met Writing 

Benchmark 

                

Old SAT 

December 

2015 (with 

essay) 

10 355 367 339 0% 0% 0% 

Old SAT 

November 

2015 (with 

essay) 

25 432 410 414 16% 4% 12% 

 

Note: We do not currently have any ACT results. 

EAP English Language Status 

2016-2017 

School 

Location 

% College-

Ready 

% Conditionally-

Ready 

% Not Yet 

Demonstrating 

Readiness 

% Not 

Demonstrating 

Readiness 

# 

Tested 

SYLMAR 

BIOTECH  
9%  26%  32%  32%  68 

Grand Total 9%  26%  32%  32%  68 

 

EAP English Language Status 

2015-2016 

School 

Location 

% College-

Ready 

% Conditionally-

Ready 

% Not Yet 

Demonstrating 

Readiness 

% Not 

Demonstrating 

Readiness 

# 

Tested 

SYLMAR 

BIOTECH  

10%  36%  41%  12%  60 

Grand Total 10%  36%  41%  12%  60 
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2014-2015 

School 

Location 

% College-

Ready 

% Conditionally-

Ready 

% Not Yet 

Demonstrating 

Readiness 

% Not 

Demonstrating 

Readiness 

# 

Tested 

SYLMAR 

BIOTECH  

3%  24%  33%  40%  87 

Grand Total 3%  24%  33%  40%  87 

 

EAP Mathematics Status 

2016-2017 

Preferred 

Location 

% College-

Ready 

% Conditionally-

Ready 

% Not Yet 

Demonstrating 

Readiness 

% Not 

Demonstrating 

Readiness 

# 

Tested 

SYLMAR 

BIOTECH  

1%  3%  18%  78%  67 

Grand Total 1%  3%  18%  78%  67 

 

2015-2016 

Preferred 

Location 

% College-

Ready 

% Conditionally-

Ready 

% Not Yet 

Demonstrating 

Readiness 

% Not 

Demonstrating 

Readiness 

# 

Tested 

SYLMAR 

BIOTECH  

  10%  31%  59%  60 

Grand Total   10%  31%  59%  60 

 

EAP Mathematics Status 

2014-2015 

Preferred 

Location 

% College-

Ready 

% Conditionally-

Ready 

% Not Yet 

Demonstrating 

Readiness 

% Not 

Demonstrating 

Readiness 

# 

Tested 

SYLMAR 

BIOTECH  

  7%  20%  74%  87 

Grand Total   7%  20%  74%  87 
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c. AP results 

         AP® Five-Year School Score Summary  
 

           Sylmar Biotech Health Academy (054840) 

 2013 2014 2015 2016 2017 
 Sylmar Biotech Health Academy (054840) 

 Total AP Students 
 

  13 50 57 

 Number of Exams 
 

  13 61 85 

 AP Students with Scores 3+ 
 

  0 15 23 

 % of Total AP Students with Scores 3+ 
 

  0.0 30.0 40.4 
 

 California 
 Total AP Students 

 

338,891 354,227 372,502 396,254 416,765 

 Number of Exams 
 

635,596 668,479 707,509 749,392 791,270 

 AP Students with Scores 3+ 
 

215,233 227,801 237,063 247,846 259,640 

 % of Total AP Students with Scores 3+ 
 

63.5 64.3 63.6 62.5 62.3 
 

 Global 
 Total AP Students 

 

2,225,625 2,352,026 2,497,164 2,625,319 2,762,362 

 Number of Exams 
 

3,955,410 4,199,454 4,516,044 4,741,566 5,006,484 

 AP Students with Scores 3+ 
 

1,354,800 1,442,136 1,515,264 1,583,115 1,666,110 

 % of Total AP Students with Scores 3+ 
 

60.9 61.3 60.7 60.3 60.3 
   

        
 

At this time, our AP program is very small, but as our enrollment increases, we intend to expand 

the program significantly. At SBHA we practice equal access for all students, so students are 

encouraged to challenge themselves by taking AP courses. There is no IB at this time. However, 

many of our students take advantage of our dual enrollment program with Los Angeles Mission 

College and take at one college class per semester. Students are also able to take community 

college certificate based classes over the summer, such as the Health Occupations Certificate 

(HOC) and Certified Nursing Assistant (CNA), which aligns to our Linked Learning career 

pathways.  

College and Career Ready 

A-G Course Enrollment 
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A-G Course Marks 

Students with a C or Better 

 

 

d. English Learner Proficiency 

Reclassification Rates Over Three-Years 

School Year # EL # Reclassified % Reclassified 

2014-2015 No Data No Data  No Data 

2015-2016 31 4 12.9% 

2016-2017 37 6 16.2% 
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Annual CELDT Growth Targets Report 

Time Occurrence:  2016-2017 

    

     

Prior Yr CELDT Level Number in 

Proficiency Level 

Prior Year 

Percent in 

Proficiency 

Level 

Number 

Meeting 

Growth Target 

Percent 

Meeting 

Growth Target 

BEGINNING 2 10.0% 1 50.0% 

EARLY INTERMEDIATE 3 15.0% 0 0.0% 

INTERMEDIATE 10 50.0% 2 20.0% 

EARLY ADV/ADVANCED: 

NOT ENGLISH PROFICIENT 

2 10.0% 1 50.0% 

EARLY ADV/ADVANCED: 

ENGLISH PROFICIENT 

3 15.0% 2 66.7% 

Grand Total 20 100.0% 6 30.0% 

 

CELDT Annual Change (# of students) 

School Year: 2015-2016 

vs. 2016-2017 

   

Grade Level MET GROWTH DID NOT MEET GROWTH Total 

NINTH GRADE 2 8 10 

TENTH GRADE 1 4 5 

ELEVENTH GRADE 2 2 4 

TWELFTH GRADE 1   1 

Grand Total 6 14 20 
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CELDT Annual Change by Performance Levels 

School Year: 2015-2016 vs. 2016-2017 

 

2016-2017 

 

Prev 

School 

Year 

Previous Level BEGINNING EARLY 

INTERMEDIATE 

INTERMEDIATE EARLY 

ADVANCED 

ADVANCED 

2015-

2016 

BEGINNING 1   1     

EARLY 

INTERMEDIATE 

  3       

INTERMEDIATE   1 7 2   

EARLY 

ADVANCED 

    2 1 1 

ADVANCED       1   

Grand Total 1 4 10 4 1 

 

The above two charts display student progress over a two year span. With most of our ELs 

falling in the “Intermediate” category, we have chosen to focus on moving these students toward 

“Early Advanced” which makes them eligible, within this criterion, for reclassification. 

    

 2.  

Reclassification Rates Over Three-Years  
 

 

School Year # EL # Reclassified % Reclassified 

2014-2015 No Data No Data No Data 

2015-2016 31 4 12.9% 

2016-1017 37 6 16.2% 
  

 

  

One of our major priorities, aligned with LCFF rubrics, is to increase our reclassification rate 

for the upcoming year. We will focus on CELDT and RI Awareness during the first 2-3 months 

of the fall semester. Our students who only need to pass the Reading Inventory (RI) to 

reclassify will be taking intervention classes on designated Saturdays to help them prepare for 

reclassification and help them get closer to grade level reading proficiency.  
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e. Other Local Assessments 

1. At this time, Los Angeles Unified School District and Sylmar Biotech Health Academy do not 

have in place a district benchmark assessment. All content areas generate and implement their 

own examinations, formative and summative. In the Fall of 2017, we adopted Springboard in the 

ELA department, which provides common formative curriculum-embedded assessments in 

reading and writing. The math department has adopted the UCLA diagnostic test, which is used 

to ascertain a baseline of student proficiency at the beginning of each semester. We intend to 

implement SBAC interim assessments in the Spring 2018. The Science department administers 

the compulsory science test in the 10th grade. Data is below, disaggregated according to language 

classification, special education, and ethnicity. 

 

 

 

2015-2016 2014-2015 2015-2016 2014-2015 2015-2016 2014-2015 2015-2016 2014-2015 2015-2016 2014-2015 2015-2016 2014-2015

Language Class 

Description

ENGLISH ONLY 0 1 3 4 9 5 6 5 3 4 21 19

INITIALLY FLUENT 

ENGLISH 

PROFICIENCY

0 0 2 2 8 6 3 4 3 0 16 12

LIMITED ENGLISH 

PROFICIENCY
5 2 3 4 3 0 0 0 0 0 11 6

RECLASSIFIED 

FLUENT ENGLISH 

PROFICIENCY

2 1 4 9 15 20 9 19 2 4 32 53

UNKNOWN 0 1 1 0 0 0 0 0 2

Grand Total 7 5 12 20 35 31 18 28 8 8 80 92

# Below Basic # Basic # Proficient # Advanced # Tested

CST Subject:  SCIENCE-LANGUAGE 

# Far Below Basic

0

20

40

60

80

100

# Far Below Basic # Below Basic # Basic # Proficient # Advanced # Tested

CST Subject:  Science
Language Class Description

ENGLISH ONLY INITIALLY FLUENT ENGLISH PROFICIENCY

LIMITED ENGLISH PROFICIENCY RECLASSIFIED FLUENT ENGLISH PROFICIENCY

UNKNOWN Grand Total
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2015-2016 2014-2015 2015-2016 2014-2015 2015-2016 2014-2015 2015-2016 2014-2015 2015-2016 2014-2015 2015-2016 2014-2015

Special Ed

Not Special Ed 7 5 12 20 35 31 18 28 8 8 80 92

Grand Total 7 5 12 20 35 31 18 28 8 8 80 92

CST Subject:  SCIENCE

# Tested# Advanced# Below Basic# Far Below Basic # Basic # Proficient

0 10 20 30 40 50 60 70 80 90 100

# Far Below Basic

# Below Basic

# Basic

# Proficient

# Advanced

# Tested

CST Subject: SCIENCE
Special Ed

Grand Total Not Special Ed

2015-2016 2014-2015 2015-2016 2014-2015 2015-2016 2014-2015 2015-2016 2014-2015 2015-2016 2014-2015 2015-2016 2014-2015

Ethnicity Description

BLACK 0 1 2 1 2 3 1 1 0 0 5 6

HISPANIC 7 4 10 19 33 28 17 26 8 8 75 85

FILIPINO 0 0 0 0 1 0 1

Grand Total 7 5 12 20 35 31 18 28 8 8 80 92

# Below Basic # Basic# Far Below Basic # Tested

CST Subject:  SCIENCE- ETHNICITY

# Proficient # Advanced
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     2. Only the math department uses a diagnostic test at this time. As part of our new Innovation 

grant, we plan to implement a reading diagnostic (Achieve 3000) in the Spring of 2018. 

     

3. Report Card Analyses –Ds and Fs 

 

 

0

10

20

30

40

50

60

70

80

90

100

# Far Below Basic # Below Basic # Basic # Proficient # Advanced # Tested

CST Subject: SCIENCE- ETHNICITY

BLACK HISPANIC FILIPINO Grand Total

Fall 2016-

2017

Fall 2015-

2016

Fall 2014-

2015

Fall 2016-

2017

Fall 2015-

2016

Fall 2014-

2015

Fall 2016-

2017

Fall 2015-

2016

Fall 2014-

2015

Fall 2016-

2017

Fall 2015-

2016

Fall 2014-

2015

Mark Reporting 

Period

5 WEEK 283 311 265 19.80% 27.30% 29.80% 8.80% 14.50% 16.60% 4.90% 10.90% 8.70%

MID-TERM 283 311 265 20.50% 22.20% 24.20% 18.40% 15.40% 14.30% 16.30% 20.60% 21.50%

15 WEEK 283 311 265 20.50% 19.60% 18.50% 14.50% 16.10% 17.00% 15.90% 20.90% 22.30%

FINAL 283 311 265 14.50% 18.00% 17.00% 9.20% 14.10% 12.50% 17.70% 15.80% 16.60%

Number of Students Enrolled in at least 

1 A-G Course

Percent of Students with a D or F in 

1 A-G Course

Percent of Students with a D or F 

in 2 A-G Courses

Percent of Students with a D or F 

in 3 or more A-G Courses

Report Card Analyses
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SBHA continues to work on providing early intervention to minimize the number of students 

earning Ds and Fs in their classes. We are also emphasizing a strong first instruction awareness 

movement in the Fall of 2017.  

        4. There are currently no other relevant local measures related to LCAP goals and priorities. 

5. LCFF Priority 5-Pupil Engagement 

a. Graduation Rate 

       The LCFF rubric specifies a 74% graduation rate for four year cohorts. SBHA had its first 

graduating class in 2015-2016 and as reported by the California Department of Education we had 

a 87.2% graduation rate. Based on preliminary data from MyData, SBHA’s class of 2016-17 had 

a 90% graduation rate. 

Class of 2016 Graduation Data 

Class  
Of 

Cohort 
Students 

Cohort 
Graduates 

Cohort 
Graduation 
Rate 

Cohort 
Dropouts 

Cohort 
Dropout 
Rate 

Cohort 
Special 
Ed 
Completers 

Cohort 
Special Ed 
Completers 
Rate 

Cohort 
Still 
Enrolled 

Cohort 
Still 
Enrolled 
Rate 

2015-16 78 68 87.2 5 6.4 1 1.3 4 5.1 

 

Class of 2017 Preliminary Graduation Data 

Ethnicity % Not On-Track % On-Track # of Students 

ASIAN   100% 1 

BLACK   100% 4 

HISPANIC 11% 89% 65 

WHITE   100% 1 

FILIPINO   100% 1 

Grand Total 10% 90% 72 

0.00%
5.00%

10.00%
15.00%
20.00%
25.00%
30.00%
35.00%

Percent of
Students

with a D or F
in 1 A-G
Course

Percent of
Students

with a D or F
in 2 A-G
Courses

Percent of
Students

with a D or F
in 3 or more
A-G Courses

Sylmar Biotech Health Academy
Report Card Analyses

5 WEEK MID-TERM 15 WEEK FINAL
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  b. Chronic absenteeism: The LCFF rubric specifies “chronic absenteeism” as any student 

missing 16 days of school annually. The metric for 2016-17 is 11%, and SBHA had a 10.5% in 

this area. This rate is down from the previous school year (2015-16) when SBHA had an 11.3% 

rate. 

    c. Dropout rate: LAUSD has been making concerted efforts to reduce the number of students 

who drop out. To date, LAUSD’s dropout rate is less than 30%. SBHA has about a 10% dropout 

rate at this time. We continue to make every effort to personalize students’ educational 

experiences so that dropping out is not an option. 

     d. Tardiness rate:  

2016-17=24% 

2015-16=27% 

2014-15=4% 

We are aware that our tardy rate has markedly increased and have hired a PSA counselor to work 

with our students.  

     e. Average daily rate of attendance: 95% 

     f. Other local survey data: SBHA Report card findings (92% student participation rate 

         2015-16) 

         Are students engaged at this school? 

          I come to class prepared: 87% 

          I feel like I am part of this school: 62% 

          I am happy to be at this school: 65% 

As a new school, SBHA is continuing to find and hone its identity. This year, we became Linked 

Learning certified and created a set of citizenship objectives (CHERP) to help further clarify and 

define who we are and how we wish to be perceived. With the help of YPI, we are growing our 

school culture and moving toward 100% buy in from faculty and students. 

6. LCFF Priority 6- School Climate 

      a. Suspension rate: The LCFF rubric specifies a .5% suspension rate goal. SBHA currently 

          has a 2.2% suspension rate. 

      b. California Healthy Kids Survey: 100% compliance rate at SBHA 

      c. Expulsion rate: 0% for past three years 

      d. Discipline referrals: 2014-15> 15 Total Referrals 

                                           2015-16> 15  Total Referrals 

                                           2016-17> 10 Total referrals 
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Tutoring Spotlight 

       SBHA is aggressively implementing Positive Behavioral Interventions & Supports (PBIS) 

 

STUDENT SERVICES 

 Number of  

Participating Students 

Average Hours  

Spent in Each Service 

Tutoring 
  

Counseling/Advising 
  

College Visits & Educational 

Field Trips   

Workshops 
  

Family Events 
  

In-School
English

In-School
Math

After
School

2 1.5

9.3

45 46

51

Workshop Topics 

Biotech Workshop 

Biobuck Workshop 

Choosing the Right College 

for You 

College: Understanding your 

Options 

Four Systems of Higher Ed 

Employment in the Sciences 

Myers Briggs 

Ready for High School? 

Student Workshop 

Transcript Review 

68 

55 

62 

9.3 

1.2 

21.2 

5.9 

AVG. HOURS  

PER STUDENT 

TOTAL # 

OF  
STUDENTS 

Field Trips 

Cal State – Dominguez Hills 

UC Santa Barbara Field Trip 

USC & California Science 

Center  

California Science Center 

Summer Program 

NACAC College Fair 

Summer Bridge Bowling Trip 

UCLA’s Soccer Game 

 

 

76 

51 1.5 
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  e. Student participation in co- and extra-curricular activities: 

          Youth Policy Institute provides many varied opportunities for students and parents. We 

also share the sports program with Sylmar Charter High School. As a result, our students are able 

to try-out and participate in a wide range of girls and boys varsity and JV sports, such as football, 

volleyball, basketball, softball and baseball. 

 

The chart below shows our Teacher Sponsored Clubs and Activities: 

 

 

 

 

 

 

PARENT SERVICES 

 Number of Students with 

A Participating Parent 

Average Hours  

Spent in Each Service 

Workshops 
  

Counseling/Advising 
  

20 

49 

1.7 

1.0 
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The chart below shows the dates of Clubs and Activities: 

 

The chart below shows the number of students who have participated: 

 

 f. Other local measures:  

          2015 crime statistics Sylmar, CA (http://www.homefacts.com/crime/California/Los-

Angeles-County/Sylmar.html) 

           Overall: 62.7% (37.2% lower than national average) 

           Violent Crime Score: 35.01% (65% lower than national average) 

            Property Crime Score: 127% (27.5% higher than national average) 

         SBHA School Report Card 

             School grounds are safe: students, 62%; parents, 95% 

http://www.homefacts.com/crime/California/Los-Angeles-County/Sylmar.html
http://www.homefacts.com/crime/California/Los-Angeles-County/Sylmar.html
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  7. LCFF Priority 7-Access to a Broad Course of Study 

       a. Provide current information on students who are career and/or college ready. 

 

 

 

 

       

Fall  2017-

2018

Fall 2016-

2017

Fall 2015-

2016

Fall  2017-

2018

Fall 2016-

2017

Fall 2015-

2016

Fall  2017-

2018

Fall 2016-

2017

Fall 2015-

2016

Fall  2017-

2018

Fall 2016-

2017

Fall 2015-

2016

Fall  2017-

2018

Fall 2016-

2017

Fall 2015-

2016

Grade

NINTH GRADE 100.00% 57.30% 44.00% 0 20.00% 19.00% 0 12.00% 21.40% 0 10.70% 15.50% 100.00% 100.00% 100.00%

TENTH GRADE 47.00% 42.00% 50.00% 18.20% 11.60% 15.50% 10.60% 5.80% 9.50% 24.20% 40.60% 25.00% 100.00% 100.00% 100.00%

ELEVENTH 

GRADE
36.10% 38.50% 50.70% 18.00% 18.50% 12.00% 11.50% 9.20% 5.30% 34.40% 33.80% 32.00% 100.00% 100.00% 100.00%

TWELFTH 

GRADE
41.20% 43.90% 35.10% 16.20% 9.80% 18.90% 16.20% 8.50% 10.80% 26.50% 34.10% 35.10% 100.00% 100.00% 100.00%

Grand Total 54.60% 45.70% 45.10% 13.50% 14.80% 16.40% 10.00% 8.90% 12.00% 21.90% 29.60% 26.50% 100.00% 100.00% 100.00%

A-G NOT ON TRACK 

(MISSING 1 COURSE)

A-G NOT ON TRACK 

(MISSING 2 COURSES)

A-G NOT ON TRACK 

(MISSING 3 OR MORE 

COURSES)

Progress Towards: CSU Requirements

A-G ON TRACK

Fall 2017-

2018

Fall 2016-

2017

Fall 2016-

2015

Fall 2017-

2018

Fall 2016-

2017

Fall 2016-

2015

Fall 2017-

2018

Fall 2016-

2017

Fall 2016-

2015

Fall 2017-

2018

Fall 2016-

2017

Fall 2016-

2015

Fall 2017-

2018

Fall 2016-

2017

Fall 2016-

2015

Preferred Location

SYLMAR 

BIOTECH 

HEALTH 

ACADEMY 

(7658)

54.60% 45.70% 45.10% 13.50% 14.80% 16.40% 10.00% 8.90% 12.00% 21.90% 29.60% 12.00% 100.00% 100.00% 100.00%

Grand Total 54.60% 45.70% 45.10% 13.50% 14.80% 16.40% 10.00% 8.90% 12.00% 21.90% 29.60% 12.00% 100.00% 100.00% 100.00%

A-G ON TRACK

Progress Towards: CSU Requirements

A-G NOT ON TRACK 

(MISSING 1 COURSE)

A-G NOT ON TRACK 

(MISSING 2 COURSES)

A-G NOT ON TRACK 

(MISSING 3 OR MORE 

COURSES)

TOTAL

Fall 2017-

2018

Fall 2016-

2017

Fall 2016-

2015

Fall 2017-

2018

Fall 2016-

2017

Fall 2016-

2015

Fall 2017-

2018

Fall 2016-

2017

Fall 2016-

2015

Fall 2017-

2018

Fall 2016-

2017

Fall 2016-

2015

Fall 2017-

2018

Fall 2016-

2017

Fall 2016-

2015

Local District

LD - 

NORTHEAST
54.60% 45.70% 45.10% 13.50% 14.80% 16.40% 10.00% 8.90% 12.00% 21.90% 29.60% 26.50% 100.00% 100.00% 100.00%

Grand Total 54.60% 45.70% 45.10% 13.50% 14.80% 16.40% 10.00% 8.90% 12.00% 21.90% 29.60% 26.50% 100.00% 100.00% 100.00%

A-G ON TRACK
A-G NOT ON TRACK (MISSING 

1 COURSE)

A-G NOT ON TRACK 

(MISSING 2 COURSES)

A-G NOT ON TRACK 

(MISSING 3 OR MORE 

COURSES)

Total

Progress Towards: CSU Requirements
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 b. Number of students meeting a-g requirements: 

The counselor, Sylvia Vasquez is responsible for maintaining course approval and monitoring 

students who need to make-up credits. Many of our students opt to retake classes where they 

received a D or Fail in order to meet A-G college entrance requirements and/or HS graduation 

requirement. Students make up classes during summer school and/or through online credit 

recovery. Students who would like to get ahead are able to take LA Mission College classes 

and/or Edgenuity classes online for enrichment.  

8. LCFF Priority 8-Other Pupil Outcomes 

    a. District policies/school financial support expenditures per pupil. Monies from other funding 

sources, e.g., Title I, grants, foundations. 

 

 

$0 $200,000 $400,000 $600,000 $800,000 $1,000,000 $1,200,000 $1,400,000 $1,600,000 $1,800,000

Targeted student population (10183)

TSP Settlement (10359)

Special Ed Allocation (12817)

TSP-Investments (10400)

TSP Parental Engagement

A-G Intervention & Credit Recovery (10446)

General Fund School (13027)

Donations (13938)

CTEIG Engineering (7150G)

CTEIGPatient Care

Youth Career Connect Program (7V827)

Title I

Sylmar Biotech Health Academy
Budget Summary 

2015-2016 2016-2017 2017-2018

Fall 2017-

2018

Fall 2016-

2017

Fall 2015-

2016

Fall 2017-

2018

Fall 2016-

2017

Fall 2015-

2016

Fall 2017-

2018

Fall 2016-

2017

Fall 2015-

2016

Fall 2017-

2018

Fall 2016-

2017

Fall 2015-

2016

Fall 2017-

2018

Fall 2016-

2017

Fall 2015-

2016

Grade

NINTH GRADE 56 43 37 0 15 16 0 9 18 8 13 56 75 84

TENTH GRADE 31 29 42 12 8 13 7 4 8 16 28 21 66 69 84

ELEVENTH GRADE 22 25 38 11 12 9 7 6 4 21 22 24 61 65 75

TWELFTH GRADE 27 34 23 11 8 15 11 5 10 19 32 26 68 82 74

Grand Total 136 131 140 34 43 53 25 24 40 56 90 84 251 291 317

TOTAL

UC Requirements

A-G ON TRACK
A-G NOT ON TRACK (MISSING 1 

COURSE)

A-G NOT ON TRACK (MISSING 

2 COURSES)

A-G NOT ON TRACK (MISSING 

3 OR MORE COURSES)
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As noted by the graph above, we have been very busy these past few years applying for grants to 

help fund expansion of our school. All funds are aligned to our school goals.  

    b. Other pupil outcomes as described in Education Code or by local districts: At this time, there 

are no other pupil outcomes described by the district or the Education Code. 

E. Schoolwide Learner Outcomes 

     Over the past few years, SBHA has been working diligently to define ourselves in terms of our 

student learner outcomes, culture, and student/faculty behavior expectations. We have come a long 

way in this endeavor, but still have more work to do as reflected in the data presented in this 

chapter. There are two major areas of focus for us at SBHA: 

1) Schoolwide behavior expectations (CHERP): This year we introduced CHERP to students and 

faculty. These are behavior expectations that define who we are at SBHA and the culture we wish 

to foster. With the help of YPI, we are dedicated to Positive Behavior Intervention (PBI) and 

introduced the “Bio buck” as an incentive for positive behavior. Students are awarded Bio bucks 

when they display the character qualities defined in CHERP. These can be traded in for prizes and 

SBHA swag. In addition to Bio bucks, we have monthly school assemblies in which faculty present 

awards to students for academic and/or behavioral excellence. We are committed to using these 

positive means to encourage excellence in our students. 

2) School wide academic outcomes: We became officially Linked Learning certified in May of 

2017. Now that we have achieved this status we are redoubling our efforts to define ourselves as an 

academic institution with dedicated learning Pathways. We are working on establishing rubrics that 

clearly define and explain what internalization and demonstration of our learning outcomes looks 

like for the student and in the classroom. In all Pathways, Sylmar Biotech Health Academy 

Graduates are… 

 Technically Proficient Learners who… 

  Employ technology in an ethical manner 

  Evaluate the credibility of relevant sources for use in research and 

practice 

  Analyze and interpret biotechnical information for self, career, and 

community application 

 Compassionate Global Citizens who… 

  Demonstrate empathy, compassion, and moral integrity 

  Contribute proactively to individual and community 

 21st Century Skills Practitioners who… 

  Utilize the 4 C’s (creativity, critical thinking, communication, 

collaboration) to solve health, engineering, and biomedical related 

issues 

  Apply the 4 C’s to interact with school, industry professionals, and 
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the community about health, engineering, and biomedical related 

issues 

 Scientific Thinkers who… 

  Analyze and Investigate world health issues and present possible 

solutions 

  Connect their biomedical knowledge and experience to advocate 

for positive change 

For the past two years, our seniors demonstrate these outcomes during their Senior Projects. In the 

spring of 2018 seniors will also demonstrate the SLO’s during their Senior Defense. Our teachers 

are currently completing PD through the Linked Learning office in this particular area. 

F. Perception Data 

     a. Results of interviews, surveys, etc. about how stakeholders view the school (students, 

parents, staff, community). This includes the California Healthy Kids Survey. 

The SBHA School Report Card is available at: 

http://getreportcard.lausd.net/reportcards/reports.jsp 

The California Healthy Kids Survey is available at: 

http://surveydata.wested.org/resources/Los_Angeles_Unified_1415_Sec_CHKS.pdf 

The LAUSD Stakeholder Report is available at: 

https://getdata.lausd.net/analytics/saw.dll?dashboard&PortalPath=%2Fshared%2FMyStudentSur

vey%2F_portal%2FStakeholder Feedback Survey 

Chapter II Summary 

The data in Chapter II reflects SBHA’s commitment to serving the holistic needs of our students. 

Our current struggle with low enrollment, as seen in the data over three years, is of foremost 

concern to us, and we have implemented an aggressive recruitment program as a result. We 

know that our students must improve in the areas of math and English Language Arts literacy; 

our SBAC data makes this clear. Our graduation rates our quite good, so A-G readiness is not an 

immediate concern. Also, we plan on expanding our AP program as enrollment increases. Parent 

engagement is another important area that we are focusing on as a result of this data. 

Potential Critical Student Needs 

1. Increased scores in Math 

2. Increased scores in ELA literacy 

Focus Group Questions 

1. How can we better strategize as a faculty to help students increase their scores and skills in the 

areas of math and English? 

2. Is our instructional program adequately responding to the varying needs of our students 

http://getreportcard.lausd.net/reportcards/reports.jsp
http://surveydata.wested.org/resources/Los_Angeles_Unified_1415_Sec_CHKS.pdf
https://getdata.lausd.net/analytics/saw.dll?dashboard&PortalPath=%2Fshared%2FMyStudentSurvey%2F_portal%2FStakeholder%20Feedback%20Survey
https://getdata.lausd.net/analytics/saw.dll?dashboard&PortalPath=%2Fshared%2FMyStudentSurvey%2F_portal%2FStakeholder%20Feedback%20Survey
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(differentiation)? 

3. Has our recent curricula changes in math and English made a difference with regard to 

academic rigor in the classroom?  

4. How is our declining enrollment impacting our program? (e.g course offerings, fiscal 

sustainability, etc.) 
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Chapter III:  Self-Study Findings 

 

Category A: Organization: Vision and Purpose, Governance, 
Leadership, Staff, and Resources 

A1.  Vision and Purpose Criterion 

The school has a clearly stated vision and mission (purpose) based on its student needs, current 
educational research, current educational research, the district LCAP, and the belief that all students can 
achieve at high academic levels. Supported by the governing board and the district LCAP, the school’s 
purpose is defined further by schoolwide learner outcomes and the academic standards. 

Indicators with Prompts 

Vision – Mission – Schoolwide Learner Outcomes – Profile 

A1.1. Indicator: The school has established a clear, coherent vision and mission (purpose) of what 
students should know and demonstrate; it is based upon high-quality standards and is congruent with 
research, practices, the student/community profile data, and a belief that all students can learn and be 
college and career ready. 

A1.1. Prompt: Evaluate the degree to which the development of the school’s statements has been 
impacted by pertinent student/community profile data, the district LCAP, identified future global 
competencies, current educational research and an overall belief that all students can learn and be college 
and career ready. 

Findings Supporting Evidence 

Sylmar Biotech Health Academy worked collaboratively to 

create a Vision and Mission Statement that reflects our belief 

that all students deserve a world-class education that will 

make them competitive in the college and career realms. The 

Vision and Mission statements are aligned with the needs of 

our community and are predicated upon the feedback we 

receive from all community stakeholders. Furthermore, the 

district LCAP metrics provided the basic foundation for the 

Vision/Mission statements. 

As a faculty, we examined current trends and foundational 

beliefs in educational research, such as the Common Core 

Standards, as well as the work of Carol Dweck, and Elizabeth 

City, and used these ideals: College and Career Readiness, 

Growth Mind Set, increased rigor through a Gradual Release 

of  Responsibility and Instructional Round for instructional 

development to formulate our Vision and Mission. 

Vision/Mission Statement 

Student Learner Outcomes 

Online Programs: iNACOL Standard A: Mission Statement: The mission statement of a quality online program 

clearly conveys its purpose and goals. It serves as the basis for the program’s day-to-day operations, as well as a 
guide for its strategic plans for the future. Communications between and buy-in from stakeholders is a critical 
component of a mission statement. [iNACOL Standard A, 2009] 
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As a Linked Learning School, we have specifically aligned 

our Student Learner Outcomes to our three Pathways. These 

outcomes represent the highest level of mastery that we 

expect our students to demonstrate upon graduation, and they 

are rooted in the Linked Learning philosophy of authentic 

learning and real-life application of skills. Linked Learning 

requires Project Based Learning, which we formally 

implement twice yearly, but are working toward much more 

frequent use of this method. 

Development/Refinement of Vision, Mission, Schoolwide Learner Outcomes  

A1.2. Indicator: There are effective processes in place to ensure involvement of all stakeholders in the 
development and periodic refinement of the vision, mission, and schoolwide learner outcomes. 

A1.2. Prompt: Evaluate the effectiveness of the processes that engage representatives from the entire 
school, the district board, business, and the community in the development and periodic refinement of the 
vision, mission, and schoolwide learner outcomes. 

Findings Supporting Evidence 

Sylmar Biotech Health Academy engages in an ongoing cycle 

of inquiry and reflection with regard to all aspects of our 

school programs, operations, instruction, curriculum, and 

culture. We are committed to continual improvement by 

revisiting data and collecting data from all stakeholders on an 

ongoing basis. SBHA has a robust parent outreach program 

that ensures that the voices of the parents are heard and 

honored. We are opening a new Welcome Center in the 

Spring of 2017 that will provide visitors with a comfortable 

and hospitable environment with which to visit. It will be a 

place for parents and community members to gather with each 

other, school staff, and invited guests from the college and 

professional realms. In addition, we have a comment box 

located outside of the main office where everyone is invited 

to make suggestions. These comments are reviewed monthly 

and are brought to the attention of faculty during Professional 

Development.  

As a Linked Learning school, SBHA enjoys the support of 

LAUSD’s Linked Learning staff, who provide our school 

with clear, specific Pathways of instruction. Student Learner 

Outcomes are aligned with these Pathways and represent the 

most current beliefs in educational research. Student Learner 

Outcomes are designed to demonstrate the highest level of 

student learner expectations, and the presence of Linked 

Learning on our campus ensures that Student Learner 

Outcomes are revised and updated to adequately reflect our 

program as it grows. 

Parent Outreach ELAC 

Welcome Center 

School Report Card 

Summer Institute Agenda (s) 



Sylmar Biotech Health Academy ACS WASC/CDE Self-Study Report 

70 

As a faculty, we are continually assessing the needs of our 

students through data analysis, examination of student work, 

and informal and formal observation. This year we are 

beginning to implement Instructional Rounds, wherein 

teachers will visit and observe one another, focusing on 

instruction ad student need. This collaboration will further 

strengthen our ability as a staff to see what is happening in the 

classrooms and thereby better assess our practices for the 

purposes of continual improvement. 

SBHA holds annual Summer Institutes where the faculty 

meets to discuss school matters and attend Professional 

Development. During this time, we reflect on current 

practices, (policies, instruction, curriculum, etc.) and make 

changes as needed.  

 

Understanding of Vision, Mission, and Schoolwide Learner Outcomes, District LCAP 

A1.3. Indicator: Students, parents, and other members of the school and business community demonstrate 
understanding of and commitment to the vision, mission, the schoolwide learner outcomes, and the district 
LCAP. 

A1.3. Prompt: Evaluate the degree to which the school ensures that students, parents, and other members 
of the school’s community understand and are committed to the school’s vision, mission, and schoolwide 
learner outcomes. 

Findings Supporting Evidence 

SBHA works hard to ensure that all stakeholders are 

committed to the ideal of serving every student by making 

them college and career ready upon graduation. Furthermore, 

with the implementation of our Schoolwide Behavior 

Expectations, which were a community effort facilitated by 

Youth Policy Institute (YPI), we are dedicated to creating 

compassionate global citizens who will benefit their 

community and world.  

Four times yearly, SBHA hosts an open house/parent night 

where parents and community members are formally invited 

to visit the campus, interact with faculty, and utilize our 

resources. During these visits, parents and community 

members have an opportunity to discuss our school’s 

direction and priorities. This school’s theme (biotechnology 

and health) was specifically chosen to provide this 

community with an alternative to the many other surrounding 

schools. We offer a program that is distinctive and our 

community and parents were a part of that decision during the 

school’s inception. 

Back to School Night Flyer 

Community Showcase Flyer 

PHBAO Night Flyer 

School Report Card 

Initial Application for SBHA 
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The School Report Card surveys are another outreach tool, 

mandate by the school district, that allows stakeholders to 

have a voice in all of our school decisions. It is this data, along 

with LCAP metrics and informal qualitative data, such as 

conversations and observations on a daily basis, that we use 

to continually monitor the needs of the students, parents, and 

community. 

At the classroom level, teachers connect with parents via 

Jupiter, which was our gradebook system last year. With the 

adoption of Schoology (mandated by LAUSD) we have 

implemented an effort to get parents on the Schoology system 

so that they can again be active participants in their students’ 

education. As part of this effort, the newly established Parent 

Engagement/Student Support Committee organized a station 

during Back to School Night where parents were able to get 

training on Schoology (called Passport for parents). As a 

result, we are happy to have most of our parents actively 

participating in their students’ education via this platform.  

Lastly, all classrooms have our Student Learning Outcomes 

and Behavior Expectations conspicuously posted and they are 

referenced throughout the instructional day.  
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A2.  Governance Criterion 

The governing board (a) has policies and bylaws that are aligned with the school’s purpose and support 
the achievement of the schoolwide learner outcomes and academic, college, and career standards based 
on data-driven instructional decisions for the school; (b) delegates implementation of these policies to the 
professional staff; and (c) monitors results regularly and approves the single schoolwide action plan and its 
relationship to the Local Control and Accountability Plan. 

 

Indicators with Prompts 

Governing Board and District Administration 

A2.1. Indicator: The district policies and procedures are clear regarding the specific duties and roles of the 

governing board and district administration in their relationship to the school and staff. 

A2.1. Prompt: Determine the clarity of board policies and procedures regarding the roles of the board and 
district administration, including supporting the school’s vision, mission, schoolwide learner outcomes, 
monitoring student progress, engaging parent and community participation in site governance, 
implementing complaint procedures, and reviewing program effectiveness in alignment with the district 
LCAP requirements.  

Findings Supporting Evidence 

The board policies and procedures regarding the specific 

duties and roles of the governing board and district 

administration are clearly outlined in the Single Plan for 

Student Achievement. The Local Educational Agency (LEA) 

Plan serves as the instructional plan for the district and is 

measured through the Performance Meter and aligned with 

LCAP requirements. The following goals are specified: 

Goal 1: English/Language Arts and Mathematics—

Proficiency for All  Increasing literacy skills through the 

implementation of the California Standards in K-12 ELA, K-

12 mathematics, and literacy in secondary History/Social 

Sciences, Science, and Technical Subjects  Increasing the 

number of students meeting or exceeding standard in grades 

3-8 and grade 11 on the California Assessment of Student 

Performance and Progress in mathematics  Implementing a 

multi-tiered system of support to provide targeted instruction 

and intervention to K-12 students based on English/language 

arts and mathematics data. 

SPSA 

Performance Meter 

LCAP Requirements 

Uniform Complaint 

Procedure Brochure 

Online Programs: iNACOL Standard B: Governance Statement: Governance is typically provided by a Board 

of Directors, an Advisory Board or an ISCHOOL Board. In a quality online program, governance and leadership 
work hand-in-hand, developing the operational policies for the program and its leadership and staff. [iNACOL 
Standard B, 2009] 
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Goal 2: English Learners—Proficiency for All  Increasing 

English Language Development through implementation of 

the California English Language Development Standards  

Providing and administering K-12 Instructional Programs for 

English Learners (ELs) that include: -    Structured English 

Immersion -    Mainstream English Instructional Program -    

Dual Language Two-Way Immersion -    Transitional 

Bilingual Education Program -    Maintenance Bilingual 

Education Program -    Accelerated Learning Program for 

Long Term English Learner Program -    Secondary English 

Learner Newcomer Program  Using Title III funds to help 

ELs meet the State’s annual measurable achievement 

objectives and build teacher capacity in meeting the academic 

and linguistic  needs of students in the core subject areas 

including English Language Development  Meeting the 

District’s expectation for ELs to advance in English language 

proficiency through Designated and Integrated English 

Language Development (ELD) and reclassify after five years 

of instruction  Promoting parent and family involvement in 

EL programs at the central, Local District, and school site 

level  Enhancing the quality of language instruction in the 

District’s EL programs  Planning and developing the tools 

necessary to implement high-quality comprehensive 

professional development designed to improve the instruction 

and assessment of ELs  Supporting and monitoring the 

continued academic success of Reclassified Fluent English 

Proficient speakers (RFEPs). 
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Goal 3:  All students will be taught by highly qualified 

teachers.  Placing teachers in schools, classrooms and subject 

areas based on teacher credentialing (Highly Qualified)  

Providing effective professional development to teachers in 

Focus, Priority and Reward schools  Providing professional 

development to teachers on the California Standards  in ELA, 

mathematics, History/Social Sciences, Science, Technical 

Subjects, and English Language Development  Providing 

professional development to teachers on textbook and 

curriculum adoptions that align with the California Standards  

Providing professional development for teachers and 

administrators to improve instruction for English learners 

(ELs) and Students with Disabilities (SWDs)  Regularly 

assessing the effectiveness of professional development 

delivered throughout the District  Supporting professional 

needs of teachers of English Learners through Title III 

support coaches  Using the research base to design 

professional development topics and implementation  

Building teacher capacity to use technology to plan and 

strengthen instruction, and to improve student understanding 

and use of technology for learning. 

Goal 4:  All students will be educated in learning 

environments that are safe, drug-free, and conducive to 

learning  The California Department of Education no longer 

requires that this goal be addressed in the LEA plan. Uniform 

Complaint Procedures are posted throughout campus and 

parents are notified of their rights via district and school 

literature. 

Goal 5:  All Students will Graduate from High School—

100% Graduation  Providing ongoing professional 

development, designed specifically towards accurate student 

placement and construction of the master schedule  

Monitoring individual graduation plans to ensure all students 

have access to a high-quality course of study that builds 

toward college and career readiness Offering differentiated, 

evidence-based instructional support and professional 

development that address the unique learning needs of the 

District’s diverse learners, including at-risk students, and, as 

appropriate, provide interventions that respond to factors that 

may negatively impact student learning and achievement and 

impede their graduating from high school college-prepared 

and career-ready. 
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A comprehensive and multi-level monitoring process assists 

the Local District (LD) in evaluating the implementation of 

the SPSA Goals and helps to inform future practice.  Schools 

are monitored by the Local District through the use of the 

School Support Visit Report completed by Local District 

Directors following multiple site-based visits.  The School 

Support Visit Report: Allows Directors to conduct 

performance dialogues with their network principals to 

review the academic progress of all students; Is a mechanism 

for memorializing the support Directors offer to the schools 

and for giving feedback to principals; Provides a consistent 

manner of summarizing an Director’s visits to the campus; 

Focuses on monitoring implementation of the Single Plan for 

Student Achievement, key strategies, and analysis of student 

data as evidence of school progress; Helps ensure that the 

Director and the Principal are maintaining a focus on the 

instructional priorities of the school; Allows staff to 

determine instructional strengths and weaknesses on a 

school- and district-wide basis. 

The Deputy Superintendent of Instruction, Local District 

Superintendents, and Local District Directors all have access 

to the School Support Visit Reports and the information is 

used to guide the professional development and differentiated 

support provided by instructional support staff.  

Directors review and recommend for approval the Single Plan 

for Student Achievement (SPSA) and school site budgets 

throughout the school year.  Directors supporting schools 

identified as Collaborative Partner, Focus, Priority, Reward, 

or Support schools monitor school growth and the 

implementation of CORE Waiver mandates.  All school site 

budgets are reviewed and approved by the Local District 

Superintendent. 

 

Understanding the Role of the Governing Board 

A2.2. Indicator: There is clear understanding about the role and responsibilities of the governing board 
and the professional staff. 

A2.2. Prompt: Determine the extent to which there is clear, sustainable understanding regarding the 
relationship between the governing board and the professional staff. 

Findings Supporting Evidence 

The relationship between the governing board and the 

professional staff is facilitated through the School Site 

Council (SSC). SSC submits the Single Plan for Student 

2017-2018 Faculty Handbook 

SSC 
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Achievment (SPSA) to the governing board for approval with 

the following assurances: 1. School Site Council has 

developed and approved, and will monitor the plan, to be 

known as the Single Plan for Student Achievement for 

schools participating in programs funded through the 

consolidated application process; 2. School plan was 

developed “with the review, certification, and advice of any 

applicable school advisory committees.”  

 Plans are reviewed and approved by the governing board of 

the local educational agency “whenever there are material 

changes that affect the academic programs for students 

covered by programs” funded through the consolidated 

application. 

 

At Sylmar Biotech Health Academy there is clear, sustainable 

understanding regarding the relationship between the 

governing board and the professional staff.  The 2017-2018 

Faculty Handbook is a resource that the professional staff 

may refer to for general school information as well as 

instructional standards, operational procedures, district 

policies, and safe school plans. 

School Site Council meetings which are composed of 

teachers, administration, parents, and students make up the 

governing board.  The rest of the staff is given the opportunity 

for feedback and discussion before and after SSC meetings. 

School generated surveys are given to students to include 

their input on topics such as newly acquired funds and 

deciding where those funds should be spent.  The School 

Experience Survey also helps to give feedback on the 

relationship between the governing board and the 

professional staff.  

In addition, Sylmar Biotech Health Academy has an open 

door policy with staff and administration.  All questions and 

concerns are always welcomed and addressed by 

administration to staff as well as staff to staff.  

 

 

 

 

Faculty meetings 

School Generated Surveys 

School Experience Survey 

Faculty emails/bulletins  
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Governing Board and Stakeholder Involvement 

A2.3. Indicator: Parents, community members, staff and students are engaged in the governance of the 
school. 

A2.3. Prompt: Evaluate the ways the school community and parents are a) informed as to how they can 
participate in the school’s governance and b) engaged in the governance of the school through their 
participation on the School Site Council, ELAC, district LCAP committees and other advisory or shared 
decision-making groups that provide guidance or direction to the school. 

Findings Supporting Evidence 

At Sylmar Biotech Health Academy the school community 

and parents are informed as to how they can participate in the 

school’s governance during school tours, Back-to-School 

Night, Student Led Conference Night and monthly Coffee 

with the Principal meetings.  Messages are also sent to parents 

through the Connect Ed system, as well as letters sent home 

in English and Spanish, and bulletins are posted in public 

areas and classrooms for students to view. 

Community members and parents are welcomed to visit our 

school anytime and parents are strongly encouraged to 

become involved in the governance of our school.   

Because we are a small school, we do not have a separate 

ELAC body. Instead, ELAC is absorbed by the SSC. 

Meetings are held monthly and an English Learner Parent 

representative always attends. Furthermore, SBHA conducts 

in-house surveys for parents as well as uses district initiated 

surveys to assess parent and community needs when making 

decisions about the school. 

 

SSC Meetings 

Coffee with the Principal 

Connect Ed Messaging  

Letters 

Bulletins 

Back to School Night 

Surveys 

Board’s Evaluation/Monitoring Procedures 

A2.4. Indicator: There is clarity of the evaluation and monitoring directed by the governing board and 

carried out by the district administration.  

A2.4. Prompt: Determine the degree to which there are evaluation and monitoring procedures conducted 
by the district administration and reported to the governing board, including the annual LCAP assessment 
of district goals and the Eight State Priorities, the review of student performance toward career and college 
readiness, assessment of overall school programs and operations, and the fiscal health of the school. 

Findings Supporting Evidence 

Los Angeles Unified School District continually monitors 

schools’ performance data to make sure benchmarks, such as 

the LCAP, Eight State Priorities, and district goals are being 

met. College and Career Readiness are evaluated according 

to the A-G requirements and English learner benchmarks are 

AMAOs 

LCAP 

Eight State Priorities 

A-G Requirements 
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evaluated according to Annual Measurable Achievement 

Objectives (AMAOs). 

When benchmarks are consistently not met, schools undergo 

close examination by the local district. This scrutiny includes 

providing support and additional services as needed by the 

school. Local superintendents meet regularly with school 

principals and visit classrooms on a monthly basis. These 

visits increase at school sites not meeting benchmark 

expectations. 

 

Graduation Rates 

Complaint and Conflict Resolution Procedures 

A2.5. Indicator: The established governing board/school’s complaint and conflict resolution procedures as 
they apply to the school’s stakeholders are effective. 

A2.5. Prompt: Evaluate the effectiveness of the established governing board/school’s complaint and 
conflict resolution procedures, including the ways the complaint procedures are communicated to parents. 

Findings Supporting Evidence 

Sylmar Biotech Health Academy adheres to the district’s 

Complaint Rights Williams/Valenzuela Legislation.  A 

complaint form may be obtained at the school office, or 

download from the district’s website 

http://achieve.lausd.net/eeco.  You may also download a 

copy of the California Department of Education complaint 

form from the website http://www.cde.ca.gov/re/cp/uc/. 

 

Sylmar Biotech Health Academy has established a committee 

focused on Positive Behavior Intervention and Support 

(PBIS).  The purpose of this committee is to provide a safe 

and healthy school environment that supports all students in 

every aspect of their well-being.   

A discipline flowchart was established to help manage 

conflicts.  This includes descriptions of which behaviors 

should be teacher managed, and office managed.  Also 

included are suggestions of classroom best practices for 

classroom management. 

MISIS allows teachers and other supports staff to document 

interventions for incidents that have occurred, which do not 

warrant submitting a referral, and do not need further actions 

taken by administration.  The documentation helps to 

Williams Complaint System 

District Policies posted in 

classrooms and public areas 

PBIS 

SBHA Discipline Flowchart 

MISIS Intervention/Referral 

 

http://achieve.lausd.net/eeco
http://www.cde.ca.gov/re/cp/uc/
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establish a pattern and aids our counselors in determining 

which action they may choose to proceed with. 

Complaints and disciplinary actions are communicated to our 

parents through the counseling and administrative staff. 

Our Title IX/Bullying Complaint Managers are:  Maria 

Herrera, Sylvia Vasquez, and Sheila Castro. 
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A3.  Leadership: Empowerment and Continuous Planning and Monitoring Criterion 

Based on student achievement data, the school leadership, parent/community, and staff make decisions 
and initiate activities that focus on all students achieving the schoolwide learner outcomes and academic, 
college, and career standards. The school leadership and staff annually monitor and refine the single 
schoolwide action plan and make recommendations to modify the LCAP based on analysis of data to 
ensure alignment with student needs. 

 

 

 

 

Indicators with Prompts 

Broad-Based and Collaborative 

A3.1. Indicator: The school’s broad-based, collaborative planning process is a continuous improvement 
cycle that a) assesses data to determine student needs, b) collaboratively determines and implements 
strategies and actions and c) monitors results. 

A3.1. Prompt: Determine the effectiveness of the continuous school improvement planning process to 
ensure that it is broad-based, collaborative and fosters the commitment of the stakeholders. 

Findings Supporting Evidence 

Sylmar Biotech Health Academy is continuously focused on 

program improvement and student achievement. Student 

achievement data drives the decisions made by SBHA’s 

leadership and staff. During professional development 

meetings and faculty meetings, the faculty and administration 

are continuously assessing data to not only determine student 

needs but also to determine strategies and interventions to 

address any critical need that is identified. The decisions 

made are broad-based and collaborative. Through this 

collaborative process, school staff and administration are 

School Site Council Meeting 

Minutes  

Project Based Learning 

planning Meetings  

Grade-level Meetings  

Department Meetings 

Attendance Reports 

 State Assessment Results 

Online Programs: iNACOL Standard C: Leadership: The leadership of a quality online program is accountable 

to the program’s governance body, and is responsible for setting and meeting the operational and strategic goals 
in support of the program’s mission and vision statements. [iNACOL Standard C, 2009] 

Online Programs: iNACOL Standard D: Planning: A quality online program makes planning, managed by the 

leadership and staff of the organization a regular part of the program. There are several types of planning activities, 
including strategic planning, long-range and operational planning, which identifies annual goals. Effective planning 
is not a one-time activity, but instead should provide opportunities for reflection on how to improve the organization’s 
performance. [iNACOL Standard D, 2009] 

Online Programs: iNACOL Standard F: Commitment: In a quality online program governance, leadership and 

staff are responsible for creating an organization that demonstrates a commitment to attaining the program’s goals 
and mission statement. Everyone within the organization understands the mission statement and works to achieve 
it. [iNACOL Standard F, 2009] 

Online Programs: iNACOL Standard I: Integrity and Accountability: In a quality online program, leadership is 

transparent in its management of the program, providing regular and timely information on progress towards 
attainment of goals, alignment with policies and standards, and achievement of student learning outcomes. 
[iNACOL Standard I, 2009] 
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better able to serve personalized needs of the students at 

SBHA in order to ensure academic success. Professional 

development days are used to monitor the school’s planning 

process, to analyze student data, and to monitor student 

achievement.  Data from student progress reports, state 

assessments (i.e. CELDT, CST, SBAC) and attendance 

records are reviewed and used to finalize the master schedule 

and student class assignments.  The ultimate goal behind the 

analysis of data is to make sure that the school is addressing 

the academic needs of students, so that students meet 

academic expectations and make progress. 

 

Single School Plan for Student Achievement Correlated to Student Learning 

A3.2. Indicator: The school’s Single Plan for Student Achievement (SPSA) is directly correlated to and 
driven by the analysis of student achievement data.  

A3.2. Prompt: How do staff ensure that the analysis of student achievement of the critical learner and 
college- and career-readiness needs, schoolwide learner outcomes, and academic and career-readiness 
standards are incorporated into the SPSA and impact the development, implementation, and monitoring of 
the SPSA and the LCAP? 

Findings Supporting Evidence 

The Single Plan for Student Achievement for SBHA is driven 

by student achievement data and teachers ensure this by being 

directly involved with drafting the SPSA. Specifically, the 

document uses 11th grade student proficiency rates in English 

Language Arts and Math on the Smarter Balanced 

Assessment Consortium (SBAC), and California English 

Language Development (CELDT) data to identify critical 

learner needs.  In addition to this data, SBHA looks at 

suspension/expulsion rates, graduation rates, and student 

attendance data.  

SBHA uses collected data to determine how students are 

meeting the academic standards through grade level and 

department collaboration teams that meet every other week 

and discuss whether or not students are meeting standards. 

These conversations are based on the results of common 

formative assessments, and summative assessments. This 

data is shared with staff, administration, parents and students. 

Teachers use formative and summative assessments to gauge  

mastery and student progress. With the formative and  

Staff meeting dates/agenda and 

minutes 

Schoology, Parent LAUSD 

Passport 

District Course/s of Study 

Class Syllabus 

Staff Training/s 
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summative data, teachers adjust instruction and informs 

student  progress. Daily quizzes, journals, and online quizzes 

are methods used to gather immediate evaluations, while unit  

tests, portfolios, projects, and papers are used as summative  

assessments to gather long term data on how students are  

performing. 

Data from state-mandated tests is shared with faculty and is 

available in students’ cumulative folders and the MISIS 

database. This data assists staff with understanding the 

student's’ strengths and weaknesses so they may plan 

strategies accordingly to enhance the learning process. Based 

on student achievement data, teachers make instructional and 

curricular decisions that initiate professional development 

training that focuses on all students achieving academic 

standards.  Essential content standards have been identified 

by each department.  In addition, the teaching staff addresses 

the significance of the essential standards to students and 

makes reference to them so students understand the purpose 

of what they are learning. All aspects of SPSA are based on 

the tenets of the LCAP. 

 

Staff Actions/Accountability to Support Learning 

A3.3. Indicator: The school leadership and staff demonstrate shared decision-making, responsibility, and 
self-reflection on actions and accountability for implementing practices and programs that support student 
learning. 

A3.3. Prompt: Determine the effectiveness of the processes and procedures for involving staff in shared 
decision-making, responsibility, and self-reflection on actions and accountability to support student learning 
throughout all programs. 

Findings Supporting Evidence 

We work hard to involve all staff in decision-making, 

responsibility, and self-reflection on actions and 

accountability to support student learning. The school’s 

planning process is collaborative, as we seek input from all 

staff via meetings, emails, and surveys. Teachers are directly 

involved in choosing curriculum and along with 

administration, attend the text book road shows. Teachers are 

also involved in decisions regarding instruction, professional 

development, and assessment practices. This year, for 

example, the English and math departments chose new, more 

Surveys 

School Site Council Minutes 
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rigorous curricula; created common rubrics; and implemented 

diagnostic testing for incoming freshman students. Teachers 

enjoy a great deal of autonomy when it comes to making 

student-centered instructional and curricular decisions. In 

addition, with our common planning periods, departments 

have ample time to make collaborative decisions across the 

grade levels.   

Because we are a small school, many teachers take on extra 

responsibilities, such as coordinatorships; club and activity 

directors; and teacher-leadership positions. Such designations 

are typically made on a voluntary basis. We are fortunate to 

have a dedicated group of teachers who go above and beyond 

to support this school and our students. 

 

Internal Communication and Planning 

A3.4. Indicator: The school has effective existing structures for internal communication, planning, and 
resolving differences. 

A3.4. Prompt: Evaluate the effectiveness of the existing structures for internal communication, planning, 
and resolving differences among the staff or administration. 

Findings Supporting Evidence 

The existing structures for internal communication, planning, 

and conflict resolution are to a large extent effective. 

However, as the school grows, there is need for continuous 

review and modification of these structures to ensure a high 

level of effectiveness is achieved and maintained. 

Efforts to enhance communication and planning are put in 

place as the school grows. Before the start of each school 

year, the school implements new strategies. These have 

included restructuring school leadership, empowering staff, 

exploring new technologies for communication, and holding 

meetings that focus on horizontal and vertical alignment of 

the curriculum. 

SBHA uses an informal style of communication. Most 

communication is oral and by email. Technologies such as, 

Schoology, Google apps-Drive, Docs, Sheets, and Calendar 

are used extensively, a move away from paper that makes 

communication more efficient. To formalize and improve 

effectiveness and efficiency of scheduled meetings, more 

Faculty Handbook 

Surveys 
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formal meeting procedures should be adopted.  Discussions 

and decisions should be better documented through the use of 

meeting minutes, specific action plans, and other tools. This 

move toward technology-based communication also requires 

that teachers must be technologically adept and make 

frequent use of these resources.   
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A4.  Staff:  Qualified and Professional Development Criterion 

A qualified staff facilitates achievement of the student academic standards and the schoolwide learner 
outcomes through a system of preparation, induction, and ongoing professional development. There is a 
systematic approach to continuous improvement through professional development based on student 
performance data, student needs, and research. 

 

Indicators with Prompts 

Qualifications and Preparation of Staff 

A4.1. Indicator: The school has procedures to ensure that staff members are qualified based on staff 
background, training, and preparation. 

A4.2. Prompt: Evaluate the procedures to ensure all staff members in all programs, including online 
instruction, are qualified for their responsibilities based on employment policies and practices, staff 
background, training, and preparation. 

Findings Supporting Evidence 

Staff Members: 

1 Principal 

1 Asst. Principal 

1 Counselor 

 

16 Teachers  

Credentialed       CTE/ROP      District Intern  

17                                1                    1 

Classified 

5 

SBHA Staff members are provided with a “SBHA Preference 

Sheet.”  The Preference Sheet surveys the staff member’s 

qualifications and positions that where they show interest.   

 

MISIS School Assignments 

 

 

 

 

 

 

 

SBHA PREFERENCE 

SHEET 

 

Online Programs: iNACOL Standard E: Organizational Staffing: A quality online program recognizes 

appropriate levels of staffing are critical to the success of an online program. Staff should be well-trained in order 
to successfully meet their performance goals, and are provided with appropriate levels of support, resources, 
feedback and management. [iNACOL Standard E, 2009] 
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Staff Assignment and Preparation 

A4.2. Indicator: The school has a process to assign staff members and provide appropriate orientation for 
all assignments, including online instruction and focused programs, to maximize the expertise of the staff 
members in relation to impact on quality student learning. 

A4.2. Prompt: Evaluate the process to assign staff members and provide an appropriate orientation 
process, including online instruction and focused programs, to maximize the expertise of all staff members 
in relation to impact on quality student learning. 

Findings Supporting Evidence 

SBHA supports its teachers by having a flexible plan when it 

comes to staff assignments. Teachers are assigned according 

to expertise and preference. While it is optimal to have 

teachers assigned consistently in the same sections, this is not 

always possible. For example, in the past three years, we have 

had turnover in the English Language Development classes. 

This has been due largely to staffing changes. Our goal is 

always to assign teachers in the best interest of the students.  

PD Cycle/Faculty Meeting 

Schedule 2017/2018 

PD Agendas 2016/2017  & 

2017/2018 

 

Defining and Understanding Practices/Relationships 

A4.3. Indicator: The school implements a clear system to communicate administrator and faculty written 
policies, charts, and handbooks that define responsibilities, operational practices, decision-making 
processes, and relationships of leadership and staff. 

A4.3. Prompt: Evaluate the system used to communicate administrator and faculty written policies, charts, 
pacing guides and handbooks that define responsibilities, operational practices, decision-making 
processes, and relationships of leadership and staff. Determine the degree of clarity and understanding of 
these by administration and faculty. 

Findings Supporting Evidence 

SBHA has a clear system used to communicate administrator 

and faculty written policies, charts, and handbooks. Each 

faculty member has an electronic copy on the Faculty 

Handbook, in which district policies are defined and 

explicated. District memorandums and referendums are 

emailed to faculty as they are modified, updated, or created. 

Adminstrators, counselors, teaching faculty, and all non-

certificated staff have access to job descriptions that define 

their purpose and delineate responsibilities.  

Operational practices are contained within the Faculty 

Handbook and administration keeps faculty abreast of their 

responsibilities when it comes to issues such child abuse 

awareness and dealing with hazardous materials.  

Decision making processes are defined in the Faculty 

Handbook and all aspects of district and local school 

governance are transparent to faculty and staff. There is 

adequate clarity and understanding of these policies, 

processes, and guidelines among the administration and staff. 

SBHA – Administrative 

Responsibilities Matrix   

 

SBHA 2017/2018 Faculty 

Handbook 
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Support of Professional Development/Learning and Measurable Effect on Student Learning 

A4.4. Indicator: The school effectively supports professional development/learning with time, personnel, 
material, and fiscal resources to facilitate all students achieving the academic, college- and career-
readiness standards, and the schoolwide learner outcomes. 

A4.4. Prompt: Determine the effectiveness of the professional development support, time and resources 
to meet the needs. To what measurable effect have the professional development/ learning activities, 
including coaching and mentoring, had on student learning?  

Findings Supporting Evidence 

Sylmar Biotech Health Academy has many systems in place 

to facilitate faculty and administrative communication. 

SBHA offers extensive trainings for all staff members as well 

as access to teacher advisors and support staff. Outside 

training, online training and a myriad of workshops are 

available to staff. Curriculum experts assist staff in 

identifying intervention curriculum and how to implement 

those efforts most effectively. staff is encouraged to attend off 

site staff development programs through the district and, 

various off-campus workshops. Additional training is 

provided through subject matter experts, department chairs 

and department heads. A qualified staff member ensures that 

all teacher credentials are appropriate and current. Prior to 

interviews, candidates go through a staff background check 

with the state. Various methods are used to adequately 

prepare staff to ensure all are prepared for their 

responsibilities including all staff development days, monthly 

small PBL, vertical and horizontal groups, schedules for 

completing assignments, and instructional technology 

training. Weekly Professional Development and Staff 

meetings are held to disseminate information. Teachers are 

notified of upcoming deadlines and required paperwork. The 

teacher manual has critical information on policies, pacing 

guides, operational practices, decision-making process, and 

an organizational chart of leadership and staff. Information 

regarding attendance, learning records, and other relevant 

student information is shared via MISIS or data. The 

administration team and staff members meticulously maintain 

a Google-Drive file. The file contains valuable information 

and resources. Veteran staff members and Linked Learning 

Personnel are available to staff to provide assistance as are 

curriculum and subject matter experts. MISIS tracks student 

records such as attendance, learning records, transcripts and 

report cards which are then sent out to teachers to be 

evaluated. Student-teacher interaction stress one to one 

tutoring and ongoing evaluation of student work. Schoology 

is used to evaluate and supervise student work. To more 

effectively serve high school students, funding for various 

SLO’s SBHA Schoolwide 

Expectations 

PBL Planning  

School Funding  

Student Learning Outcomes 

Schoolwide Expectations 

Email  

Innovation Funds  

Community Coalition Email 

& rubrics  

Portfolio Defense  

Workshop Flyer SPSA 

2014/2016 & 2017  

Handbooks Bridging Goals  

2016/17 & 2017/2018 LCAP 

ppt 
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Supervision and Evaluation 

A4.5. Indicator: The school implements effective supervision and evaluation procedures in order to 
promote professional growth of staff. 

A4.5. Prompt: How effective are the school’s supervision and evaluation procedures? 

Findings Supporting Evidence 

SBHA follows all LAUSD rules with regard to supervision 

and evaluation of staff. Teacher evaluations are now being 

done according to the Teaching and Learning Framework. 

Transparency is guaranteed by “My Professional Growth 

System” which allows teachers to participate at every level of 

their evaluation. It is a relatively new system of evaluation so 

there is room for growth and improvement for all involved.  

Apart from formal observations, SBHA has begun 

implementing Instructional Rounds once a semester so that 

teachers can benefit from one another’s expertise. In addition, 

we hope that this practice will foster a growth in teacher 

communication and community. Informal observations also 

take place from time to time without notice. In these cases, 

feedback is not always timely. This has been something the 

faculty and administration have been discussing. 

Teaching and Learning  

Framework 

My PLN 

IR Tool 

 

programs is provided to staff. Annual survey is conducted to 

determine teacher response to professional growth training 

and needs. SLOs are used to keep focus on student learning. 

As a faculty, we are together three times monthly in whole 

faculty meetings. This allows us to check in with one another 

frequently, which is essential to maintaining clarity amongst 

faculty and administration.  
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A5.  Resources Criterion 

The human, material, physical, and financial resources are sufficient and utilized effectively and 

appropriately in accordance with the legal intent of the program(s) and LCAP to support students in 

accomplishing the academic standards, the college- and career-readiness standards, and the schoolwide 

learner outcomes. 

 

Indicators with Prompts 

Allocation Decisions and Their Impact 

A5.1. Indicator: There is a relationship between the decisions about resource allocations, the school’s 
vision, mission, the schoolwide learner outcomes, the critical student learning needs, the district’s LCAP 
and the Single Plan for Student Achievement (SPSA), the academic standards, and the college- and career-
readiness standards. The school leadership and staff are involved in the resource allocation decisions. 

A5.1. Prompt: Evaluate the extent to which the resources are allocated to meet the school’s vision, mission, 
the schoolwide learner outcomes, the critical student learning needs, the student needs identified in the 
district LCAP and the SPSA, the academic standards, and the college- and career-readiness standards. 
Determine the extent to which leadership and staff are involved in the resource allocation decisions. What 
impact has the process for the allocation of resources made on student learning? 

Findings Supporting Evidence 

At Sylmar Biotech Health Academy, decisions about resource 

allocations is determined with stakeholder input. For 

example, during Coffee with the Principal, School Site 

Council meetings, staff meetings, and advisory board 

meetings, we discuss data and areas of growth. Based on these 

conversations we set school goals and prioritize where 

resources should be focused. In the Los Angeles Unified 

School District (LAUSD) our Local Control Accountability 

Plan (LCAP) is aligned with our Single Plan for Student 

Achievement (SPSA). Therefore, when our School Site 

Council (SSC) is working on the SPSA they are also meeting 

the needs for our LCAP. Furthermore, our partnership with 

Youth Policy (YPI) has provided additional resources to meet 

the needs of our students. 

In regards to how the allocation of resources affects student 

learning, having parent, community, and staff input has been 

a critical part of the process. As determined by these 

stakeholders resources have been allocated to math, English 

language arts/literacy, college/career readiness, and safety. 

For example, in ELA and math, we purchased one additional 

math and one additional English teacher to lower class size; 

had staff attend math and English conferences to increase 

their capacity, and collaborated with EduCare to provide a 

case manager to ensure our most at risk students are passing 

Needs Assessment (SPSA) 

School Report Card 

Budget Plans SSC  

Agenda/Notes 

Online Programs: iNACOL Standard G: Financial and Material Resources: A quality online program has 

adequate financial and material resources to accomplish the mission of the organization. These resources are 
appropriately planned for and expended using sound business practices. [iNACOL Standard G 2009] 
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their classes. In regards to college/career readiness, with the 

support of YPI we have Gear Up and a college advisor to 

work directly with students and parents. They provide 

information about the college process as well as academic 

support. Through Linked Learning and our Youth Career 

Connect (YCC) grant, our students are learning about 

health/medical and engineering careers. They are also 

earning certificates in these areas along with their high 

school diploma. Unfortunately, drug use is prevalent in our 

community and our parents are big advocates of keeping 

drugs out of our schools. As a result, we purchased a 

campus aid position to help keep our students safe and 

decrease drugs on campus so that students can focus on 

learning. We also have a PSA Counselor (YCC funded) and 

Social Worker (YPI-School Climate grand funded) to 

provide support and counseling referrals to drug 

rehabilitation centers. 

Focusing our resources in these areas has contributed 

positively to our graduation rate. Our first graduating class, 

Class of 2016, had a graduation rate of 87%. We are currently 

awaiting the official release of the graduation rate for the class 

of 2017, which we predict will be 90% or above. 

 

Practices 

A5.2. Indicator: There are processes operating in relationship to district practices for developing an annual 
budget, conducting an annual audit, and at all times conducting quality business and accounting practices.  

A5.2. Prompt: Evaluate the effectiveness of the school’s processes in relationship to district practices for 
developing an annual budget, conducting an annual audit, and at all times conducting quality business and 
accounting practices, including protections against mishandling of institutional funds. (Note: Some of this 
may be more district-based than school-based.) 

Findings Supporting Evidence 

We adhere to all district policies and guidelines as it pertains 

to the annual budget and audits. For example, every spring 

semester during budget development the district provides 

budget information to every school for the following school 

year. Determined by E-Cast (student enrollment) predictions, 

schools receive their general and Title I budgets. The schools 

then meet with their stakeholders and School Site Council to 

prioritize and decide which resources (personnel, programs 

and products) will be purchased to meet student needs. 

SPSA-Budget Plan 

Budget Development Letter 

Audit Letters/Results 

E-Cast Results 

SSC Minutes 
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In regards to audits, schools are selected at random every year 

to provide budget plans, expenditures, and receipts. Audits 

include but are not limited to procurement card purchases, use 

of Title I funds, use of grant funds and employee payroll 

practices. 

Facilities 

A5.3. Indicator: The school’s facilities are adequate to meet the students’ learning needs, support the 
educational program (i.e., accomplish the vision, mission, and the schoolwide learner outcomes) and are 
safe, functional, and well-maintained. 

A5.3. Prompt: Determine the extent to which the facilities enable the school to maintain a learning 
environment to meet the educational health and safety needs of students. 

Findings Supporting Evidence 

Every year the LAUSD Office of Environmental Health and 

Safety conducts regular inspections to ensure that school sites 

are meeting requirements. The inspection also identifies 

potential health, safety, and environmental risks. After the 

inspection, each school is given a rating, which indicates the 

degree to which the site meets standards. Our school rating as 

reported in our 2015-16 School Report Card was FAIR. We 

also received a rating for School Facility Good Repair and our 

status was EXEMPLARY. 

During the 2016-17 school year we participated in the Civil 

Rights Review for schools with Career Technical Education 

(CTE) programs. This review also included a facilities 

inspection. It was found that we needed to make repairs in 

some areas for wheel chair accessibility. The repairs have 

been completed and proof has been provided to the Office of 

Civil Rights. 

Furthermore, to enhance our students learning experience, we 

have been awarded a $3 million dollar grant (CTEIG) to 

create an engineering lab and a medical simulation lab. This 

will provide our students with the state of the art facilities and 

equipment in our career medical/health and engineering 

Pathways. Remodeling of classrooms for this project is 

projected to start during the 2017-18 school year. 

School Report Card 

Office of Civil Rights Letter 

& Report 

Picture of Repairs 

CTEIG Award Letter 

CTEIG Architect Plans 
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Instructional Materials and Equipment 

A5.4. Indicator: The policies and procedures for acquiring and maintaining adequate instructional materials 
and equipment, such as textbooks, other printed materials, audio-visual, support technology, manipulatives, 
and laboratory materials are effective. 

A5.4. Prompt: Evaluate the effectiveness of the policies and procedures for acquiring and maintaining 
adequate instructional materials and equipment, such as technology tools and software, the support 
systems for technology, software, textbooks, other printed materials, library media resources, 
manipulatives, and laboratory materials for instruction including online. 

Findings Supporting Evidence 

Every year the district provides effective policy and 

procedures for ordering instructional materials, textbooks, 

and online resources. Based on the textbook inventory, the 

master schedule, and the E-Cast, textbooks are ordered for the 

following school year. We use the Destiny textbook online 

system to check books out/in to students/staff and keep an up 

to date inventory of all textbooks. Furthermore, we make sure 

to comply with Williams Sufficiency. 

The District’s policy requires that each student, including 

English Learners and those in Special Day Classes, have a 

State/District adopted, standards-based textbook/application 

for use in the defined subjects of reading-language arts, 

history-social science, mathematics, science, health (grades 

6-7, 9) and foreign language (grades 9-12). Students must be 

assigned a single textbook/application in each subject that 

they can use both at home and in class. District policy does 

not allow the use of State textbook funding for the purchase 

of class sets in addition to the books issued directly to 

students.  

In addition, each school must provide the requires 

information for the sufficiency of laboratory science 

equipment as application courses offered in grades 9 to 12, 

inclusive.  

In order to document compliance with California education 

code section 60119, an annual certification of student 

textbook sufficiency is required of all teachers, principals, 

and Local District (LD) Instructional Superintendents. 

Supporting Evidence 

Textbook Roadshow 

Williams Certification 

Chromebook Order 
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Textbook adoptions for math took place in 2015 and for ELA 

in 2016. Several stakeholders had input as to which textbooks 

should be adopted. Each school then had several options as to 

which book to adopt for their respective instructional 

programs. The textbooks along with the online resources that 

were selected by SBHA included College Preparatory Math 

(CPM) and Springboard for ELA. 

In regards to technology, with our CTE and YCC grant 

funding we were able to purchase one laptop cart with a class 

set of Chromebooks for every classroom. Each year we 

inventory how many laptops we have and document any that 

are lost/stolen or damaged. Software that is purchased is 

downloaded by our district ITD personnel who help us 

maintain the computers. 

For the purchase of library media resources we share the cost 

with our co-located school. The library is shared and the 

librarian works with both SBHA and Sylmar Charter High 

School students and staff. 
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Well-Qualified Staff 

A5.5. Indicator: Resources are available to enable the hiring, nurturing, and ongoing professional 
development of a well-qualified staff for all programs such as online instruction and college and career. 

A5.5. Prompt: Determine if the resources are available to hire, nurture, and provide ongoing professional 
development for a well-qualified staff. Include specifics if online, IB, and/or college and career preparation 
programs are in place. 

 

Findings Supporting Evidence 

The District seeks fully certified, Federal-compliant 

educators who are experts in their content area, innovative, 

pedagogically strong, and professionally committed to the 

welfare and demonstrated academic growth of all students. 

Additionally, candidates must be committed to ensure that all 

students graduate college-prepared and career-ready. Teacher 

candidates who hold a teaching credential/certificate must 

meet the following minimum LAUSD employment 

standards: 

Successful completion of the California Basic Educational 

Skills Test (CBEST) 

Completion of a Baccalaureate degree from an accredited 

college or university. 

Meet the federal legislation definition of a “Highly Qualified 

teacher. 

Once a qualified candidate applies on line, those meeting the 

requirements and hiring needs of the district are interviewed 

and placed on a qualified candidate list. School principals are 

then able to interview candidates from this list to fill their 

vacant positions. At Sylmar Biotech Health Academy we 

have students, parents and staff that are part of the interview 

process to help select a qualified teacher that will meet the 

needs of our students. 

Interview Questions 

Job Announcements 

PD Calendar 

PD Certification 

PD/Conference Agendas 
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All employees of the district have access to professional 

development for continuous professional development for 

improved classroom in core academic areas, classroom 

management, and in socio-emotional practices to name a few. 

There is also access to Advanced Placement training, 

Naviance training and Schoology training. At SBHA our 

teachers also have professional development in Adaptive 

Schools, Linked Learning, Project Based Learning, our 

English teachers attended the Teaching/Writing Summer 

Institute at Bard College and our CTE/Pathway teachers have 

training in Project Lead the Way (PLTW). Additionally, some 

of our staff attend conferences such as the national Gear Up 

Conference, the national PBIS Conference, and the regional 

California Mathematic Council (CMC) Conference.  

 

Long-Range Planning 

A5.6. Indicator: The district and school’s processes for regularly and effectively aligning the Local Control 
Accountability Plan (LCAP) with site resource decisions ensures the continual availability and coordination 
of appropriate funds to support students’ achievement of the critical student learning needs, the academic 
standards, college- and career-readiness standards, and the schoolwide learner outcomes. 

A5.6. Prompt: Evaluate the effectiveness of these processes. 

Findings Supporting Evidence 

Overall, these processes are effective but there are instances 

where the most qualified candidate takes time to be hired. 

According to our school’s compliance monitoring report, we 

have one teacher out of compliance in physics and one in 

mathematics. As a small school some of the issues arise 

because sometimes we only need one to two sections of a 

specific subject which does not warrant a full time teaching 

position. Therefore, an ideal teaching candidate for our school 

will hold more than one subject credential. Additionally, 

when hiring candidates over the summer, it is difficult to 

gather a team of stakeholders to be part of the interview 

committee, in which case the principal make the hiring 

decision. Finally, before an external candidate can be hired 

we need to choose from an internal list of candidates. 

Sometimes the internal candidates may not be a good fit for 

the schools, but the district places these candidates in school 

with open positions. This gives no choice for the principal and 

their hiring team to select the most qualified candidate for 

their school. This practice does need to be revised. 

 

Compliance Report 

Master Schedule 

Human Resources Email 
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ACS WASC Category A.  Organization: Vision and Purpose, 
Governance, Leadership, Staff, and Resources:   

Summary, Strengths, and Growth Needs  

Review all the findings and supporting evidence and summarize the degree to which the criteria in 
Category A are being met.  

Include comments about the degree to which these criteria impact the school’s ability to address 
one or more of the identified critical student learning needs (Chapter IV).  

Summary (including comments about the critical student learning needs) 

 SBHA is effectively meeting the criteria in Category A, though the full effect of this success has 

not fully materialized quite yet. As a school, we have devoted ourselves to revising and re-defining 

ourselves as a Linked Learning school. This has resulted in much time and consideration with 

regard to our Mission, Vision, Student Learning Outcomes, and Behavior Expectations. We have 

identified our areas of need (recruitment, parent involvement) and have created committees to 

address those specific issues. These committees meet regularly to discuss and implement plans. 

Our school is well supported by Linked Learning and YPI, and all of our goals and policies are 

aligned with the LCAP. In addition, our school-wide use of surveys (for parents, teachers, and 

students) is growing. We are hopeful that this will help us address our Critical Student Need 

regarding effective assessment. We need input from all stake holders in order to make assessments 

authentic, meaningful, cohesive, and aligned to the needs of the community. 

 

 

Prioritize the areas of strength and growth for Category A. 

Category A: Organization: Vision and Purpose, Governance, Leadership, Staff, and Resources: 
Areas of Strength 

-We have a strong, and ever-growing Positive Behavior Intervention System in place. 

-Clearly communicated Student Behavior Expectations 

-Good administrative/faculty communication as well as district level communication 

 

 

Category A: Organization: Vision and Purpose, Governance, Leadership, Staff, and Resources: 
Areas of Growth 

-We continue to work on strengthening our recruitment program 

-Parent involvement 

-As a small school, we are more prone to staffing issues such as multiple preps for one instructor 

And being able to keep elective lines open 
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Category B: Standards-based Student Learning: Curriculum 

B1.  Rigorous and Relevant Standards-Based Curriculum Criterion 

All students participate in a rigorous, relevant, and coherent standards-based curriculum that supports the 
achievement of the academic standards, the college- and career-readiness standards, and the schoolwide 
learner outcomes. Through standards-based learning (what is taught and how it is taught), these are 
accomplished. 

 

Indicators with Prompts 

Current Educational Research and Thinking 

B1.1. Indicator: The school uses current educational research related to maintain a viable, meaningful 
instructional program that prepares students for college, career, and life. 

B1.1. Prompt: Evaluate how effective the school uses current educational research related to the curricular 
areas to maintain a viable, meaningful instructional program for students. 

Findings Supporting Evidence 

All curricula implemented in core content areas at SBHA are  

research based and represent the most recent findings in 

education and pedagogy. All curricula are standards based 

and aligned with the tenets of Common Core and College and 

Career Readiness.  

As a Linked Learning school, SBHS uses Project Based 

Learning (PBL) as a way to integrate the existing Pathways 

(Biotechnology, Sports Medicine, Engineering) with core 

content areas. Students undertake authentic, real-life based 

projects wherein they must work collaboratively to research 

and solve a problem and then present the solution to Industry 

Professionals as well as parents, teachers, peers, and other 

community members. These showcases, held twice yearly, 

provide students with networking opportunities and 

presentation experience. Students gain critical presentation 

skills, such as eye contact, eloquence, and poise. 

At SBHA, students with Individualized Education Plans 

(IEPs) are incorporated into general education courses (Least 

Restrictive Environment) as part of our adherence to the most 

recent research in Special Education. Least Restrictive 

Environment placement ensures that these students receive 

the same rigor as all students, but with the scaffolding and 

support they need per their IEP. 

PBL plans, lessons, and 

student products 

SPED and EL placement data 

Student writing prompts and 

products (via Mozi) 

CPM texts, lessons, student 

products 

ECCCO curriculum and 

student products 

Springboard lessons, 

assessments, student products 

Online Programs: iNACOL Standard J: Curriculum and Course Design: A quality online program will have a 

well thought-out approach to its curriculum and course design whether it develops its own courses and/or licenses 
curriculum from other educational providers. [iNACOL Standard J, 2009] 
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English Learners at SBHA are also held to the highest 

expectations when it comes to performance and rigor. These 

students receive Designated English Language Develop 

services as well as support in their Integrated ELD courses. 

All instructors at our school are teachers of language, 

regardless of content area.. 

SBHA, with the support of YPI, has an Instructional Coach 

who works with teachers on strategies for implementing 

Writing Across the Curriculum. All teachers receive ongoing 

Professional Development focused on strategies and 

instructional practices to incorporate writing (journal, formal, 

informal) into daily lesson planning.  

As part of our effort to implement writing Across the 

Curriculum, all classrooms are equipped with a computer cart 

containing Chrome Books. SBHA uses The Mozi, an online 

writing platform, to integrate writing into all content areas. 

Faculty were trained on this platform during the Summer 

training in August 2017. 

In our Advisory classes, which meet once weekly and are 

organized by grade level cohort, we utilize a research based 

curriculum by ConnectEd entitled Exploring College, Career, 

and Community Options (ECCCO). This curriculum provides 

students with opportunities to learn about post-high school 

life. Students participate in reflections and projects that 

broaden students’ understanding of the many opportunities 

they have once they have graduated, as well as giving them 

valuable insights about their own areas of interest, strength, 

and challenge. This year, we are going even further with this 

endeavor by adopting Naviance, which is computer based and 

even more interactive. We believe Naviance will make our 

Advisory classes even more effective and inspiring to 

students. 

The English Department at SBHA has adopted Springboard, 

which is a curriculum produced by CollegeBoard. This 

curriculum represents the highest level of rigor for students 

and is closely aligned with CCSS and 21st Century learning. 

Lessons feature close reading as a strategy as well as text-

dependent questions and collaborative grouping. There are 

also online videos, writing assignments, and interim 

assessments that support SBAC. Springboard features texts of 

all genres, literary and expository. Our goal is prepare and 

encourage students, through Springboard, to undertake 

Advanced Placement Courses in their Junior and Senior 

years. 
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With California Common Core State Standards (CCSS) 

providing a foundation, each math course attempts to foster 

application of mathematic concepts in everyday situations 

(real-life problems). Consistency is provided though common 

pacing plans and formative and summative assessments. 

Daily assignments emphasize logical thinking and numerical 

precision. Teachers use a variety of lesson formats to instruct 

students, from small group assignments to hands-on 

activities. The department encourages students to participate 

in accelerated programs and offers tutoring and assistance to 

those who need support.  

  

We use College Preparatory Mathematics (CPM) textbooks, 

designed to engage all students in learning mathematics 

through problem solving, reasoning, and communication.  

CPM provides online access, which will foster self-directed 

learning outside of the classroom.  

 

In order to prepare students for high-stakes assessments such 

as the SAT, SBAC, and AP, teachers instruct students on test-

taking strategies and provide interim assessments and 

performance based assessment throughout the year to 

familiarize students with computer based standardized 

testing. In an effort to raise the bar for at-risk students, the 

mathematics department has offered varying levels of rigor in 

upper level courses.  
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Academic and College- and Career-Readiness Standards for Each Area 

B1.2. Indicator: The school has defined academic standards and college- and career-readiness standards 
for each subject area, course, and/or program. 

B1.2. Prompt: Determine the extent to which there are defined academic standards and college- and 
career-readiness standards for each subject area, course, and/or program that meet state or 
national/international standards and, where applicable, expectations within courses that meet the UC “a-g” 
requirements. (This includes examination of the annual submission of course syllabus approval to UC for 
all AP courses. Verify that the facility requirements for "wet labs" are met for all lab science courses.) 

Findings Supporting Evidence 

All subject courses at SBHA follow the CCSS and College 

and Career Readiness standards. Sylmar Biotech and Health 

Academy is building a strong foundation for Academic and 

College and Career Readiness Standards through its Linked 

Learning Programs by offering two Pathways namely; 

Biomedical and Engineering Design using the PLTW 

curriculum. 

Our Academic courses are aligned with the California 

Common Core State Standard and NGSS for Sciences and all 

our Pathway courses are all certified PLTW curriculums. 

With our PLTW, students have exclusive access to a variety 

of recognition opportunities including scholarships, preferred 

admission at colleges and universities, internships, industry 

connections, and other avenues to highlight their 

achievements.  

Colleges and universities across the U.S. recognize and 

reward PLTW students for their great work. These 

postsecondary institutions recognize PLTW students with 

scholarships, admissions preference, course credit, and more. 

Our school partners with a number of student organizations 

to deepen and reinforce student learning through activities 

and events: 

Career and Technical Student Organizations (CTSOs) – 

SkillsUSA, HOSA-Future Health Professionals, and 

Technology Student Association (TSA) – offer a variety of 

career-focused activities, leadership opportunities, and 

recognition in competitive events. We partner with these 

organizations to identify the competitions that correspond 

with PLTW lessons and activities. 

SBHA currently offers Advanced Placement Literature and 

Advanced Placement Biology. Syllabi have been submitted 

PLTW Curriculum (Biomed, 

Sports Medicine and 

Engineering Design) 

Sylmar Biotech Health 

Academy SkillsUSA Chapter 

– Engineering Club (see 

Brochure) 

Yearly Attendance to 

Construction Career 

Awareness Day 

CTSO Membership  

(SkillsUSA) 

Yearly participation to 

SkillsUSA Competition 

ABBOTT LAB, Inc,. and 

SBHA Partnership 

(Internship) 

Working for Industry 

Certification for Autodesk 

Inventor and Microsoft 

Specialist (User) 

See PLTW Website for 

Students Opportunities 
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to, and approved by the College Board. Our science classes 

are conducted in properly outfitted rooms with facilities fit for 

wet labs, and in accordance with our scheduled campus 

classroom renovation, our science classes will be modernized 

to accommodate even more diversity in lab experimentation.  

 

 

 

Congruence 

B1.3. Indicator: There is congruence between the actual concepts and skills taught, the academic 
standards, the college- and career-readiness standards, and the schoolwide learner outcomes. 

B1.3. Prompt: Evaluate the extent to which there is congruence or consistency between the actual 
concepts and skills taught, the academic standards, the college- and career-readiness standards, and the 
schoolwide learner outcomes. 

Findings Supporting Evidence 

Through a continuous cycle of program improvement, SBHA 

has proven congruence between the actual concepts and skills 

taught, the academic content standards, the college and career 

readiness standards, and our schoolwide learner outcomes. 

The Linked Learning philosophy provides practitioners with 

a repertoire of resources and tools to create a powerful, 

sustainable, and evolving school model dedicated to 

graduating all students college and career ready.  

One of the Linked Learning resources SBHA utilizes is the 

teacher practice focused Community of Practice Continuum.  

The CoP continuum is a rubric that assesses a school’s current 

status and describes the progress of teacher teams toward 

practices that produce high-quality units of instruction and 

outcome-aligned student work, and a collaborative and 

accountable culture. What does the CoP look like at SBHA? 

We complete the self-assessment annually at the end of the 

year. We use the results of the assessment to identify school-

wide areas of growth; to set specific goals around 

improvement; to recognize goals we sustain; and to reflect on 

our progress from year to year. This tool helps us practice a 

culture of continuous collaboration in our quest toward 

creating a high-quality instructional program that aligns 

concepts, skills, standards, college & career readiness, and 

school-wide learner outcomes. The point of the CoP is that it 

provides us with an opportunity to discuss organic progress 

annually. It additionally allows for acknowledgement of 

peaks and valleys as we continue to shape and sculpt our 

instructional program toward congruence.   

Self Assessment  Raw Data 

2016/17 

Communities of Practice 

Goals 2017/18 

Summer Institute Schedule              

2016 

SBHA Meeting Template 

Informal OB Tool 

SLOs Poster 

Summer Institute Schedule              

2017 

Curriculum Map Picture 

 



Sylmar Biotech Health Academy ACS WASC/CDE Self-Study Report 

102 

Another Linked Learning resource SBHA uses to evaluate 

alignment or congruence is the student practice focused 

Behaviors of Learning and Teaching. The BLT describes the 

progress of students, teachers, and industry partners in 

developing the behaviors of learning and teaching that 

improve student motivation, achievement, and 

empowerment. What does the BLT look like at SBHA? 

During our Summer Institute 2016, we participated in a 

deep-dive of the BLT and chose two to focus on during the 

2016-17 instructional year: Collaborative learning (students 

can be seen working with others) and Rigorous learning 

(students can be seen engaging in work that challenges). We 

remind ourselves of the focus BLTs by incorporating them 

into our meeting templates which serve to hold us 

accountable during meetings. As a faculty, we decided we 

needed to remain highly focused on collaborative learning 

and rigorous learning during the 2017-18 school year. Ways 

we engage in a continuous cycle of improvement around 

student collaboration and rigor is through informal 

classroom observations. We developed an observation tool 

that specifically addresses collaboration and rigor in the tool 

and provides areas for feedback by anyone using the tool 

(fellow teachers, administrators, district personnel, etc).           

We are a Linked Learning certified Pathway school, one of 

only eight certified in the district, out of a total of 47 Linked 

Learning Pathway schools. The certification process, much 

like WASC, assists us in streamlining our practice and 

aligning our instructional program for congruence.             

Over a two year process for example, the Linked Learning 

philosophy has helped us develop a robust set of student 

learning outcomes for our school that specifically address 

industry knowledge and skills. We are now at the point 

where we need to develop rubrics for each of the student 

learning outcomes. The rubrics will serve as an evaluation 

tool that will be part of the Digital Portfolio Defense our 

Seniors will be piloting in the Spring of 2018.  

As a school, we know we need to start building awareness 

and competency around our student learning outcomes 

across content areas over the course of four years so that 

Seniors will be able to defend their learning before their 

Graduation ceremony every year. A small team of teachers 

will be trained during the 2017-18 school year in the overall 

purpose and process of the Digital Portfolio Defense and 

train the rest of the faculty in preparation for the Spring 

Defense. Although we are in the beginning stages of 
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establishing this practice, we are excited about the initial 

steps we have taken to realize this vision.    

Finally, on the road toward congruence, during our Summer 

Institute 2017, SBHA faculty participated in a curriculum 

mapping session where we approached curriculum mapping 

from a backwards planning perspective. Our Assistant           

Principal designed the session using one of our Class of 

2016 Seniors as the exemplar from which we would plan 

backwards. Our Senior was invited to participate in an eight 

week summer internship for Abbott Pharmaceuticals. The 

Principal and Assistant Principal were invited to see             

his culminating presentation at the end of the Summer 2016 

and our AP thought the skills our Senior demonstrated in his 

presentation would be a great foundation for the curriculum 

mapping activity. The AP invited the Senior to present to 

SBHA faculty and they took notes about the skills they saw 

our Senior demonstrate. Once we identified the skills our 

Senior demonstrated as “The Ideal SBHA Graduate,” the 

faculty began to discuss how to explicitly teach industry          

skills across content areas and to vertically align the 

teaching of those skills starting in in 9th grade. Again, we 

are in the beginning stages of  establishing this practice but 

we remain excited about more of our students being ready 

for and participating in internships relevant to the mission 

and vision of our school. 

 

Integration Among Disciplines  

B1.4. Indicator: There is integration and alignment among academic and career technical disciplines at 
the school and where applicable, integration of outsourced curriculum into the program so that curricular 
integrity, reliability, and security are maintained. 

B1.4. Prompt: Evaluate to what extent is there integration among disciplines and where applicable, 
integration of outsourced curriculum into the program so that curricular integrity, reliability, and security are 
maintained. 

Findings Supporting Evidence 

 

The integration and alignment among academic and career 

technical discipline at the school is evident through our 

Linked Learning Pathway.  The Pathway integrates the 

academic and career technical discipline through seven 

different elements. The elements include: the student outcome 

driven practice, equity/access/achievement, program of study, 

learning and teaching, work based learning, personalized 

student support, pathway leaderships and partnerships. The 
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alignment is rooted in Common Core and each element 

enhances the function and integration between academic and 

career technical discipline. 

There is integration among academic and career technical 

disciplines at SBHA. We have programs where teachers from 

Math, Science, English and History work together to develop 

a comprehensive program through Linked Learning and 

Career Technical Education Program. Whenever possible, the 

teachers are given classes that are cohorted. This is done in an 

effort to better facilitate collaboration for Project Based 

Learning (PBLs). 

SBHAs  Biomedical (Sports Medicine) Pathways are 

designed to give students an introduction to the scientific 

concepts and laboratory research techniques currently used in 

the field of biotechnology. Students develop laboratory skills, 

critical thinking, and communication skills currently used in 

the biotechnology industry. Through extensive directed 

reading, reflective writing, laboratory work, and workplace 

experiences, students explore and evaluate career 

opportunities in the field of biotechnology and receive 

advanced training leading to a career requiring education at a 

postsecondary level. The Biotech/Sports Medicine courses 

fulfill a student’s graduation requirement for Science as well 

as some elective credit. Teachers have a common conference 

period for this as well. 

Engineering Design Pathway courses give students the 

opportunity to explore the world of Engineering. Students in 

this program earn graduation credit in CTE as well as practical 

experience in the realm of engineering field. These courses 

are taught with an emphasis on Engineering Design and 

Development through a hands-on approach as well as from 

the business perspective. 

Employment Opportunities Pathway prepares students for a 

successful future. All students have the opportunity to be 

placed in an internship for the purpose of building work 

history. These opportunities often become paid job positions. 

Our Resource students, past and present, have been in these 

programs and other traditional course offerings. In Resource, 

we support our students by pre-teaching and re-teaching in 

their subject. We have school text books they can use to 

complete assignments and a computer for typing essays, 

finish projects or look up information on the Internet. If it is 

listed in their IEP (individualized education program), they 

may take tests and quizzes in the Resource class, where they 
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can concentrate in a serene environment. Resource students 

also prepare for job interviews, create resumes and complete 

job applications with the support of the two Resource 

teachers. 

SBHAs Leadership program is exceptional and all events are 

planned and implemented with maximum attention to detail, 

with the overall experience of the student body in mind. 

Leadership students are elected by their peers to represent 

them in student government, because they are willing to 

assume responsibility, and to make and keep commitments for 

the well-being of SBHA. Leadership is about making a 

difference in people’s lives, which takes a lot of commitment 

and teamwork. By being in this class, students commit to 

making Sylmar Biotech Health Academy the best place it can 

be for the entire student body. 

Our small community is comprised of teachers from assorted 

disciplines, which gives them the regular opportunity to share 

ideas. Some teachers who are not part of Pathways do 

collaborate on cross-curricular projects through the Linked 

Learning Program. Lab sciences also require technical writing 

when submitting lab reports. Engineering has guest speakers 

from the work force who speak to our students. These cross-

curricular efforts are growing over time.  

We maintain curricular integrity, security, and reliability in a 

number of ways. First, with common departmental conference 

periods, teachers are able to check in with each other with 

regard to articulation and pacing. Second, PBL teams have 

worked in a reflective piece to the outcomes debrief. During 

the reflection, teachers assess the outcomes and make 

decisions about future implementation. 
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Articulation and Follow-up Studies 

B1.5. Indicator: The school articulates regularly with feeder schools, local colleges and universities, and 
technical schools. The school uses follow-up studies of graduates and others to learn about the 
effectiveness of the curricular program. 

B1.5. Prompt: Determine the extent to which the school articulates curricular programs and expectations 
with its feeder schools, local colleges and universities, and technical schools. Explain how the school uses 
follow-up studies of graduates and others to learn about the effectiveness of the curricular program. 

Findings Supporting Evidence 

 

SBHA’s mission is to prepare students for academic success in high 

school, post-secondary education and professional careers. We also 

encourage students to be responsible participates in the community,  

Articulation between feeder schools and our high school generally 

provides an easier transition for incoming students. Articulation 

helps ensure that incoming students have achieved grade level 

standards, recognized the rigor expected in high school, and 

understand the social, academic, and citizenship skills needed for 

success. Zone of Choice, LAUSDs policy that allows families to 

choose from a number of schools with a variety of programs within 

a particular location, provides parents of middle school-aged 

students with information about high schools options early on in 

Oct./Nov. High Schools plan for Articulation assembly sometime 

in January, reaching out to feeder schools in the area. 

At SBHA, we have a strong relationship with Olive Vista Middle 

School and Sylmar Leadership Academy (both middle schools  

located in Sylmar). We have reached out to the community through 

our articulation events, meetings, counselor visits, open house, 

calls, and mailings. As part of our recruitment, we include 

information on our athletic program (shared with Sylmar Charter) 

as well. Additionally our Pathways (Bio Med, Sport Med, and now 

Engineering) set us apart from other schools and appeal to parents 

and students interested in this growing field. SBHA is the only 

school in Local District North East that features these programs of 

study. Students participate in an authentic course of study that is 

immediately relevant to real-life, college, and career. 

We have a robust partnership with our local community college 

(LA Mission College). Through concurrent enrollment, students 

are able to take college courses both on our own campus and at the 

LA Mission College campus as well. We are proud to say that many 

of our students earn college credit, giving them a great advantage 

as they enter college. The benefits are a win-win. Students get a 

head start and not only earn high school credit with each completed 

course but also earn units for college fulfillment areas. This saves 

them time and money by skipping redundant coursework in which 

they have demonstrated mastery. Partnerships with post-secondary 

institutions will also be cultivated to provide pre-career Pathways 

 

Brochures of Biotech for 

mass mailings  

Pamphlets distributed for 

mailings 

Biotech Video 
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for many students. Concurrent enrollment allows Biotech students 

an opportunity for expanding program content in their schedule.  

Our Linked Learning Work-based Learning coach, Frank 

Oseguera, facilitates internship opportunities for our students 

at Olive View Medical Center and Providence Holy Cross 

Hospital. Some of these internships are paid, and some of our 

students have accumulated up to 100 hours of community 

service credits. One of our major goals is to implement 

protocols for surveying graduating students on the 

effectiveness of these programs and their impact on our 

students’ post-secondary endeavors. 
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B2.  Access to Curriculum Criterion  

All students have equal access to the school’s entire program and are provided assistance with a personal 

learning plan to meet the requirements of graduation and are prepared for the pursuit of their academic, 

personal, and career goals. 

 

Indicators with Prompts 

Variety of Programs — Full Range of Choices 

B2.1. Indicator: All students are able to make appropriate choices and pursue a full range of realistic 
college and career and/or other educational options. The school provides for career exploration, preparation 
for postsecondary education, and pre-technical training for all students. 

B2.1. Prompt: Evaluate the effectiveness of the processes to allow all students to make appropriate 
choices and pursue a full range of realistic college and career and/or other educational options. Discuss 
how the school ensures effective opportunities for career exploration, preparation for postsecondary 
education, and pre-technical training for all students. 

Findings Supporting Evidence 

 

In addition to our A-G program and medical/technology Pathway 

emphasis, Sylmar Biotech Health Academy (SBHA) provides an 

exceptionally wide variety of high quality educational and 

enrichment programs. These programs are primarily focused upon 

graduation, college readiness and career Pathway achievement. The 

following programs service SBHA students by offering them a full 

range of options before, during and after the regular school day. 

 

Youth Policy Institute (YPI) 

 

YPI (Expanded Learning Site Coordinator: Mr. Julio Avina), the 

lead agency for The Promise Neighborhoods Initiative, provides the 

following: (1) Expanded Learning Program (2) APEX credit 

Recovery (3) College and Career Readiness (4) Gear Up Tutoring, 

and (5) Family Pathway Workshops.  
     
YPI’s after school enrichment programs include weight-

lifting/body conditioning, cooking, robotics, fieldtrips, (Dodger 

Games, Museums, Observatory, Soccer Games, Galaxy Seminars, 

journalism and DJ Club/Music Production. 
 
The Gear-Up Tutoring program services ninth and tenth grades, 

Math and English during school, during lunch and after school until 

5pm. 
 
Mrs. Mariano: YPI’s Social Worker, provides Mental Health 

services for students of all grade levels. 

Student Video 

YPI Flyer 

Naviance 

ECCCO 

 

 

Online Programs: iNACOL Standard H: Equity and Access: A quality online program’s policies and practice 

support students’ ability to access the program. Accommodations are available to meet a variety of student needs. 
[iNACOL Standard H, 2009] 
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Advisory 

 

SBHA offers a weekly, grade-level Advisory class. Advisory 

classes include a Mentor Program in which upperclassmen mentor 

and collaborate with lower classmen; a College Readiness program 

in which students are educated, advised and supported on all 

aspects of college preparation.  
 
The College Center 

The College Center, open from 8am to 4:30pm, educates students 

and exposes them to their options for post-high-school education. 

YPI staff guides students through college applications, financial aid 

packages, PSAT fee waivers, registration, scholarships, and 

housing concerns. Assistance is also provided for undocumented 

students seeking financial aid. Activities also include field trips to 

college campuses and college fairs. 

Credit Recovery 

 

SBHA provides two online credit recovery programs (Edgenuity 

and APEX Virtual School) that are open before and after school 

(Academic Instructor: Patrick Navas) serving a maximum of 40 

students at a time. Edgenuity and APEX Virtual School are also 

offered during the months of June and July as an alternative to the 

traditional summer school program provided by LAUSD. 
 
Advanced Placement Classes 
 
For the 2017/18 academic year, SBHA is providing the following 

AP Classes: AP US History, AP English Literature, AP English 

Language (last year and next year) AP Biology, Normally AP 

Calculus (next year; last year AP Spanish Lit) and intends to expand 

its AP classes in the years to come. 
 

Dual Enrollment Classes 

 

Every semester a LA Mission College instructor teaches a class on 

our campus. Our students have been able to take college classes 

such as, Pshychology, Speech 101, Chicano Studies, Child 

Development and Art History. This is a great opportunity for our 

students to receive college credit.  

 

Engineering 

 

SBHA places emphasis on its engineering program through 

STEAM (science, technology, engineering, art, mathematics). In 

addition, Mrs. Edna Losa (Math and Engineering teacher) holds 

after school meetings on Thursdays and Fridays, for Skill USA 

Competition, a state and regional competition for engineering 
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students. In this competition, students work in teams to develop a 

solution for an engineering-related problem (the ‘STEM’ 

challenge). SBHA also participates in Career Awareness 

Construction Week and an annual event for engineering students 

normally held at LATTC (Los Angeles Trade Technical College). 
 
Community Partnership Programs 

In addition to its internal support and enrichment programs, SBHA 

has established collaborative relationships with educational and 

professional, pathway-orientated institutions in the local 

community, including but not limited to (1) SBHA student 

internship program, (2) a partnership with ABBOTT laboratories 

for engineering students, (3) Dual Enrollment College (part of a 

grant, which includes one class after school each semester with an 

instructor from Mission College; students earn college credit), (4) 

Summer certificate programs partnership with Mission College 

(including an Occupational Science Certificate; CNA [certified 

nursing assistant] class (certified nursing assistant) and currently 

working on securing access for a Pharmacy tech certificate. 
 
Summer Programs 

 

In collaboration with YPI, SBHA has offers a Summer Bridge 

Program for incoming 9th graders. This program is designed to 

enculturate students into SBHA’s academic environment and to 

help alleviate potential anxieties often accompanied by the 

transition from middle school to high school. This program 

includes pathway-orientated classes with an emphasis on a health 

or science-based issue (example: ‘How to maximize brain health’ 

or ‘The effects of stress on the human body’), academic-based 

fieldtrips and team building activities.  

SBHA also offers Summer Credit Recovery through its online 

programs Edgenuity and APEX Virtual school for upperclassmen. 

Integration among disciplines 

As a Linked Learning certified school, SBHA regularly implements 

collaborative work groups in the classroom, integration of the Bio-

medical Pathway theme in classes like Math, History and English, 

and integration among disciplines through Project Based Learning 

(PBL). 

Project Based Learning (PBL) 

The ninth grade PBL focused on the problem of Diabetes, 

incorporating English, Science and Fine Art/Design classes. 

The project included the creation of story board and the 

development of a student-created, live action skit and 

animation—designed to be an entertaining, theatrical 
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performance to put on for middle school students, described 

also as “education on Diabetes using humor/entertainment.”  

 

In another ninth grade PBL, students created a video on Heart 

Health, designed around the essential question: “How can you 

inform people on heart health?” Included were topics like the 

dangers of smoking and of not getting enough exercise. In an 

afterschool culminating activity, students presented their 

video and information in different stations that featured a 

diabetes test, sculptures of the human body and a heart pump.. 

In harmony with the Biomedical/Health Pathway, the 10th 

grade PBL focused on cross-disciplinary topics such as 

“Epidemics in History,” “Maximizing Brain Health,” 

“History of Brain Knowledge,” and “Nutrition during WW1.” 

Students presented their findings before a professional panel 

as a culminating exhibition of their research. Products 

included power point slide shows, tri-fold presentation, and a 

Public Service Announcement (PSA). 

 

The 11th grade focus was on Health Issues: History, the 

progressive era 1920s; argument, defend it. Research: Power 

Point. 

Pick Health problem (smoking, HIV). Propose solutions in 

presentation.  

 

Senior Project which presenting community problem and 

resolution. Includes a service/mentorship. Students were 

mentored. 

Accessibility of All Students to Curriculum 

B2.2. Indicator: A rigorous, relevant, and coherent curriculum that includes real world applications is 
accessible to all students through all courses/programs offered.  

B2.2. Prompt: Evaluate students’ access to a rigorous, relevant, and coherent curriculum across all 
programs that includes real world applications. To what extent do the instructional practices of teachers 
and other activities facilitate access and success for all students? 

Findings Supporting Evidence 

SBHA works hard to provide a rigorous and relevant 

curriculum that aligns to CCSS. We know that a coherent 

curriculum, clearly articulated from grades 9-12, allows for 

the continuous growth of each student as they matriculate. It 

also requires consistency between educators in terms of 

quality of student work and instructional practice. All SBHA 

teachers, with only one exception, have participated in district 

training on aspects of Common Core. Our newest teacher will 

 

Tutoring Sign in 

List of Focus Students 

Master Schedule 

Student Needs/Wants Survey 
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attend the training when it is next offered. 

Teachers use a variety of interactive strategies to engage 

students in the curriculum. During our Summer Institutes, the 

faculty commits to a few strategies that are then implemented 

throughout the classrooms, throughout the year. Some of 

these strategies include the use of interactive notebooks, 

discussion protocols, reading protocols, and other student-

centered acivities. 

Departmental articulation is a priority at SBHA. To this end, 

we enjoy common conference periods with the objective to 

meet at least once monthly in order to discuss curriculum, 

pacing, and student outcomes. This time is also used to 

examine and analyze student work in an effort to inform our 

instruction. The examination and analysis of student work is 

an area which we intend to strengthen as we go forward with 

Instructional Rounds. 

SBHA offers a variety of Pathway programs and academic 

challenges for its students. In addition to our rigorous 

offerings for AP courses, we offer several Pathways:  

Biomedical, Sports Medicine, and Engineering Design. In 

addition to our Pathways and college prep/ Advanced 

Placement offerings, we also offer a Dual Enrollment 

program through Mission College. Many of these courses 

take students off campus on annual field trips, which broaden 

the scope of the students’ experience and provide authentic 

learning experiences that our, typically underserved 

population of students, would not otherwise have access. This 

year we have 40 students who are taking advantage of this 

opportunity. 

SBHA students have access to credit recovery through an 

online learning program through Apex learning. These online 

courses meet CCSS and are available to all SBHA students. 

Apex is offered to junior and senior students in need of credit 

recovery, as well as identified students who need acceleration 

credits and/or variable credits in order to meet their A-G 

requirements.  

SBHA, with the tremendous support of YPI, excels at 

providing all students with access to support services, such as 

tutoring, as well as enrichment activities, such as cooking 

classes. Students at SBHA have a wide range of learning 

opportunities. YPI surveys students to ascertain their needs 

and wants. Classes are developed and implemented that 

directly respond to the students’ requests. 
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B2.2. Additional Online Instruction Prompt: Evaluate the procedures to ensure that students have 
access to courses that meet the UC “a-g” requirements, including lab courses. 

Findings Supporting Evidence 

  

Student-Parent-Staff Collaboration 

B2.3. Indicator: Parents, students, and staff collaborate in developing and monitoring a student’s personal 
learning plan and their college and career and/or other educational goals. (This includes the evaluation of 
whether online instruction matches the student’s learning style.) 

B2.3. Prompt: Evaluate to what extent parents, students, and staff collaborate in developing, monitoring, 
and revising a student’s personal learning plan and their college and career and/or other educational goals. 

Findings Supporting Evidence 

Parents, students and staff collaborate in developing and 

monitoring a student’s personal learning plan and their 

college and career and/or other educational goals through 

teamwork and building partnership. Programs such as 

Counselor Meetings, IEPs, Student Lead Conference, Open 

House, Back to School Night, Individualized Graduation 

Plans, Edgenuity and Apex offers students an array of 

resources to achieve their academic and career goals. 

Partnership with Youth Policy Institute program and Gear Up 

helps students to prepare for college and gives them a chance 

to get ready for future career. Parents, staff, and teachers 

collaborate monthly to ensure that students’ personal and 

academic needs are met. The array of programs and monthly 

newsletter informs parents of the upcoming activities and 

events at the school site. The School Site Counsel and English 

Learners Advisory Committee allows for open discourse 

between parents, teachers and other stakeholders.  The  

School Site Counsel regularly discusses the school budget 

and English Learners Advisory Committee provides written 

recommendations to the School Site Counsel regarding 

programs and services for EL students. 

 

Attendance (APEX and 

Edgenuity class) 

Minutes of Meeting (Parent 

Conference, IEP, School Site 

Council and ELAC) 

Sign-in (Parent Conference, 

IEP Meetings, YPI, Gear Up, 

School Site Council and 

ELAC) 

Parent Mandatory Sign-in in 

Schoology 

 

Post High School Transitions 

B2.4. Indicator: The school implements strategies and programs to facilitate transitions to college, career, 
and other postsecondary high school options and regularly evaluates their effectiveness. 

B2.4. Prompt: Evaluate the effectiveness of the strategies and programs to facilitate transitions to college, 
career, and other postsecondary high school options. 

Findings Supporting Evidence 

We at Sylmar Biotech Health Academy, see the transition to 

college, career and other postsecondary options as an area of 

recent growth that we are working to expand even further.  

 

YCC Data 

YPI Data 
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The Youth Career Connect (YCC) grant supports the 

Exploring College, Career, and Community Options 

(ECCCO) curriculum that we have for Advisory classes. 

Topics range from goal setting, to preparing for college, to 

career exploration. This grant also provides funding for work-

related activities, such as field trips and guest speakers. 

 

Our Linked Learning Work-based Learning coach, Frank 

Oseguera, facilitates internship opportunities for our students 

at Olive View and Providence Holy Cross hospitals. Some of 

these internships are paid, and some of our students have 

accumulated up to 100 hours of community service credits. 

 

Youth Policy Institute’s (YPI) College and Career Center, 

located on our campus, works closely with students to assist 

with college/university applications and  FAFSA. SBHA 

conducts an Exit survey, which is completed by seniors at the 

end of the school year. As a faculty, we know that a deeper 

review of the exit survey is needed so that we can better assess 

our work, improve upon it, and better support future 

graduating classes.  

 

Gear Up, provided to us by California State University, 

Northridge, directly supports the ninth and tenth grade 

students by offering monthly workshops about college 

readiness, tutoring services, and upcoming field trips. In 

addition, during these workshops students are encouraged to 

enroll in college courses offered on our own campus through 

dual enrollment with our local Community College.  All ninth 

and tenth grade students attend these workshops, which are 

held in the Advisory classes.  

 

SBHA works closely with Los Angeles Mission College to 

support students enrolled in Health Occupations Courses, 

CNA courses and future Pharmacy Tech program. We 

continue to meet as a staff to discuss student outcomes as well 

as how to better support student success. We are currently 

planning for next summer’s program implementation, and our 

main goal is to formalize the process by which we monitor 

student progress.  

 

 

 

Linked Learning COP 

Assessment 
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ACS WASC Category B.  Standards-based Student Learning: 
Curriculum:   

Summary, Strengths, and Growth Needs  

Review all the findings and supporting evidence and summarize the degree to which the criteria in 
Category B are being met.  

Include comments about the degree to which these criteria impact the school’s ability to address 
one or more of the identified critical student learning needs (Chapter IV).  

Summary (including comments about the critical student learning needs) 

SBHAs curricular program is standards-based, standards-aligned, diverse, rigorous, and authentic. 

Math and English courses adopted new texts this year, College Preparatory Math and Springboard. 

We hope that these new, college-preparatory curricula will help boost our current math and English 

SBAC scores. An issue that is related to two of our Critical Student Needs (math achievement and 

English literacy). As a Linked Learning certified school, SBHA offers students a curriculum of 

Project Based Learning in our three Pathways. This curriculum is problem/solution based and 

allows students to demonstrate mastery through real-life authentic products that are presented to a 

panel of industry professionals. Our Advisory curriculum, Exploring College, Career, and 

Community Options (ECCCO), allows students to reflect on their own areas of growth, strength, 

and interest. This method of personalization helps students see a future beyond high school. 

 

 

Prioritize the areas of strength and growth for Category B. 

Category B: Standards-based Student Learning: Curriculum: Areas of Strength 

-We are building state of the art facilities for our students to strengthen Pathway skills and 

experiences. The plans for an Engineering Lab and a Medical Simulation Lab are underway.  

-We have recently adopted new, more rigorous curricula in math and ELA. 

 

 

Category B: Standards-based Student Learning: Curriculum: Areas of Growth 

-We need to expand our Advanced Placement program. 

-We need to systematize our follow-up studies on graduates of SBHA 
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Category C:  Standards-based Student Learning:  Instruction 

C1.  Challenging and Relevant Learning Experiences Criterion 

To achieve the academic standards, the college- and career-readiness standards, and the schoolwide 

learner outcomes, all students are involved in challenging and relevant learning experiences. 

Indicators with Prompts 

Results of Student Observations and Examining Work 

C1.1. Indicator: The students are involved in challenging and relevant work as evidenced by observations 

of students working and the examination of student work. 

C1.1. Prompt: Evaluate the degree to which all students are involved in challenging and relevant learning 
to achieve the academic standards, the college- and career-readiness standards, and the schoolwide 
learner outcomes. Include how observing students working and examining student work have informed this 
understanding. Provide evidence on how the school has evaluated the degree of involvement of students 
with diverse backgrounds and/or abilities and how the school has modified instruction based on these 
findings. 

Findings Supporting Evidence 

Students at Sylmar Biotech Health Academy are involved in 

challenging and relevant learning experiences both during the 

school day and outside the school day. Students are challenged in 

their academic courses via project based learning, a rigorous 

curriculum that features learning opportunities outside of class, 

such as internships and community college courses. By the time 

they graduate, SBHA students will have mastered district and 

national academic standards, college and career standards and 

schoolwide learner outcomes. 
 
 In their academic courses, students are exposed to a rigorous and 

relevant curriculum. All SBHA students participate in project based 

learning, which requires student inquiry, collaborative learning, the 

revision cycle and presentations. Through our Linked Learning 

certification, which we attained in 2016, we were able to get the 

teachers professional development on PBL (Buck Institute) as well 

as resources such as personnel and technology. Each teacher is 

responsible for a piece of the project, so this is a true cross-

curricular endeavor. The interdisciplinary component of PBL 

allows teachers to collaborate by observing and analyzing student 

outcomes. This data is used to revise our PBL plans according to 

student need. 

 
 In addition to PBL, our students are programmed into Advisory 

classes based on grade. In our Advisories, students are exposed to 

the ECCCO curriculum, which addresses a range of topics from 

getting to know your aptitudes, creating a plan for getting into 

college, applying to financial aid and creating resume. The goal is 

that at each grade level, the advisory class is able to guide students 

on the most common questions that come up. For example in 9th 

grade understanding the expectations of high school to 

Student work 

PBL plans 

ECCCO Curriculum 



Sylmar Biotech Health Academy ACS WASC/CDE Self-Study Report 

117 

understanding the financial aid process and college application 

process. Each student is expected to complete a set amount of 

products at each grade level.  
 
At Sylmar Biotech Health Academy, we make sure to have a 

rigorous curriculum to challenge the students. We want all students 

to be challenged regardless of their abilities and backgrounds. Our 

use of rubrics within our project-based learning projects forces all 

students to be do some form of self-assessment. PBLs also factor 

in a natural opportunity for feedback and revision. By having that 

time and space to assess their work, all students are able to think 

metacognitively about what they have already done, and how they 

can improve it. There is no perfect product so even the highest 

performing student needs to go back and improve their work.  

 

The social and cultural needs of our students are as important to us 

as their academic needs. PBL allows students an opportunity to 

truly participate in their community. Their projects examine the 

needs of their community and offer real solutions that are 

immediately applicable to themselves, their friends, families, and 

neighbors.  
 
Their presentations are in front of a panel of adults varying from 

teachers to professionals in their field. This examination of student 

work allows for an honest critique of their product and the level of 

their skills. While the product itself is of great importance, just as 

important is the exhibition. Students get an opportunity to do a 

professional presentation in which they must be conscious of their 

attire, their body language, voice projection and ability to answer 

questions about their work on the spot. In addition to helping them 

achieve their academic standards, it also assists with the 

schoolwide learner outcomes: proficient learners, compassionate 

global citizens, 21st century skill practitioners and scientific 

learners. Students are assessed by the panel with rubrics, so 

students are fully aware of the expectations. We currently have one 

PBL per semester, but in the future as teachers gain more expertise 

in PBL, we can further challenge our students.  
 
Our students have a variety of options to participate in outside the 

classroom activities. Students are able to participate in a series of 

classes that results in a Health Occupation certificate.  Our students 

have participated in this for the last two years. Last year our school 

was able to develop a relationship with a local biotechnical 

business, Addison technologies. . One of our students went through 

a rigorous interview and was chosen to participate in a summer 

internship. We hope to have this be the beginning of this 

relationship and strive to have more students participate in the 

internship.  We were also able to develop internships with 

Providence Hospital.  
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Student Understanding of Learning Expectations 

C1.2. Indicator: The students understand the standards/expected performance levels for each area of 
study. 

C1.2. Prompt: Examine and evaluate the extent to which students understand the standards/expected 
performance levels that they must achieve to demonstrate proficiency. 

Findings Supporting Evidence 

 

Student Learning Objectives (SLOs) and Schoolwide Behavior 

Expectations (CHERP) are posted and referenced in every 

classroom at SBHA. Our Bio-buck program rewards students who 

are “caught” exhibiting any of the established behavior 

expectations. SBHA scholars are expected to be: Compassionate, 

Health-Conscious, Engaged, Respectful, and Productive. These 

expectations, particularly Engaged and Productive, emphasize the 

academic component of CHERP, and encourage students stay 

focused and on-task at all times during instruction. Although the 

Common Core standards are not posted, the use of daily learning 

objectives, rubrics, and standards-aligned texts, reinforces and 

alerts students to the nature and purpose of their work.  

 

At Sylmar Biotech Health Academy, we make sure to have a 

rigorous curriculum to challenge the students. We want all students 

to be challenged regardless of their abilities and backgrounds. Our 

use of rubrics within our project-based learning projects forces all 

students to be do some form of self-assessment. PBLs also factor 

in a natural opportunity for feedback and revision. By having that 

time and space to assess their work, all students are able to think 

metacognitively about what they have already done, and how they 

can improve it. There is no perfect product so even the highest 

performing student needs to go back and improve their work.  

 

 

Differentiation of Instruction 

C1.3. Indicator: The school’s instructional staff members differentiate instruction, including integrating 
multimedia and technology, and evaluate its impact on student learning. 

C1.3. Prompt: Determine how effectively instructional staff members differentiate instruction, such as 
integrating multimedia and technology, to address student needs. Evaluate the impact of this on student 
learning. 

Findings Supporting Evidence 

The faculty at SBHA works hard to provide personal and 

differentiated instruction to students In their academic 

courses. Through PBL, students make decisions about the 

nature of their research and application. Student teams are 

able to decide first, the content they will study and second, 

how they will demonstrate mastery of that content. 

Differentiation is embedded in PBL.  As we move toward a 
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more cohesive Linked Learning program, we hope to make 

differentiation a greater part of instruction. Currently, many 

teachers in all subject area departments provide students 

with choices when it comes to demonstrating mastery of 

content. We have found that this strategy results in more 

authentic products and deeper student learning. Still, we do 

acknowledge the need to prepare students for mandatory 

testing, such as SBAC, which does require a distinct set of 

skills.  

Linked Learning projects are designed around an essential 

question which must be a real world, open-ended problem. 

Students must integrate multimedia and technology into 

their project, further developing their technological 

proficiency. The students must investigate solutions to the 

problem and create a product that they will then present to 

the faculty and community during the project exhibition. 

After the project the teachers discuss and reflect on the 

effectiveness of the PBL. We talk about the challenges and 

successes of the PBL in our classes and in the final product. 

We have yet to develop measureable outcomes to monitor 

the project.   

Technology is present in all classroom at SBHA. All students 

have access to a laptop cart of Chrome Books, which were 

made available by a grant. These are used in a variety of ways 

including as research tools, a writing platform (Mozi), and for 

College and Career Readiness (Naviance). Students also have 

Schoology as a platform to keep in contact with their 

instructors and stay abreast of their progress and grades. We 

have found that this type of access promotes student 

responsibility, productivity, and proactivity.  
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C2.  Student Engagement Criterion 

All teachers use a variety of strategies and resources, including technology and experiences beyond the 
textbook and the classroom that actively engage students, emphasize higher order thinking skills, and help 
them succeed at high levels. 

 

Indicators with Prompts 

Current Knowledge 

C2.1. Indicator: Teachers are current in the instructional content taught and research-based instructional 
methodology, including the integrated use of multimedia and technology. 

C2.1. Prompt: Evaluate the extent to which teachers effectively use a variety of strategies including 
multimedia and other technology in the delivery of the curriculum. 

Findings Supporting Evidence 

SBHA’s main instructional growth is anchored in the 

implementation of PBL’s and a school-wide focus on rigor. 

The PBL model has helped shape our instructional approach 

and adopt strategies that support students in PBL and 

transform instruction to be more student-centered. Teachers 

have increasingly structured class content into group projects, 

both class contained as well as grade-wide projects.  Teachers 

have increasingly utilized group roles and peer feedback for 

students to leverage shared knowledge and foster meta-

cognition on student work. As a school we have spoken about 

Kagan strategies but have not yet been formally trained on 

this pedagogical approach to group work.  In order to support 

group work and a more student-centered approach to the 

classroom, we are using more technology within the 

classroom as well as technology to support students beyond 

the classroom. 

 

Our use of technology has progressed along with the vast 

expansion of our computer resources.  Starting in the Spring 

2017 semester, every classroom was provided a computer cart 

of 24 computers for instructional use. Complementing our 

hardware growth, we also have implemented software and 

shared web resources for many purposes. One purpose is 

utilization of software for grading (Jupiter and now, currently 

Schoology) which allows teachers to digitally communicate 

with students and parents as well as post videos, documents, 

quizzes and assignments. Our teachers including within our 

History and Science departments have utilized google 

 

Online Programs: iNACOL Standard K: Instruction: A quality online program takes a comprehensive and 

integrated approach to ensuring excellent online teaching for its students. This process begins with promising 
practices but is equally committed to continuous improvement and adaptation to student learning needs through 
professional development. [iNACOL Standard K, 2009] 
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classroom which serves as a digital resource of articles, links, 

and videos for added depth to the content within textbooks 

and the physical classroom. Another purpose of technology 

has been in review where many teachers have adopted online 

quiz websites like Kahoot which allow low pressure but high 

engagement forms of review. Also, the google suite of 

software (docs, slides, drive, sheets) has transformed the ways 

in which students work, submit work, collaborate and 

give/receive feedback. Teachers incorporate google software 

for group projects, again both class contained projects as well 

as grade-wide projects (PBLs).  

 

In the CTE (Career Technical Education) course, one of the 

units pertains to Crime Scene Investigation/Forensic Science. 

The students learn about these fields by visiting a crime scene 

created by the teacher, where the students must create their 

own sketch following the procedures used by Crime Scene 

Investigators. 

 

Additionally, students learn about blood spatter analysis by 

watching a video created by an expert - who teaches others 

how to do blood spatter analysis for their law enforcement 

agencies. The students must apply problem solving skills by 

designing an experiment in order to determine what actions 

created the blood splatter at the crime scene that they are 

examining. This unit culminates in watching a video clips of 

an actual autopsy in order to gain understanding of the body 

and careers in these fields. Students then research different 

body systems using both card games and laptops.  

 

 

Teachers as Coaches 

C2.2. Indicator: Teachers facilitate learning as coaches to engage all students. 

C2.2. Prompt: Evaluate and comment on the extent to which teachers use coaching strategies to facilitate 
learning for all students. Provide examples such as equitable questioning strategies, guided and 
independent practice, project-based learning, and other non-didactic techniques to engage students in their 
own learning. 

Findings Supporting Evidence 

Over the past two Summer Institutes, our PDs have included 

learning and practicing coaching strategies that we can then 

apply to our classrooms. A common strategy in our 

classrooms is to utilize the “Think, Pair, Share”, chunked 

reading, Socratic Seminar, or jigsaw strategies for readings, 

discussions, or brainstorming. SBHA teachers work in grade-

level teams to design PBL projects every semester that allow 

Summer Institute Agenda 
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students to express their own creativity and interests within 

the learning framework. These projects, such as the 

aforementioned Junior “Health Issues Panel”, incorporate 

non-didactic techniques - such as independent research - to 

engage students in independent learning practices. 

Additionally, when SBHA instructors use strategies, like 

jigsaw, students are able to become an expert on their 

designated material before teaching others about their subject 

area.  

 

The growth of our school can be represented by the growth in 

our teacher professionalism, academic rigor, technology and 

student engagement. Our professionalism growth is 

evidenced by the increased structure and organization of our 

professional development opportunities (PD’s).  Our 

academic rigor and student engagement has been improved 

by the movement of our instructional approach to a PBL 

model, a growth in our AP classes offered, coaching from our 

Linked Learning instructional coach, and targeted PD’s 

around instructional strategies and rigor. And our technology 

utilization has progressed along with the vast expansion of 

our computer resources.   
 

Our teachers and staff have attended various professional 

development opportunities including workshops, 

conferences, and subject specific trainings in order to develop 

a variety of strategies and resources. The professional 

development opportunities have provided opportunities not 

only to develop skills for use in classroom but also for shared 

strategies and shared goals to support achievement of all 

students. As a staff, we have moved from more isolated 

trainings to shared PD experiences culminating in a three-day 

summer institute. SBHA teachers have embraced a PBL 

model starting in Fall 2015 and have gradually expanded to 

incorporate at least one PBL project per grade level per 

semester.  

 

SBHA staff spent several years working towards and 

achieving Linked Learning Certification which provided 

many professional development opportunities as well as 

resources to foster collaboration and growth in content and 

pedagogy. SBHA staff has attended conferences and training 

opportunities related to content as well as pedagogy. Some 

examples of the professional development that teachers have 

experienced include: Our Fine-art teacher has a professional 

background in Animation, having worked on the Simpsons, 
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Nickelodeon and at Hanna Barbera studios. She has won 3 

Emmy Certificates for her contributions to the Simpsons, and 

has Industry Partners at almost every Animation studio. She 

is up-to-date with industry standards and recommendations, 

and has attended a District Workshop for Film, Theatre & 

Animation. All science teachers have attended PLTW training 

for at least one PLTW course; all science teachers have 

attended a PLTW conference in Spring 2017 and plan to 

attend the Spring 2018 conference; all current science 

teachers have attended an Amgen Biotech Experience (ABE) 

2 day training. 

 

In addition to training and conferences that individual 

teachers and groups of teachers from academic departments 

or grade level attend, SBHA has organized and participated 

in a summer institute the last two years (summer of 2016 & 

2017).  The summer institute agenda was formed through an 

online survey taken by staff. Some of the summer institute 

workshops were facilitated by an outside organization and 

some workshops were facilitated by school staff members. 

SBHA staff has participated in a book study - The Art and 

Science of Teaching by Robert Marzano and is now 

participating in a book study on Growth Mindset by Carol 

Dweck. These book studies are a way to supplement our staff 

PD and to develop common language and augment 

instructional and class management skills.  

 

SBHA adopted and implemented Project Lead the Way 

(PLTW) curriculum for Biomedical Sciences. In academic 

year 2017-2018, we have a three course PLTW Biomedical 

sequence including: Principles of Biomedical Sciences 

(PBS), Human Body Systems (HBS), and Medical 

Interventions (MI). These PLTW courses have an online 

component in place of a textbook. The PLTW courses include 

many hands on experiences including, but not limited to, a 

crime scene investigation, gel electrophoresis, micro-

pipetting, skeletal bone analyzation, genetic screening, and 

protein synthesis and purification. 

 

SBHA science department teachers have participated in an 

Amgen Biotech Experience (ABE) program which provided 

training but also lends college grade lab equipment and 

reagents that supports some of the hands on laboratory 

experiences within the PLTW and AP Biology curriculums. 

These experiences not only help build students’ lab skills, 

equipment use and ability to handle multi-step procedures but 
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also provide contextual learning of concepts in an engaging 

manner. These experiments are set up using industry level 

equipment and reagents in order to give students the 

professional experience. 

 

 

SBHA offers an Engineering Pathway with three different 

courses: Introduction to Engineering Design; Principles of 

Engineering; and Engineering Design and Development . Our 

Engineering teacher has received training in Project Lead the 

Way Core training and attended the PLTW Conference in 

Riverside, CA. Engineering students have been competing in 

the SKILLS USA Competition for two years in a row, 2016 

and 2017. Our students won the regional challenge and went 

to the CA State Competition. This Summer, 2017, our 

engineering students won 1st Place at the YPI STEM 

Challenge. 

 

Examination of Student Work  

C2.3. Indicator: Students demonstrate that they can apply acquired knowledge and skills at higher 
cognitive levels to extend learning opportunities. 

C2.3. Prompt: Evaluate the extent to which students demonstrate a) that they are able to organize, access 
and apply knowledge they already have acquired; b) that they have the academic tools to gather and create 
knowledge and c) that they have opportunities to use these tools to research, inquire, discover, and invent 
knowledge on their own and communicate this.  

Findings Supporting Evidence 

a) There are many opportunities for students to use prior 

knowledge during the school day. Most of our projects are 

designed to offer student choice. It is important for students 

to have a genuine interest in their learning, so many times we 

allow them to choose the theme or topic of their project. Their 

prior knowledge is crucial for them to be able to make their 

decisions. Many lessons build one previous concepts, so 

revisiting them is a common theme in our lessons. We’ve 

done KWL charts to target that prior knowledge and bring it 

into the current lesson. 

 

b) Accessing prior knowledge helps students to build new 

knowledge. Our school is equipped with laptop carts in every 

single classroom. Whether it is completing projects or doing 

research for a paper, it is important for students to have access 

to the most current information. Projects are designed to force 

students to explore multiple solutions for an issue. Each 

department is supported with the tools necessary to gather and 

create knowledge. Our English department has an ever 
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growing library of novels that they use to teach. The science 

department is well supported, by our CTE and Perkins grants. 

They are able to order industry relevant equipment to teach 

the PLTW, Sports Medicine and Engineering courses.  

 

c) Every classroom is provided a computer cart of 24 

computers for instructional use. Complementing our 

hardware growth, we also have implemented software and 

shared web resources  for many purposes. Teachers 

incorporate google software for group projects both in class 

as well as grade-wide projects (PBL’s). Inquiry is central to 

our PBLs, with students exploring various problems in search 

of solutions. Researching is a critical skill for them to develop 

so that they access relevant, credible information. Their 

findings must be backed up by evidence. Their use of primary 

sources as evidence helps them to further their knowledge. 

Apps like Docs and Slides are commonly used as a way to 

have students collaborate, share their work with the teacher 

and other students and use in presentations. We’ve used this 

technology for the students to create their work such as 

infographics and videos.  

 

 

C2.4. Indicator: Students demonstrate higher level thinking and problem solving skills within a variety of 
instructional settings. 

C2.4. Prompt: Evaluate and provide evidence on how well the representative samples of student work 
demonstrate that students are able to think, reason, and problem solve in group and individual activities, 
projects, discussions and debates, and inquiries related to investigation. 

Findings Supporting Evidence 

 

Sylmar Biotech Health Academy, as evidenced by our 

Linked Learning certification and our Student Learning 

Outcomes, clearly articulates to students a focus on critical 

thinking, problem solving, and reasoning when it comes 

student outcome expectations. The implementation of PBLs, 

twice annually, is predicated upon students’ ability to work 

together to research and solve real-life problems by 

producing authentic solutions. While the objectives are clear, 

the products are not yet where we want them to be. This is 

true throughout our individual subject matter courses as 

well. As teachers continue to work on increasing rigor, we 

have not yet achieved, across the board, the level of output 

we seek. As a faculty we continue to collaborate, plan, and 

reflect in order to strengthen our projects and instruction. 

Sample Student Work 
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Since Linked Learning is a relatively new methodology for 

SBHA, we are aware that this will take time, so we have 

allocated PD time accordingly. 

 

 

 

 

C2.5. Indicator: Students use technology to support their learning. 

C2.5. Prompt: Evaluate the extent to which representative samples of student work demonstrate that 
students use technology to assist them in achieving the academic standards and the schoolwide learner 
outcomes. 

Findings Supporting Evidence 

Students rely on various sources to justify and deepen their 

work. Although textbooks are still used in many classrooms, 

computers provide the main tool for students working on 

projects, both single class projects as well as interdisciplinary 

PBL’s. During our Spring 2017 9th grade Heart PBL “How 

can we create awareness and action to promote heart health in 

our community?”, students ultimately created educational 

videos. To create these videos, they learned about hearts with 

sheep heart dissections; computer research about the path of 

blood, gas exchange, and heart disease; they used computers 

to research and then created a positive pressure pump to 

simulate heart function; and the students learned how to 

create videos from a professional using the ipads we have. 

Students created storyboards that they then used to plan their 

films. Students filmed their movies using the school iPads and 

iMovie software. This project required students to employ our 

SLOs because they used technology to help educate their 

community embodying technological proficient students that 

are compassionate global citizens. 

 

C2.6. Indicator: Students use a variety of materials and resources beyond the textbook. 

C2.6. Prompt: Evaluate the extent to which representative samples of student work demonstrate student 
use of materials and resources beyond the textbook; availability of and opportunities to access data-based, 
original source documents and computer information networks; and experiences, activities and resources 
which link students to the real world. 

Findings Supporting Evidence 

 

As a Linked Learning school, SBHA strives to make real-

world, authentic learning a part of every student’s daily 

experience. Preparing students for post-high school life is a 

part of our mission, vision, and Student Learning Outcomes. 
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To this end, our school designs and creates opportunities for 

our students to extend their learning “beyond the textbook.” 

For example, our social studies teacher takes his classes on 

field trips that deal with history. In 2016, students went to see 

the film, “He Named Me Malala.” Students learned about 

global violence against women and girls and how Malala was 

attacked by the Taliban. This Fall, 2017, he is taking his 

classes to see Hamilton at the Pantages. His classes 

participate in the Cesar Chavez march each year. 

 

Students access data-based, original source documents when 

researching their projects. All their claims must be backed up 

with evidence from credible sources. For example, in our 9th 

grade diabetes infographics, students incorporated national 

and local statistics in discussing the extent to which diabetes 

affects a large percentage of our population. They had to find 

the data and determine what was important for their message. 

In one 11th grade project, students had to explore current 

health issues plaguing our nation and provide possible 

solutions. Many of our projects are tied to real world 

problems that need to be solved. It is our goal to empower our 

students to know that they can impact their community by 

sharing their work in a public forum and inviting members of 

the community to serve as panelist. These presentation 

opportunities allow them to receive feedback from industry 

and community members. 

 

Youth Policy Institute (YPI) offers our students myriad 

opportunities to take their learning to the real world. Clubs 

and activities focus on areas of student interest in order to help 

students acquire skills they take into the workforce. 

 

Our school aligns all of our content and curriculum with the 

tenets of the Common Core. As a result, all students, in every 

class, are exposed to primary sources (complex texts) that 

augment their understanding of content topics. 
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Real World Experiences 

C2.7. Indicator: All students have access to and are engaged in career preparation activities. 

C2.7. Prompt: Evaluate the degree of and the effectiveness of student access to career awareness, 
exploration and preparation that may include such activities such as job shadowing, internships, 
apprenticeship programs, regional occupational programs, career academy programs, on-the-job training 
programs, community projects and other real world experiences that have postsecondary implications. 

Findings Supporting Evidence 

SBHA’s linked learning involvement has provided many 

resources to support the school and create connections 

between school and career. One such resource is a work- 

based coordinator who has helped network and form 

relationships with surrounding medical, engineering and 

health care workplaces. SBHA has successfully connected 

with some facilities that have led to student internships-both 

paid and unpaid. Our students have interned at Olive View 

Medical Center Griffols, Providence Holy Cross Medical 

Center, Mission City Community Network. We have 

students mentored by Mission College students through a 

STEM club as well as a mentorship program through Kaiser 

Permanente. Another real world experience provided to 

students is through the PBLs. A 9th grade PBL on Diabetes 

offered students the opportunity to participate in a Diabetes 

Awareness and Fundraising walk. The PBLs have created the 

opportunity for our students to be mentored such as in a 9th 

grade project on heart health that brought in a media 

specialist who provided guidance and feedback to our 

students at different stages of the PBL. The PBL’s we have 

conducted have culminated in a student exhibition to 

panelists which is comprised of teachers but also community 

and professional representatives.  

 

Students attend an Advisory class once a week, which is 

devoted to college and career readiness. SBHA uses the 

Exploring College, Career and Community Options 

(ECCCO). This curriculum helps students prepare for college 

and career by helping them clarify career interests, goals, and 

graduations plan. Advisory is designed as a cohort wherein 

the same teacher maintains a group of students throughout 

their four years, seeing them through to graduation. This is a 

feature of SBHA’s dedication to a personalized education for 

every student, as well our commitment to prepare students 

for the real world, post high school. Currently the school 

program includes industry specific field trips and guest 

speakers in grade nine, job shadow experience in grade 10, 

industry specific volunteer experience in grade 11, and 

professional internships in grade 12. 

http://www.uclaoliveview.org/ 

ECCCO Curriculum 

Naviance 

http://www.uclaoliveview.org/
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ACS WASC Category C.  Standards-based Student Learning: 
Instruction:   

Summary, Strengths, and Growth Needs  

Review all the findings and supporting evidence and summarize the degree to which the criteria in 
Category C are being met.  

Include comments about the degree to which these criteria impact the school’s ability to address 
one or more of the identified critical student learning needs (Chapter IV).  

Summary (including comments about the critical student learning needs) 

SBHA’s instructional program is rapidly emerging. We are at point where our identity and 

instructional program are beginning to take shape and blossom. Because of the support of Linked 

Learning, we are developing our Project Based Learning and growing it as a faculty. Content area 

teachers are integrating concepts and implementing strategies to create authentic, high-interest, 

solution based projects for our students; all tied to our Pathway themes. Our instructional program 

is student-centered, emphasizing collaboration and higher order thinking. Most teachers 

consistently post objectives (the what and why) and we are all speaking the language of “claims” 

and “justifications.” We are a reflective faculty and continually engage in a cycle of inquiry when 

it comes to implementing lessons and assessing their success. Most teachers have routinely 

integrated the use of technology in the classroom, and students are seeing the connections between 

the classroom and real life. As we refine our instruction as a faculty, using the student centered, 

collaborative strategies supported by research, our critical student needs in the area of literacy and 

math achievement will be positively affected.  

Prioritize the areas of strength and growth for Category C. 

Category C: Standards-based Student Learning: Instruction: Areas of Strength 

-We enjoy support from Linked Learning, as well as from YPI, to help with our instructional 

goals. 

-We have strong relationships with surrounding colleges and facilities that provide internships. 

-We integrate reflection into our work consistently. 

 

Category C: Standards-based Student Learning: Instruction: Areas of Growth 

-We need a more consistent, systematic method for analyzing student work. 

-We need to increase rigor in our classrooms by always designing lessons that require higher 

order thinking. 

-The message to students must be that of increased expectations  
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Category D:  Standards-based Student Learning: Assessment and 
Accountability 

D1.  Using Assessment to Analyze and Report Student Progress Criterion 

The school staff uses a professionally acceptable assessment process to collect, disaggregate, analyze, 
and report student performance data to the school staff, students, parents, and other stakeholders. 

Indicators with Prompts 

Professionally Acceptable Assessment Process 

D1.1. Indicator: The school uses effective assessment processes to collect, disaggregate, and analyze 
student performance data.  

D1.1. Prompt: Evaluate the effectiveness of the school’s assessment processes. This would include the 
collection of data from state, national and local sources; the disaggregation of data for ethnic groups, 
socioeconomic status, and students with disabilities; and the analysis of performance that provides 
feedback as to how students are meeting the expectations of the academic standards (including Common 
Core) and the schoolwide learner outcomes. 

Findings Supporting Evidence 

The school staff uses effective assessment process to collect 

and disaggregates data, analyze and report student 

performance data to all stakeholders.  The school uses 

standardized assessment tools like the CMA, PSAT, SAT, 

ACT AP Scores, CELDT, etc. to provide evidence of student 

achievement.  Results are collected, disaggregated, and 

reported to the students through MISIS and Schoology.  The 

administrative team and lead teachers analyze data, school-

wide and, by department to ascertain whether subgroups may 

need additional support, intervention or PBIS intervention.  

Results are analyzed at various times throughout the year.  They 

are studied in more detail especially at the beginning of the 

school year during Professional Development to form the basis 

of continuous school improvement plans.   Further, the data is 

analyzed and the results help determine what area of 

concentration needed for successful student growth. 

 

The administrative team, teachers and support staff will use the 

data to determine what areas require more focus and/or may need 

to be retaught.  A comprehensive analysis of disaggregated data 

on all standard measures of achievement may be disseminated to 

further determine the needs of future Professional Development 

cycles and to measure standard measures of achievement.  

 

Academic and SLO/CHERP 

Rubrics 

Progress Monitoring Data 
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Determination of Performance Levels 

Sylmar Biotech Health Academy uses a variety of sources to 

determine performance levels including but not limited to:  

CELDT, SAT, ACT, AP Scores, PBL Unites, Senior Project, 

key assignments, module tests, unit exams, summative, 

formal, oral and written presentations, final exams, essays, 

projects, portfolios, homework.  Rubric-based scores factor in 

evaluation growth and performance.  Teachers and other staff 

members maintain awareness of student progress use these 

various standardized and authentic assessments.  These 

assessments can included: A-G requirements, college and 

career readiness, appropriate placement in rigorous courses, 

electives, college-courses, Pathway preparation course. 

 

Monitoring of Student Growth 

 The school has an effective system to determine and monitor 

all students’ growth and progress toward meeting the 

academic standards, the college- and career-readiness 

standards, and the school-wide learner outcomes, including a 

sound basis upon which students’ grades are determined and 

monitored.  

 

Students meet with counselors twice a year to discuss 

academic progress, class schedules and future career plans. 

Students are counseled on A-G requirements, and college 

applications. Students are given a copy of the four year plan 

to share with parents. Student grades are sent home quarterly 

to monitor progress. Students who have not met standards are 

referred to before school, lunch-time, or after school tutoring. 

Teachers or administrators refer students to tutorial services.  

 

Credit recovery programs are available.  APEX  and Edgnuity 

meets several times a week.  Students can choose to attend 

before or after school. Students are recommended to these 

classes by counselors. 
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Monitoring and Reporting Student Progress 

D1.2. Indicator: The school informs and creates understanding through effective processes in order to 
keep district, board, parents, and the business and industry community informed about student progress 
toward achieving the academic standards, the college- and career-readiness standards, and the 
schoolwide learner outcomes. 

D1.2. Prompt: Evaluate the effectiveness of the processes that inform and create understanding of the 
appropriate stakeholders (governing board members, teachers, students, parents, business/industry 
community) about student achievement of the academic standards, the college- and career-readiness 
standards, and the schoolwide learner outcomes. 

Findings Supporting Evidence 

Stakeholders are continuously informed about the progress of 

our students in academics, college-career readiness and 

SLOs, through progress reports, published data, and school 

events. LAUSD continually monitors student achievement 

from the established metrics and performance indicators. This 

information is public and provided to the all stakeholders via 

mail and internet.  

 

EL Progress Rosters 

Assessments 

Progress Reports 

Published Data 

Monitoring of Student Growth 

D1.3. Indicator: The school has an effective system to determine and monitor all students’ growth and 
progress toward meeting the academic standards, the college- and career-readiness standards, and the 
schoolwide learner outcomes, including a sound basis upon which students’ grades are determined and 
monitored. 

D1.3. Prompt: Evaluate the effectiveness of the system used to determine and monitor the growth and 
progress of all students toward meeting the academic standards, the college- and career-readiness 
standards, and the schoolwide learner outcomes, including the basis for which students’ grades, their 
growth, and performance levels are determined.  

Findings Supporting Evidence 

The systems we use to determine and monitor the growth and 

progress of all students (toward meeting the academic 

standards, the college- and career-readiness standards, and all 

the schoolwide learner outcomes, including the basis for 

which students’ grades, their growth, and performance 

levels) are based on district proficiency measures, the 

common core standards, ELD standards, LCAP, as well as 

school-site generated rubrics and assessments. These metrics 

are continuously monitored by the state and school district. 

All core content classes are taught and assessed according to 

the Common Core and ELD standards. The districts A-G 

curriculum requirements ensure that students are expected to 

progress according to those expectations. School-wide 

Progress Reports 

Misis/MyData Reports 

School Report Card 

EL Progress Rosters 

IGPs 

Rubrics 

Formative/Summative 

Assessments 
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Learner Outcomes are formatively and summatively assessed 

by teachers throughout the school year.  

School-wide, some departments have co-created common 

rubrics to ensure consistency and transparency in grading. 

SLOs are embedded in these rubrics, and students are 

explicitly instructed according to the expectations of the 

rubric. These rubrics ensure that students’ grades and 

performance levels are consistent and predicated on research 

and standards based criteria. SBHA uses data from a number 

of resources, such as MyData and Misis, to determine 

students’ needs regarding re-teaching and informal 

assessessments. 

Teachers at Sylmar Biotech Health Academy use a 

combination of formative and summative assessment to 

determine student level of comprehension of mastery.  Goals 

and objectives are created to accommodate the California 

Common Core State Standards.  Teachers regularly check for 

understanding before, during and after instruction occur both 

informally and formally.  Teachers utilize Warm-ups and 

Exit Tickets and, oral feedback to continually assess the 

student throughout the period.   

When necessary, teachers will reteach objectives.  

Assessments also take place through a variety of means 

within each department.  These interdisciplinary assessments 

include: pre-assessments, quarter and semester finals, end of 

unit assessments, grade-level Pathway presentations and 

more.  

English Language Learners and Special Population Students 

are specifically integrated in to the General Education 

classes.  IEP students are assured accommodations and 

modifications as mandated by their personalized IEP. English 

Learner students must first take the CELDT test to determine 

language proficiency.  Differentiated instruction, special 

accommodations, in class assistants and planning with the 

appropriate personnel also take part in the success of the 

student.  Student progress, relative to the mainstream, is 

monitored in the same manner as the General Education 

population.   
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D2.  Using Assessment to Monitor and Modify Learning in the Classroom Criterion 

Teachers employ a variety of appropriate formative and summative assessment strategies to evaluate 
student learning. Students and teachers use these findings to modify the learning/teaching practices to 
improve student learning. 

 

Indicators with Prompts 

Appropriate Assessment Strategies 

D2.1. Indicator: Teachers consistently use appropriate formative and summative strategies to measure 
student progress and guide classroom instruction. 

D2.1. Prompt: Evaluate the effectiveness, the appropriateness and the frequency of the assessment 
strategies, especially student work, based on the programmatic goals and standards to determine student 
achievement. 

Findings Supporting Evidence 

SBHA teachers use students’ assessments to measure their 

progress toward acquiring a specific body of knowledge or 

skills using a variety of assessments. Student grades, growth 

and performance level are determined using multiple 

assessments. Teachers use appropriate formative and 

summative assessments to measure student progress. 

Teachers utilize questioning strategies, writing strategies, 

writing prompts, projects and discussions to gauge students’ 

background knowledge 

Formative assessments at SBHA take place in the form of 

question and answer, higher order questioning, responses to 

literature, quizzes and performance tasks. Formative 

assessments provide data to guide instruction for eventual 

summative assessment. Teachers hold meetings to move at 

least one performance band per year. Information from 

assessments is used to strengthen achievement for all 

students. Certificated and classified staff maintains the 

integrity of assessments given to students. 

For the past two years, 11th graders have taken the state’s 

Common Core Performance assessments in mathematics and 

English Language Arts. Results of these state standardized 

assessments are utilized in instructional decision-making. 

Standards test results do not guide student placement. Each 

student is placed in rigorous courses that address 

differentiated student needs. Completion of coursework is 

indicative of mastery. 

Testing Calendar 

Online Programs: iNACOL Standard L: Assessment of Student Performance: A quality online program values 

student academic performance and takes a comprehensive, integrated approach to measuring student 
achievement. This includes use of multiple assessment measures and strategies that align closely to both program 
and learner objectives, with timely, relevant feedback to all stakeholders. [iNACOL Standard L, 2009] 
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SBHA provides all important data to parents, the community 

and other stakeholders through traditional methods as well as 

through technological means.  

Test coordinator controls the selection and use of proctors, the 

security systems for test documents, and the means to 

maintain the integrity of the assessments. These tasks are 

completed as designated by each assessment’s manual. 

 

  

Demonstration of Student Achievement 

D2.2. Indicator: Teachers use the analysis of assessments to guide, modify and adjust curricular and 
instructional approaches.  

D2.2. Prompt: Examine the effectiveness of the processes used by professional staff to use formative and 
summative assessments to guide, modify and adjust curricular and instructional approaches. This includes 
how professional learning communities and subject matter teams collaborate to collect, analyze, and use 
assessment data for the basis of curricular and instructional decisions. 

Findings Supporting Evidence 

SBHA has a number of effective systems in place wherein 

professional staff use formative and summative assessments 

to guide, modify, and adjust curricular and instructional 

approaches. Since we are such a small faculty, our entire 

group is considered a PLC. Teachers meet during PD and 

Faculty meeting time once a week to discuss formative and 

summative assessments in the areas of Advisory, PBLs, and 

departments. This method allows us to work from a number 

of perspectives, such that student learning is being discussed 

from a variety of lenses. Furthermore, teachers groups (for 

Advisory, PBL, and department) are different, allowing 

teachers to discuss specific shared students and their needs. 

During these meetings teachers discuss curriculum, plan 

lessons, reflect on past lessons, and analyze student work. We 

have found these processes to be extremely effective because 

they result in a very personalized approach for every student. 

We do intend to expand our use of protocols to analyze 

student work. 

In addition to our PD time, department teachers share a 

common planning period, which gives teachers time to 

connect on a daily basis. This practice is invaluable to the 

faculty as it not only promotes collaboration, but it shows 

students that we are a unified group, working together for 

their benefit. 

PD Agendas 

Student Work 

Lessons 

Timelines/Pacing Plans 

Curricular Maps 
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Student Feedback 

D2.3. Indicator: Student feedback is an important part of monitoring student and classroom progress over 
time based on the academic standards, the college- and career-readiness standards, and the schoolwide 
learner outcomes. Interviews and dialogue with representative students inform the degree to which learning 
experiences are understood and relevant in preparing students for college, career, and life. 

D2.3. Prompt: Using interviews and dialogue with students, evaluate the extent to which students 
understand the expected level of performance based on the standards and the schoolwide learner 
outcomes in relation to preparation for college, career, and life. Evaluate the effectiveness of the student-
teacher interaction and monitoring of student progress based on student feedback. 

Findings Supporting Evidence 

Students at Sylmar Biotech health Academy are adequately 

aware of the expectations with regard to performance on the 

standards and the SLOs. This year, teachers have begun to 

post not only learning and language objectives  with 

performance verbs indicating DOK levels, but also specific 

answers to the questions, “What am I doing?” and “Why am 

I doing it?” This is part of our recent Linked Learning 

certification. This practice clearly identifies for students the 

purpose for engaging in the lesson. Our hope is that this will 

promote discussion among students and teachers about the 

real-life importance of their school and classroom 

assignments. Most students questioned were aware of the 

daily lesson objectives as well as the “Why?” and “What?” 

but further interviews indicate that some students still 

question the ultimate “real-life” purpose of the task, 

particularly if it is not related to the students’ post high school 

goals.  

While most students stated that they enjoy daily meaningful 

interaction with their teachers, some did state that they did not 

always feel that teachers and staff honor student feedback. 

We would like to find more effective ways of incorporating 

frequent student feedback, perhaps through daily reflections 

and more consistent instructional methods focused on this 

aspect of student choice.   

 Student Surveys 

Informal Interviews 
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D3.  Using Assessment to Monitor and Modify the Program Schoolwide Criterion 

The school, with the support of the district and community, has an assessment and monitoring system to 
determine student progress toward achievement of the academic standards, the college- and career-
readiness standards, and the schoolwide learner outcomes. The system drives the school’s program to 
continually improve and to allocate resources to effectively meet student needs. 

 

 

Indicators with Prompts 

Schoolwide Assessment and Monitoring Process 

D3.1. Indicator: The following stakeholders are involved in the assessment and monitoring process of 
student progress: district, board, staff, students, parents, and the business and industry community. 

D3.1. Prompt: Evaluate the impact of stakeholder involvement in assessing and monitoring 

student progress. Include district, board, staff, students, parents, and the business and industry 

community. 

Findings Supporting Evidence 

As a Linked Learning School, SBHA involves 

students, parents, and the business and industry 

community in the assessment and monitoring of 

student progress. Twice yearly we host parents and 

industry professionals during our students PBL 

presentations. Students receive authentic feedback 

from people who are actually working in the 

biotechnology and engineering fields. The 

interconnection and communication between the 

stakeholders creates an enriching impact on academic 

achievement. An integral strategy in achieving this 

goal is through open communication between the 

stakeholders. The district, parents, students and 

teachers have access to online learning management 

system called Schoology. The access to gradebook 

database allows the stakeholders to monitor individual 

or group progress.  The school shares result of 

summative assessment like SBAC with the community 

during Coffee with Principal. During the event, each 

Access to Schoology: 

Parents/District/Teachers/Students 

PBL project presentation 

Coffee with the Principal.   

Online Programs: iNACOL Standard R: Program Evaluation: A quality online program recognizes the value of 

program evaluation. Program evaluation is both internal and external and informs all processes that effect teaching 
and learning. Internal evaluations often are more informal in nature and may provide immediate feedback on a 
targeted area of inquiry. External program evaluations typically look at the entire program from an objective 
perspective that will bring additional credibility to the results. [iNACOL Standard R, 2009] 

Online Programs: iNACOL Standard S: Program Improvement: A quality online program establishes a culture 

of continual program improvement. Improvement planning focuses on using program evaluations, research, and 
promising practices to improve student performance and organizational effectiveness. It fosters continuous 
improvement across all aspects of the organization and ensures the program is focused on accomplishing its 
mission and vision. [iNACOL Standard S, 2009] 



Sylmar Biotech Health Academy ACS WASC/CDE Self-Study Report 

138 

stakeholder is given the opportunity to provide 

feedback and comments regarding academic goals. The 

open forum allows the stakeholders to identify action 

steps that needs to be taken by the community to help 

the students progress.  The School Experience Survey 

is conducted annually and the outcome is shared with 

district and other stakeholders. Finally students’ PBL 

projects are presented in front of panelists who are 

industry professionals, from local businesses and other 

community stakeholders. The panelist provides 

feedback to students which is later used to improve 

their academic skills. 

 

 

Curriculum-Embedded Assessments 

D3.2. Indicator: The school regularly examines and analyzes standards-based curriculum-embedded and 
standardized assessments for English language and mathematics in all subject areas.  

D3.2. Prompt: Evaluate the effectiveness of how the entire school examines and analyzes standards-based 
curriculum-embedded as well as other standardized assessments (Smarter Balanced, SAT, ACT, EAP, 
others) for English language and mathematics. Include how this assessment data is collected, analyzed, 
and used as the basis to make decisions and changes in the curricular and instructional approaches. 
Comment on how this process impacts the instruction of second language learners by modifying the 
teaching and learning process. 

Findings Supporting Evidence 

Standards-based curriculum-embedded as well as other 

standardized assessments for English language and 

mathematics are regularly examined and analyzed to inform 

instruction. The process of analysis is highly effective 

because the information is analyzed in two different cycles. 

During the first cycle the teachers from all subjects examine 

and analyze the results of the CELDT scores or SBAC results 

together as a group. The data is then used to identify areas of 

need. Teachers are put in groups and the data is then used to 

help teachers set academic goals for the students. At SBHA, 

we recognize that all teachers are teachers of language. 

The teachers in their respective subject areas meet during 

their common planning period and during this second cycle 

the teachers examine and analyze students’ work 

thoroughly.  The teachers use the standards based embedded 

assessments to set academic goals for each grade level. The 

math department uses a diagnostic exam as a baseline and this 

serves as a support for them to identify students’ individual 

Common planning period 

ELD curriculum and 

standards 

Data Chat template 
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needs.  The English department uses rubrics to analyze essays 

and identify areas of growth.  It is during the second cycle of 

analysis, that the teachers modify and alter instruction for 

second language learners. The teachers look at specific skills 

and knowledge that need improvement and consider what 

modification they need to make for English language learners. 

The ELD standards are used in all subject areas to ensure 

appropriate scaffolding and access to core. 

Finally, the Designated ELD instructor, who was a Title III 

Coach for several years, conducts data chats with the English 

Learners twice yearly in order to prepare them for the CELDT 

and the basic skills test. This process empowers students to 

be responsible for their learning by knowing their areas of 

strength and challenge. 

 

Schoolwide Modifications Based on Assessment Results 

D3.3. Indicator: The school uses assessment results to make changes in the school program, professional 

development activities, and resource allocations demonstrating a results-driven continuous process. 

D3.3. Prompt: Comment on the overall effectiveness of how assessment results have caused changes in 
the school program, professional development activities, and/or resource allocations, demonstrating a 
results-driven continuous process. Examine examples and comment on the overall effectiveness of 
changes in the online opportunities, professional development of the staff, and the resource allocations to 
support student achievement and their needs. 

Findings Supporting Evidence 

SBHA has recently started to use assessment results to inform 

teaching practice and improve the instructional 

program.    Overall, SBHA acknowledges assessment is an 

area of growth however, some recent practices have resonated 

with the staff and have started to have an impact on the school 

program and resource allocation. 

 

First, as a result of the 2016/17 SBAC scores decreasing, 

SBHA administrators decided to allocate additional funds to 

help support the Math and English departments realign 

practices and participate in additional professional 

development to support preparing students for the rigors of 

the SBAC.  The Math department has been participating in 

local district PD that is supporting teachers in several key 

areas:                     

 Understand the shifts in expectations for students in 

mathematics including shifts in assessment and 

instructional practices  

 Understand what rigorous mathematics is when 

preparing students for college and career readiness, 

2016/17 SBAC Scores 

High Leverage Math PB 

Sessions Flyer 

Reimagining High Schools 

PD Flyer 

Instructional Rounds 

Schedule 
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and how to provide students with opportunities to 

engage in problem solving, communicating reasoning, 

and mathematical modeling 

 Understand the role of Agency, Authority, and 

Identity in supporting student mathematical success 

 Share high-leverage strategies for success on the 

SBAC Performance Tasks with a focus on Algebra 

concepts and Algebra Readiness  

 Explore resources, instructional strategies, and 

assessment practices that elicit and gather quality 

evidence of student thinking  

 

 

Similarly, the English department has also participated in 

additional PD around the rigors of the SBAC.  SBHA was 

fortunate enough to adopt a new textbook series in grades 9-

11, Springboard by the College Board, and the professional 

development specifically addressed aligning instruction with 

Springboard which is already SBAC-aligned.  The PD 

consisted of: 

 The Springboard big picture 

 Planning with a focus on backward-design 

 21st Century instruction and student    engagement 

 Assessments:  the evidence of learning 

 

 

Additionally, teachers, administrators, and counselors have 

taken a concentrated look at instruction and the school 

program through the practice of Instructional Rounds.  The 

process involves each small group of participants develop a 

problem of practice based on an element from the LAUSD 

Teaching and Learning Framework, gather data through 

classroom observations, and then debrief to identify patterns 

observed, implications for the instructional program, and next 

steps.  The process has been a revelation for the faculty and 

enabled them to experience the macro vs micro lens necessary 

for the cycle of continuous improvement.  The faculty 

reported that Instructional Rounds is a practice they would 

like to continue year to year to measure the progress of 

instruction and discuss on a deeper level how our collective 

growth correlates to SBAC scores.        
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Finally, this year, Sylmar Biotech was awarded additional 

district funding called the Innovation Fund, to support  foster, 

low-income, and English learner subgroups to increase 

student achievement.  Budget allocations for these funds will 

be dispersed over three years starting 2017/18 and will further 

help the school to increase student achievement through the 

following ways: 

 Human Capital:  purchase Restorative Justice teacher; 

College Counselor, and PSA Counselor (attendance) 

 Building Math Capacity:  PD and sub-coverage 

 Literacy Across Content Areas:  Achieve 300 

program, PD and sub-coverage       

D3.4. Indicator: The school periodically assesses its curriculum and instruction review and evaluation 
processes. 

D3.4. Prompt: Evaluate the process that the school utilizes to review and assess the effectiveness of each 
program area, including graduation requirements, credits, course completion, and homework and grading 
policies, to ensure student needs are met through a challenging, coherent, and relevant curriculum. 

Findings Supporting Evidence 

SBHA uses a variety of assessment tools and instruments to 

collect, analyze, and report student/program performance 

data. Results from Smarter Balance, Annual Report Card, 

CELDT are reviewed for program improvement. School wide 

Professional Development has provided teachers an 

opportunity to analyze, interpret and align curriculum to the 

standards. They also brainstorm in order to better assess 

student mastery by analyzing assignments, exams, essays, 

and projects.  

Parent meeting as well as individual site based stakeholder 

meetings are held at SBHA to go over program and funding 

(SSC/ELAC).  

SSC and ELAC meetings are held once a month with a total 

of eight in a year. SSC is a decision-making council for all 

programs funded through the Consolidation Application. The 

SSC is responsible for the development of the Single Plane 

for Student Plan for Student Achievement, in consultation 

with English Lerner Advisory Committee, other relevant 

stakeholders and, where applicable, the School Advisory 

Committee. The SSC is also responsible for meeting all 

school level federal parental involvement mandates including 

the development of Title 1 parent involvement policy and 

budget. ELAC provides written recommendations to the SSC 

regarding programs and services for English Lerner students 

Graduation Rates 

Individualize Graduation 

Plan 

Reclassification Rates 

AP Exam Results 

Schoology Grading Policies 

Annual School Report Card 

Grades/Report Cards 

Parent Letters 

PDs/ Common Planning Time  
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and the use of EIA-LEP funding to support their academic 

needs. 

AP Exam results are an indicator of students’ success and 

whether they are college-ready in a particular subject. AP 

teachers must attend training prior to teaching the course.  

The annual CELDT takes place every school year from 

September to October. The test assist the school in 

determining a student’s language acquisition progress.  

Graduation Rate is also another way our school district holds 

all shareholders accountable. Our last year rate was at 90%.  

Counselors evaluate and monitor student progress multiple 

times a year. Counselors conference with students regarding 

their IGP, attendance and current grades. This data is also 

used to determine student placement in advanced or 

intervention classes. Parent conferences, phone calls, and 

letters are a means of communication at SBHA.  

SBHA staff uses district approved data (MISIS. MY DATA, 

WELLIGENT) to collect, analyze and report student 

performance data to its shareholders. 

Schoology allows parents, students, and staff access to 

grades, grading policies, assignments, and up -to-date- 

student progress. This program allows for tracking individual 

student progress.  

 

D3.5. Indicator: The school employs security systems that maintain the integrity of the assessment 
process. 

D3.5. Prompt: Evaluate the selection of and the use of proctors, the security systems for test documents, 
and the means to maintain the integrity of the assessments. 

Findings Supporting Evidence 

All SBHA test proctors are credentialed and experienced 

teachers, many with advanced degrees. SBHA’s leading test 

proctor, Mr. Julio Rodriguez, is particularly qualified to 

proctor the SBAC-Interim and Summative  Assessments, the 

CELDT and or ELPAC, PSAT, CAA, CAASPP, PFT, NAEP 

and AP exams. 
Mr. Rodriguez reads through the policy documents, attends 

all trainings, and signs the required Security Agreements and 

Security Affidavits. Before proctoring state-required exams, 

Mr. Rodriguez is required to take the annual Learning 

Zone course, pass with 100%, print certificate of completion, 

Testing Documents 
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and submit to the district. These requirements are fulfilled on 

an annual basis. Our systems highly effective.  
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ACS WASC Category D. Standards-based Student Learning: 
Assessment and Accountability:   

Summary, Strengths, and Growth Needs 

Review all the findings and supporting evidence and summarize the degree to which the criteria in 
Category D are being met.  

Include comments about the degree to which these criteria impact the school’s ability to address 
one or more of the identified critical student learning needs (Chapter IV).  

Summary (including comments about the critical student learning needs) 

The data from this section indicates that we have a lot of work to do in the area of assessment and 

accountability. While it is true that teachers use rubrics, formative/summative assessments, 

progress monitoring, and other measures, we do not necessarily do so uniformly. Our Critical 

Student Needs in the areas of literacy and mathematics require greater strength and consistency 

with regard to assessment and accountability. By establishing more consistent student work 

analysis protocols, common grading practices, common instructional practices and more frequent 

vertical alignment of curriculum,  we can do a more effective job informing, improving, and 

personalizing instruction. In addition, all teachers must receive more support in the area of data 

analysis so that optimal decisions will be made with regard to teaching and re-teaching. Qualitative 

and quantitative data should be frequently examined; this means that greater use of reflective/meta-

cognitive measure as well as high-stakes test data should be made available to students so that they 

can claim responsibility for their own progress. 

 

 

Prioritize the areas of strength and growth for Category D. 

Category D: Standards-based Student Learning: Assessment and Accountability: Areas of 
Strength 

- Common planning periods for departments provides time for co-planning 

- Use of rubrics 

- Data chats with English Learners 

 

Category D: Standards-based Student Learning: Assessment and Accountability: Areas of 
Growth 

- Consistent implementation of SBAC-style interim assessments 

- Use of common rubrics 

- Common grading practices 
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Category E:  School Culture and Support for Student Personal and 
Academic Growth 

E1.  Parent and Community Engagement Criterion 

The school leadership employs a wide range of strategies to encourage family, business, industry, and 

community involvement, especially with the learning/teaching process. 

 

Indicators with Prompts 

Regular Parent Involvement 

E1.1. Indicator: The school implements strategies and processes for the regular involvement of all 
stakeholder support groups in the learning and teaching process, including parents of non-English 
speaking, special needs and online students.  

E1.1. Prompt: Evaluate the strategies and processes for the regular involvement of the family, business, 
industry, and the community, including being active partners in the learning/teaching process. Comment on 
the effectiveness of involving parents of non-English speaking, special needs and online students. 

Findings Supporting Evidence 

Regular family, business, and industry involvement is an area 

that we wish to improve on. Every semester we have a Back 

to School Night and a Student Led Conference in which 

parents invited to learn about the school and get updates on 

student’s performance. In an attempt to have more parent 

participation in these events, we have established a Parent and 

Student Engagement committee. This is the first semester we 

have implemented such committee and we are in the initial 

stages of rolling this out. The committee is charged with 

developing events to engage parents in the learning process. 

On our first event, Back to school night, we had 92 parents 

that attended the event. At our student led conference night, 

students lead a conference where they talk about their 

learning experiences in school. Parents listen as students 

reflect on their progress and later give the students feedback 

on their progress. This is an opportunity for students to 

explain their progress and for parents to listen to their 

students.  Although we don’t have full parent involvement, 

we are heading in the right direction.  

 

We have a Work based learning coordinator that is in charge 

of developing relationships with business industry partners. 

Our coordinator is responsible for getting internships 

opportunities for our students. Several of our students have 

Meeting Notes 

IEP Signature Page 

Online Programs: iNACOL Standard Q: Parents/Guardians: In a quality online program, parents and guardians 

play an integral part in their students’ educational life. They work as a team with faculty, administrators, guidance 
services, and organizational support to ensure a quality educational experience for their students. [iNACOL 
Standard Q, 2009] 
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participated in work based learning opportunities at different 

area hospitals. Another responsibility of the coordinator is to 

reach out to industry professionals to participate as panelists 

in evaluating the students Project Based Learning projects. 

We also have an advisory board that is composed of industry 

and community partners.  Teachers are responsible for 

reaching out to get guest speakers.  

 

Beyond PBLs, our Health class has regularly enjoyed a week 

long guest speaker engagement from North Valley Health 

Corporation on sexual education. Our Engineering Pathway 

has utilized guests even utilizing technology to video 

conference an expert.  

 

Getting the parents of our special needs population is a 

challenge. The only time we directly reach out to the parents 

of special needs is when we have IEP meetings. Our staff says 

that 90% of parents participate either by coming to the IEP 

meeting or by giving their consent for assessment or 

approving the accommodations in their IEP. This is 

challenging because parents don’t come because of negative 

experiences they might have had. This is definitely an area 

that needs improvement. We need to get parents involved 

because they can be that support that we need to get this 

population on the right track. We need to brainstorm what 

could be some ways to get these parents involved.  

 

At SBHA we a limited amount of students that fall into the 

non-English speaking category. As a result, we have limited 

activities for them. Our ELAC committee responsibility has 

been turned over to the School Site Council (SSC). The 

school is required to provide workshops such as “ELAC: The 

importance of attendance.” Annually, our Bilingual 

coordinator and the principal hold a meeting for English 

learners and parents named English Learners: Master Plan 

Instructional Program Option Informational Meeting for 

Parents of English Learners. In this meeting the EL 

Designee  must ensure that  parents of newly enrolled 

students are provided multiple opportunities to receive 

information regarding the English Learner instructional 

programs and thier rights to select an instructional program 

for their child.  

 

At SBHA we don’t have online students.    
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Use of Community Resources 

E1.2. Indicator: The school uses community resources to support student learning. 

E1.2. Prompt: Evaluate to what extent the school solicits and employs business and community resources 
to support and extend learning. Determine how effectively community members expertise and services, 
such as professional services, business partnerships, guest speakers, job fairs, field trips to local 
employers, and evaluation of student projects and classroom presentations, provide real world applications 
of the learning standards and schoolwide learning outcomes. 

Findings Supporting Evidence 

 

Starting in the Fall semester of 2015, SBHA has incorporated 

PBLs in our curriculum. The PBLs have utilized business and 

community representatives in different phases of the PBLs. 

We have had members from local Universities (Mission 

College, CSUN, UCLA); industry (Grifols, North Valley 

Health Corporation, American Diabetes Association); and the 

business and community (Sylmar Neighborhood Council). 

We have hosted visitors during the “engagement” part of a 

PBL such as when two Cal. State Univ. Northridge CSUN 

biology professors visited our students for a 9th grade PBL 

on the role of bacteria in our society. These presenters helped 

facilitate our students’ brainstorm around the topic. We have 

had a 9th grade PBL on Diabetes kickoff with a visit to the 

American Diabetes Association (ADA) awareness walk. We 

have had a video specialist provide introductory information 

as well as constructive feedback at different points of PBLs 

that incorporate video making as in our Heart Health PBL or 

Diabetes video project. We have had a UCLA biology 

researcher give an overview on research methods and the role 

of writing in research to support a 10th grade PBL titled, 

“Health Myths: Using Science to Unveil the Truth.” We have 

also heavily incorporated community, business and industry 

members as panelists to evaluate our PBLs.  

 

This year will mark the third year of our senior project. We 

reflect annually on the outcomes of these projects, so changes 

occur from year to year, but each iteration incorporates some 

element of community engagement and service. Students 

choose a community problem and propose a solution with the 

help of a community mentor. They take some sort of action, 

such as volunteering; teaching a lesson; leading a community 

clean-up initiative, to demonstrate that they took action. The 

purpose is not only to address that there is a problem, but to 

also actually take action. We want our students to embody our 

SLO of compassionate global citizen and know that they are 

agents of change and can make an impact in their community 

and in a larger world.  

PBL Lessons and Products 

Guest Speaker Attendance 

Field Trip Agendas 
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E2.  School Environment Criterion 

The school is a) a safe, clean, and orderly place that nurtures learning and b) has a culture that is 
characterized by trust, professionalism, high expectations for all students, and a focus on continuous school 
improvement. 

 

Indicators with Prompts 

Safe, Clean, and Orderly Environment 

E2.1. Indicator: The school has existing policies and regulations and uses its resources to ensure a safe, 
clean, and orderly place that nurtures learning, including internet safety. 

E2.1. Prompt: Determine the extent to which the school has implemented policies and committed resources 
to ensure a safe, clean, and orderly environment that nurtures learning. Evaluate the effectiveness of the 
school’s practices and procedures for all aspects of student safety including: effective operating procedures 
for internet safety, bullying, drug and alcohol abuse education and intervention, conflict intervention, use of 
derogatory or hateful language especially in the context of race or gender, disaster preparedness and other 
safety topics of local concern that may interfere with learning. 

Findings Supporting Evidence 

 

SBHA is committed to ensuring a safe, clean and orderly 

environment to nurture learning for all of our students. In 

2016, we implemented CHERP, our school-wide behavior 

expectations that seeks to acknowledge students for positive 

behavior. CHERP stands for Compassionate, Health 

Conscious, Engaged, Respectful and Productive. Every 

classroom at SBHA has a poster of CHERP where students 

can refer and remind themselves of these expectations. When 

a student engages in any of these five positive behaviors, 

recognition comes in the form of verbal acknowledgment 

from staff. Along with verbal acknowledgement, we award 

positive behaviors with Bio Bucks, which are redeemable for 

different items; from school supplies to snacks to t-shirts to 

water bottles and other items. When a student is awarded a 

Bio Buck, the staff explains to the student what the student 

did in order to deserve the Bio Buck to reinforce that positive 

behavior. Another formal acknowledgment of positive 

behaviors occur monthly at school-wide assemblies. 

Teachers recognize and award students with a certificate for 

their accomplishment in a particular area. Each month is a 

different acknowledgement. For example, in October, the 

award was specifically for Compassion. We feel it is 

CHERP Poster and Rubric 

CHERP Achievement Award 

Bio Buck 

Power of Words Policy 

Intervention/Referral Policy 

Earthquake Drill Protocol 

Correspondence with CVS 

PBIS Agendas  

Online Programs: iNACOL Standard P: Organizational Support: A quality online program has organizational 

support to oversee the instructional learning environment as it is conveyed through technology. Some 
organizational support services may be distributed between the programs and other entities, depending on the 
physical location where the students are taking their online courses. [iNACOL Standard P, 2009] 
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important to reward positive behavior, not use punishments 

as a main way to shape student behavior and school culture.  

All our classrooms are equipped with laptops for students to 

complete various assignments. Since students are working on 

the internet, it is important for them to access school 

appropriate websites. The firewall that students use contains 

an educational filter so that students do not have access to 

inappropriate websites and websites with inappropriate 

language. The firewall also blocks out social media websites 

such as Facebook, Twitter, Instagram etc. so students during 

school will not be able to post anything inappropriate of 

anyone during school hours or participate in bullying. A 

technology team of two teachers and an 

administrator attended.  

 

When students are using hateful language or using derogatory 

terms, students are reminded by a staff member to use 

appropriate language. Last summer, the faculty instituted, 

along with CHERP, the “Power of Words” initiative. 

Students are reminded visually in the classroom (posters) and 

verbally by staff that words have power and that choosing 

words wisely is the mark of an SBHA scholar. If the hateful 

and derogatory language continues, staff members can log 

into MiSiS to record the behavior and have a meeting with 

the student. An example of what can happen during the 

meeting is that the staff will let the student know why what 

they are saying is hurtful and have the student complete a 

handout that is reflective of their behavior. On the hand-out 

it will ask the student to explain what they did and why they 

got in trouble for what they did. This will allow the students 

to reflect on their behaviors and understand why what they 

did was not appropriate. Should the student continue using 

hateful language or should more serious and inappropriate 

behaviors arise, teachers will continue to work with the 

student and begin setting up meetings with the students’ 

parents. After five recorded interventions, the administrator 

and counselors at the school will become involved. 

  

Throughout the school year, SBHA along with the rest of 

LAUSD, participates in a district- wide, fire drill, earthquake 

drill, lockdown drill and many more for disaster 

preparedness. During a drill, teachers and staff receive 

protocols on what to do in case of an emergency. Students 

also participate in rehearsals so that they know the drills 

should the natural disaster happen. This allows everyone on 

campus to understand what to do and prepare the school as 
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much as possible to be as safe as possible if a disaster were 

to happen. Friday on October 27t, 2017 we participated in 

such a drill. Teachers and staff were all given instructions 

about what to do and what period the earthquake drill will 

happen. Next, teachers are instructed to take roll call and have 

students duck and cover when the bell began ringing 

continuously to imitate an actual earthquake. Once the bell 

stops ringing and safety is announced, teachers lead the 

students to the prescribed area outside. A second roll is taken 

to make sure all students are present. 

 

At SBHA, all students are required to take a Health class.

Drug and alcohol abuse and addiction education is directly 

covered in our Health course. Additionally, we have speakers 

come to our school to further educate our students. For 

example, there is a CVS outreach program to educate 

students on prescription drug abuse issues that we had come 

to our school in 2016 Because we are a Biotech Health 

Academy, education about addiction is sometimes referred to 

in other courses. In Human Body Systems, a course on 

anatomy and physiology, we discuss some of the 

physiological aspects of addiction when we learn about the 

brain.  

If a student is suspected to be under the influence at 

school, the student is sent to the school nurse for evaluation. 

The nurse determines if the student needs to be sent to the 

hospital for additional assistance. If the student does not need 

further medical attention, but is under the student, our staff 

works with the family to get the student referred to a drug and 

alcohol abuse counselor for immediate intervention. Our staff 

views personal use as a cry for help and handles the situation 

accordingly. We view selling of illicit substances as a 

criminal offense, and we aid the campus police or LAPD if 

needed. In these situations, we ask the police to not enter 

classrooms in order to maintain a proper learning 

environment for our students. The student is taken to the 

campus police office to maintain their privacy while the issue 

is being determined. Included is our matrix interventions for 

drug and alcohol offenses, including the requirements for 

expulsion. 

In an effort to curb escalating conflicts between students, 

some teachers and staff have been trained in restorative 

justice and de-escalating confrontations. We currently have 

opened up a position for a full-time restorative justice teacher 

advisor using funding we received from the school 

innovation fund. In our summer PD, teachers attended a 
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workshop that focused on de-escalating confrontations 

between students and teachers. Conflicts will arise 

throughout the year and it is imperative for students to be able 

to deal with them in a respectful manner. Next steps for us 

include empowering students to internalize strategies to 

prevent or de-escalate conflicts amongst themselves. The 

PBIS team has considered incorporating a badge or similar 

training within Schoology on conflict resolution.  

 

High Expectations/Concern for Students 

E2.2. Indicator: The school demonstrates caring, concern, and high expectations for students in an 
environment that honors individual differences and is conducive to learning. 

E2.2. Prompt: Evaluate to what extent the school has created and supported an atmosphere of caring, 
concern, and high expectations for students in an environment that honors individual differences. Determine 
how effectively school policies, programs and procedures support student learning by examining 
information such as: proportionality of discipline data, use of positive behavior strategies by staff, restorative 
justice practices, celebrations of students’ heritage and ethnicity and other information or practices that 
support a caring, learning environment. 

Findings Supporting Evidence 

The addition of a social worker, Ms. Christine Mariano, to our 

school through a grant that assists schools in implementing 

PBIS (Positive Behavior Interventions and Supports) has 

transformed our school from reacting to student behavior to 

planning to be proactive about student behavior. Over the last 

two years we have built PBIS teams to provide behavioral 

support and data review from different levels and targeting 

different degrees of student behavior. We formed a Tier I 

team to implement universal, school wide positive behavior 

supports and then promptly formed a Tier II team to prevent 

and address more acute student behaviors in a positive, 

proactive manner. In Fall 2017, we have formed a Tier III 

team to further supports to students to improve lifestyle and 

transform defeating behavior to constructive behavior.  

 

Our PBIS Teams meet monthly and have attended some 

Saturday workshops to support our work. A couple of 

members (a counselor and therapist) that are on all the PBIS 

teams (Tier I, II, III) attended a conference on PBIS in Fall 

2017 to further support their leadership in this work.  In 2017, 

we also included PBIS as a recurring agenda item on our 

Tuesday PD schedule in order to share the work of PBIS 

teams and help nurture this work amongst our teachers in 

addition to getting valuable input from teachers about PBIS 

initiatives and their efficacy. 

 

PBIL Agendas and Meeting 

Notes 

CHERP 

Bio Buck 

CICO Program Information 
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Our Tier I PBIS team received input from staff and students 

to form our school wide behavior expectations- CHERP- and 

then implemented a positive reinforcement for students in the 

form of a Bio Buck - a system in which students are 

acknowledged for exhibiting one or more of our behavior 

expectations. The Bio Buck system has grown to include not 

just a paper ‘Bio Buck’ that students can redeem at our Bio 

Buck store for an array of items but now also includes 

monthly CHERP certificates that are awarded at our monthly 

school assemblies.  

 

Our Tier II team has developed some systems to support 

students that are either showing signs of more chronic 

problem behavior or students that have been identified as 

needing further support in order to achieve in school. Our Tier 

II team piloted a Check-in/Check out system (CICO) in 

Spring of 2017 to provide more tailored support for students 

that have not responded yet to more general supports. Our 

Tier II team is in the middle of mapping out and systemizing 

Tier II supports during Fall 2017.  

 

Our Tier III team is in the formation stages with just the 

members identified as of Fall 2017.  

 

Through student as well as teacher surveys conducted by our 

PBIS teams, we have seen awareness and understanding of 

our student behavior expectations grow to a point where we 

are at a proficient level of awareness on student behavior 

expectations by both students and staff. Our PBIS teams, with 

teacher input, has planned further initiatives to get students to 

better internalize our behavioral expectations. We have 

brainstormed a plan to allow students to earn badges in each 

of our behavioral expectations and related topics (growth 

mindset, leadership, etc.)  in Schoology, our LMS. We have 

freshman students working (Fall 2017) on crafting videos 

around student expectations as a way to help deepen 

understanding and motivation around these expectations. We 

plan to post these videos with embedded questions (possibly 

using Edpuzzle) to allow all of our students to achieve badges 

in different areas. Our new Freshman Seminar class also has 

a growth mindset unit in its curriculum to help foster better 

mindsets amongst our students. Some other possible ways to 

foster further internalization of positive behavior include our 

PBIS team working with our English Department to plan and 

implement a regular written reflection centered on behavior 

expectations.  
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Another layer of support is on its way as we are hiring a full 

time Restorative Justice staff position courtesy of the School 

Innovation Funds we recently received. The position 

responsibilities have been drafted and the hiring process is 

underway as of November 2017.  

 

With a student population that is overwhelmingly 

Latino/Latina, we have had some events in coordination with 

Sylmar Charter High School to celebrate this heritage. An 

example includes a special lunch Dia De Los Muertos 

celebration we have each year in early November. We have 

also had a Feliz Navidad celebration (2015) in which students 

taking guitar class formed a large performance centered 

around festive music. We also participated in a multicultural 

festival where latin American countries here highlighted. 

Some of our teachers participated in a lunch time 

performance. 

 

Atmosphere of Trust, Respect, and Professionalism 

E2.3. Indicator: The school has an atmosphere of trust, respect, and professionalism. 

E2.3. Prompt: Evaluate the degree to which there is evidence of an atmosphere of trust, respect, and 
professionalism. Examine the quality and consistency of communication and collaboration between and 
among the school’s leadership, staff and stakeholders; this includes the degree to which stakeholders are 
involved in the review of the Single Plan for Student Achievement and District’s Local Control Accountability 
Plan and to what extent they are included in decision-making. 

Findings Supporting Evidence 

 

SBHA’s professional development (PD) Tuesdays have 

become progressed over our five years due to communication 

between teachers and administration. Our PD schedule is 

now at a point where the agendas incorporate teacher 

priorities to a much larger extent than in previous years. Our 

PD agendas became more structured and organized with the 

addition of our Vice Principal position and now includes 

more planned time for teacher collaboration around advisory 

and projects as well as positive student behavioral support. 

As an Instructional Leadership Team (ILT), we discussed 

incorporating more teacher involvement in leading some 

PD’s in addition to the collaboration time already established 

in order to provide a forum for sharing best practices. We 

have not yet structured sharing best practices in our PD 

schedule but hope that the adoption of instructional rounds 

will provide an impetus for this added element to our PD 

schedule.  

PD Agenda for the Year 

Student/Parent/Teacher 

Survey 
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In addition to a more organized and teacher friendly PD 

schedule, we have seen growth in our communication and 

collaboration as well. This is due to the adoption of PBLs. 

Adopting PBLs has made teacher collaboration and trust at a 

deeper level, very necessary. This trust is much more evident 

now that it was prior to PBLs. PBLs require a lot of 

collaboration and communication during the brainstorming 

and planning phases, as well as throughout the project and on 

the actual exhibition night. PBLs require so much planning 

that administration approved providing coverage to allow 

teachers to meet during the school day to assure all members 

of the project team are available and meaningfully participate 

in the project construction.  

 

With such a small school in a nascent stage of existence, we 

have had to leverage all assets- administration, teachers, 

support staff, students, family and community in order to 

steer and grow our school. Our ILT and SSC necessitate that 

a relatively large proportion of our staff be directly involved 

in the direction and growth of our school through our Single 

Plan for Student Achievement as well as other initiatives.  

 

Through PD time as well as online surveys, we have been 

able to garner input from all teachers on decisions that our 

ILT or SSC are faced with including the recent School 

Innovation funds we received. We administered online 

surveys to students, staff, and stakeholders, for input on how 

to utilize the school innovation funds.  

 

We have incorporated a few means to increase parent 

engagement with our school but very much see this as an area 

of growth. Though we hold monthly ‘coffee with the 

principal’ meeting with parents and have tried to increase 

attendance in this events by utilizing YPI to help 

communicate with parents, we still would like better parent 

involvement. YPI has helped us staff and offer different 

workshops for parents including workshops on supporting 

student achievement as well workshops on well-being 

(Zumba classes). To date, we have had inconsistent parent 

involvement, and we know that stakeholder involvement is 

an area we need to grow. 
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E3.  Personal and Academic Student Support Criterion 

All students receive appropriate academic support and intervention to help ensure school, college, and 
career success. Students with special talents and/or needs have access to a system of personal support 
services, activities, and opportunities at the school. These are enhanced by business, industry, and the 
community. 

 

 

Indicators with Prompts 

Adequate Personalized Support 

E3.1. Indicator: The school has available and adequate services to support student’s personal needs. 

E3.1. Prompt: Evaluate the availability and effectiveness of academic and personal support services, 
including referral services, to support students in such areas as physical and mental health, and career, 
academic and personal counseling, including an individualized learning plan. 

Findings Supporting Evidence 

We have three resources for mental health services. Students 

can be referred to YPI, a social worker, or school counselors. 

Christine Mariano, M.S. in social work, has a caseload of 

students receiving therapy services. Additionally, Ms. 

Mariano keeps a few spots open in her counseling schedule 

for emergencies. We are still working on our referral process 

in order to meet the ever changing needs of our students. 

Teachers refer students to counselors if we are concerned 

about their comments, attitudes, or behaviors. If there is a 

need, counselors will devise a safety plan for the student and 

their family that the student agrees to follow. This safety plan 

is also discussed with the student’s teachers to make sure 

students in need are receiving all the help they need. If the 

student does not appear to follow their safety plan, or it is 

deemed insufficient at anytime, our counselors will refer 

students for external services including mental health 

evaluations at our local hospital (5150).  

We are aware of student conditions and we accommodate 

them according to their needs. Students are given extra time 

and assistance if they need additional help getting to and from 

classes. Also, students with health concerns have plans to 

ensure their conditions are monitored properly throughout 

their school day. For example, diabetic students have plans in 

place with their teachers and the school nurse to ensure that 

Caseload File 

Safety Plan 

 

Online Programs: iNACOL Standard N: Organizational Support: A quality online program has student support 

services to address the various needs of students at different levels within the organization. The levels of support 
are appropriate and adequate for a student’s success. [iNACOL Standard N, 2009] 

Online Programs: iNACOL Standard O: Guidance Services: A quality online program has guidance services to 

support students and parents to ensure success of the online program. Depending on the program, these services 
are either directly provided by the program or a service provider, or in the case of supplemental programs, these 
services may be provided by the local school. [iNACOL Standard O, 2009] 
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their blood sugar levels stay in a healthy range, and our 

teachers and staff are all aware of the necessary procedures 

should a medical emergency arise. We even practice student 

health emergencies during our school wide safety drills to 

make sure that our staff will still be able to take care of our 

students during these situations.  

 

We have had a very good track record assisting our students 

with their physical and mental health needs. We continue to 

strive to excel at maintaining our high standards of care for 

our students. 

 

Support and Intervention Strategies Used for Student Growth/Development 

E3.2. Indicator: Strategies are used by the school leadership and staff to develop and implement 
personalized approaches to learning and alternative instructional options. 

E3.2 Prompt: Evaluate the effectiveness of the types of strategies used by the school leadership and staff 
to develop and implement personalized approaches to learning and alternative instructional options which 
allow access to and progress in the rigorous standards-based curriculum. This includes strategies such as 
personalized learning, the use of small learning communities and the implementation of alternative learning 
options. 

Findings Supporting Evidence 

Our school leadership has been instrumental in promoting a 

personalized approach to teaching and learning. Our school 

has transformed significantly in the five years of existence, 

and we are still pushing for change that will help all our 

students be successful. School leadership has offered 

professional development for teachers for areas such as 

mastery grading and empowered learner instructional 

technology.  

 

While mastery grading has not been implemented school-

wide, some teachers and admin have attended professional 

development. Our school leadership and teachers would like 

to implement mastery grading school wide once all teachers 

have been trained. The value in this type of grading is that it 

is a more personalized approach to teaching and learning. All 

students are held accountable to the standards, but may learn 

at their own pace. We hold high expectations for all students 

and want all of them to be able to meet or exceed the learning 

objectives.  

 

In addition to mastery grading, we are also in the beginnings 

of trying to get all our students 1:1 with technology. Recently 

the Assistant Principal and a pair of teachers attended the 

empowered learner instructional technology professional 

Grant Application 1:1 

Apex and Edgenuity Rosters  
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development to learn about how having 1:1 can transform our 

teaching and student learning. By providing each student with 

their own laptop computer, ALL students are able to access 

the curriculum and learn how to use this technology. In 

traditional classrooms we focus a lot on content knowledge 

and pedagogical knowledge, both which are very important. 

However, in the 21st century, technological knowledge is 

critical for just about any field they enter. The introduction of 

technological knowledge in high school will further help 

them compete with students around the country. 

 

We also currently offer APEX and Edgenuity to students as 

an alternative learning option. Students who have missing 

credits or students who do not have room in their schedule, 

can sign up for these online courses and get high school credit 

for their work. The goal is to have 100% graduation and some 

of our students benefit from opportunities like APEX. 

 

Support Services – Interventions and Student Learning 

E3.3. Indicator: The school leadership and staff ensure that the support services and related activities have 
a direct relationship to student involvement in learning based on the academic standards and the 
schoolwide learner outcomes, e.g., within and outside the classroom, for all students, including the EL, 
GATE, special education, and other programs. 

E3.3. Prompt: Evaluate the extent to which student learning needs are accurately identified in a timely 
manner and the appropriate support and intervention services are provided. Examine how the school 
monitors the effectiveness and appropriateness of intervention for each student within and outside the 
classroom. Evaluate the processes that are used to identify under-performing or struggling students and 
the interventions to address these identified student learning needs. Comment on how interventions support 
and coordinate with regular classroom learning for all students, including those with special needs receiving 
services from ELL, GATE, Title I and special education. 

Findings Supporting Evidence 

 

At SBHA, we do our best to identify student learning needs 

in a timely manner so that we can help students achieve their 

learning goals. Our special education department provides all 

teachers with student individualized education plans (IEPs) so 

that teachers are aware of any learning disabilities that 

students may have and can provide the proper 

accommodations. Incoming 9th graders perform math and 

English diagnostics to see their current ability levels. This 

information will help teachers with teaching modifications, 

assigning groups and overall lesson scaffolding to ensure 

ALL students are able to access the curriculum. Additionally, 

ELLs are tested throughout the school year to see if they can 

be reclassified. English Learners also meet with the ELD 

teacher and EL Coordinator for bi-annual data chats. 

Data Chat Worksheet 

LTEL PP for Students 

GEAR Up Sign-ins 

Credit Recovery Log 
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When students are unable to meet the learning goals, there are 

interventions in place to help them get back on track. Through 

Gear Up, we offer free tutoring to all students. Students can 

either sign up on their own, or be recommended by their 

teachers. Gear Up employs tutors with academic backgrounds 

in their area of tutoring. Tutoring is offered at lunch during 

the school day, and also after school. This allows students to 

receive their tutoring at their convenience. Additionally, 

students who are behind on school credits can sign up for 

APEX and take online courses to catch up on their credits.  

These interventions support and coordinate with regular 

classroom learning in a way that makes learning possible for 

all students, regardless of their ability levels. If and when 

students are struggling (have a grade lower than a C), then we 

can recommend them for additional support such as tutoring. 

Tutors communicate with classroom teachers about whether 

the student attended and their progress.  

 

Equitable Academic Support to Enable All Students Access to a Rigorous Curriculum 

E3.4. Indicator: Through the use of equitable support all students have access to a challenging, relevant, 
and coherent curriculum. 

E3.4. Prompt: Evaluate the school’s effectiveness in a) regularly examining for disproportionality in the 
demographic distribution of students throughout the class offerings (e.g., master class schedule and class 
enrollments) and b) providing additional and available support to provide equitable access to challenging, 
rigorous courses for all students ( i.e., extra class time, tutoring, or types of alternative schedules available 
for repeat or accelerated classes, summer classes, class periods beyond the traditional school day). 

Findings Supporting Evidence 

There are strong attempts to help give students equal access 

to instruction, although there can still be improvements made 

on these programs/attempts in terms of execution. There is 

also a disconnect between professional 

development/expectations for co-teaching versus what is 

actually happening. Special Education students may at times 

be unintentionally excluded/neglected from project-based 

learning opportunities.  

It is difficult for CTE and general education teachers to 

collaborate on integrated projects. There is more success 

collaborating on grade-level projects within departments, 

although teachers can use more collaboration time in order to 

make improvements on current projects. Internships for our 

students are on the rise with more opportunities being 

available through partnerships created by Linked Learning.  

Master Schedule 

AP course offerings 

 Mission College dual 

enrollment 

Gear Up tutoring 

Internships through Linked 

Learning 

APEX Credit Recovery  

Edgenuity Credit Recovery. 
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Advanced Placement courses have declined over the last year 

with the loss of AP Calculus AB and BC. However, an AP 

U.S. History class has been added. All AP courses are open to 

all students with a special emphasis for those who have 

demonstrated academic success through classes and/or 

statewide assessments.  

In 2014, Sylmar Biotech Health Academy initiated its dual 

and concurrent enrollment program with Los Angeles 

Mission College (through the Youth Career Connect grant) 

including the development of a satellite campus housed at 

Sylmar Biotech after regular school hours. The addition of the 

satellite campus has resulted in one college course offered 

each semester. 

Students have afterschool resources such as tutoring through 

Gear Up everyday from Monday-Thursday. Students are also 

provided with tutoring during the school day. 

 

Students who are missing credits are allowed to make-up 

credits through APEX Credit Recovery and Edgenuity Credit 

Recovery. These programs are only offered before and after 

school hours. 

 

Co-Curricular Activities 

E3.5. Indicator: The school ensures that there is a high level of student involvement in curricular and co-
curricular activities that link to the academic standards, the college- and career-readiness standards, and 
the schoolwide learner outcomes.  

E3.5. Prompt: Evaluate the availability to and involvement of students in curricular and co-curricular 
activities. Determine the effectiveness of the extent to which co-curricular activities link to the academic 
standards and schoolwide learner outcomes. Examine the process that the school utilizes to evaluate the 
level of involvement for all students in a variety of activities. 

Findings Supporting Evidence 

 

SBHA is co-located with Sylmar Charter High School, and 

since our school is too small to have our own sports teams, 

our students may enroll in Sylmar Sports, Cheerleading and 

Marching Band. Our school has its own Leadership and 

Yearbook classes. We also have many sports opportunities 

after school through our partnership with YPI,  such as 

soccer, football, and even dance. Our school also has a 

Student Run LA team where students and teachers practice 

three times a week to prepare for a marathon in Spring. There 

are also practices on weekends as well as shorter marathons 

along the way, such as a 5k, 10k, and half marathons.  

 

Leadership Course Syllabus 

YPI Brochure 
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Students in leadership provide support and ideas for certain 

school events such as our dances. They also provide support 

during our back to school night and student led conferences. 

Students in leadership also work a lot during the holiday 

season as they are responsible for selling holiday grams and 

decorations for all activities related to the holiday event.  

 

Sports, leadership, yearbook and after school clubs such as 

Student Run LA allow students to learn how to be a part of a 

team and become responsible for their role/part within their 

team. This teaches students to be able collaborate with one 

another and learn how to use this skill in the work force.  

 

YPI after school also provides a variety of extracurricular 

opportunities, from health and beauty classes, cooking class, 

robotics class, DJ, music, mixing and a rock band. Students 

play football and soccer with YPI staff both at lunch and after 

school. YPI and Leadership work together to provide students 

with after school events like “Lights On After Dark” Fall 

Festival with food, music, and activities, as well as movie 

nights and dances. 
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ACS WASC Category E. School Culture and Support for Student 
Personal and Academic Growth:   

Summary, Strengths, and Growth Needs 

Review all the findings and supporting evidence and summarize the degree to which the criteria in 
Category E are being met.  

Include comments about the degree to which these criteria impact the school’s ability to address 
one or more of the identified critical student learning needs (Chapter IV).  

Summary (including comments about the critical student learning needs) 

The data from Category E clearly indicates a strong program of academic and emotional support 

for all students. With the support of Linked Learning and YPI, we are able to offer our students 

personalized, intensive, ongoing support in a holistic way. Teachers, administration, and 

counselors are a cohesive team that work together to support students academically and 

emotionally. The systems of communication we use to support our students are highly effective as 

evidenced by the data. SBHA has work to do in the area of school culture, particularly with regard 

to parent and community involvement. Our critical learner needs in the area of accountability 

would benefit from a greater sense of pride in school. Students would be more inclined to do their 

best on high stakes tests, etc. The school district’s adoption of Schoology has set us back 

somewhat, as it has introduced a learning curve for faculty and stakeholders. Our previous system, 

Jupiter Ed, was an established method of communication, so in a sense, we are starting over as we 

attempt to establish Schoology.  

 

 

Prioritize the areas of strength and growth for Category E. 

Category E: School Culture and Support for Student Personal and Academic Growth: Areas of 
Strength 

      - We have a strong program of emotional and academic support 

-We have a strong Leadership program 

-We practice excellent communication among faculty and administration with regard to 

student support 

 

Category E: School Culture and Support for Student Personal and Academic Growth: Areas of 
Growth 

-We need better and more frequent outreach to community and parents 

-We need greater attention paid to special education students with regard to PBL 

participation 

-We need a stronger sense of school identity and pride among the students 
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Prioritized Areas of Growth Needs from 

Categories A through E 

 

Prioritize the growth areas from the five categories. 

 Increase enrollment through an aggressive recruitment plan 

 Rigor 

 Strengthen PBL Program 

 More effective assessments in place 

  Greater sense of school pride 
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Chapter IV:  Summary from Analysis of Identified Critical Student 
Learning Needs 

Summarize the identified critical student learning needs based on profile and Focus Group findings. 

 

Critical Area of Need #1: Increase Levels of Literacy for All Students (EO, SEL, ELL, LTEL, 

RFEP, IFEP) LCAP Proficiency for All; 100% Attendance; Parent, Community and Student 

Engagement; Basic Services 

The implementation of the Common Core State Standards (CCSS) has changed the paradigm for 

literacy proficiency. SBHA recognizes that our students need to read, write, speak, and analyze 

literary and expository text in order to prepare for college and career.  The SBAC measures student 

literacy according to the tenets of CCSS. This has brought about a need for a shift in instruction to 

accommodate a new, more rigorous objective. Our SBAC results reveal a significant need to 

increase students’ performance in the area of ELA literacy. The most recent data shows that 65% 

of our students are not meeting the standard. Of these students, IFEPS perform the best with 40% 

proficiency in the following claims: reading, speaking, and writing. There are only five IFEPs at 

our school, so the number of those proficient represents a very small population. English Only 

students reached the standard only in two claims: reading and research inquiry, whereas RFEPs 

achieved proficiency in all four claims, but with far fewer numbers. Most concerning is the fact 

that our scores have declined over the last few years. All teachers (100%) believe that students are 

receiving rigorous instruction across all content areas that require students to engage in reading, 

writing, writing, research and analysis of complex text. This belief reveals a disconnection between 

what we think is happening in the classroom and the actual student outcomes. While our student 

population has remained consistent, our enrollment numbers have declined. The data also starkly 

indicates that our EO students perform no better than our English language learners and 

reclassified English learners. This data directly correlates to our Student Learning Outcome 

requiring proficiency in analysis, research, and investigation. 

 

Critical Area of Need #2: Increase Levels of Numeracy for All Students. LCAP Proficiency for 

All; 100% Attendance; Parent, Community and Student Engagement; Basic Services 

Because of the Self-Study and the data in chapter in two, we know that we must focus on increasing 

math proficiency levels of all students at SBHA. SBAC results indicate that there is, across the 

board and across all student populations, a startling lack of numeracy among our students. The 

performance among students is even more consistent than the ELA data. The most recent data 

shows that 96% of our students are not proficient in math. English Only students perform the 

lowest in the three math claims, and again IFEPs perform the best. This data directly correlates to 

our Students Learning Outcomes requiring 21st century skills. 

 

Critical Area of Need #3: More Transparent and Consistent use of Assessments to Help Students 

Take Responsibility for their Learning; LCAP Proficiency for All; 100% Attendance; Parent, 

Community and Student Engagement; Basic Services 
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As a result of the Self-Study, we know that students need to have more access to information about 

their own strengths and areas of growth. Student surveys reveal that many students, 47%, do not 

feel empowered to take responsibility for their learning. The school district’s new implementation 

of Schoology has contributed to this sentiment because our students, staff, and parents were 

accustomed to our previous online program, Jupiter. We have experienced a significant decline in 

parent and student feedback and participation in daily lessons and grading, as a result of this 

change. Nearly half of the faculty agrees that there has been a decline in student ownership and 

parent communication. Nevertheless, we are aware that the promise of Schoology as a tool for 

communication will be effective once the learning curve is addressed. The SBAC results in both 

ELA and math indicate a great need for better preparation for our students. They also show that 

our students need to be able to assess their performance in terms of areas of strength and challenge. 

This information is also vital for the purposes of instruction and re-teaching content.  

 

Questions Raised by the Analysis of the Student Performance Demographic and Perception Data 

and the Progress Data: 

1. What time will we allocate to training teachers on optimum strategies for ELA literacy and 

math instruction? 

2. Do we, as a faculty, have a common understanding of rigor and how can we be sure rigor is 

happening in the classroom? 

3. How can we increase school pride and will such an increase help promote increased high-

stakes testing scores? 

4. How can we use interim assessment data to inform instruction and help students take 

responsibility for their own learning? 
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Chapter V:  Schoolwide Action Plan 

A. Revise the single schoolwide action plan, i.e., Single Plan for Student Achievement. Ensure 
the plan is aligned with the Local Control and Accountability Plan. 

B. State any additional specific strategies to be used by staff within each subject area/support 
program to support sections of the schoolwide action plan. 

C. Describe the school’s follow-up process, ensuring an ongoing improvement process. 

Formal action plans from each Home Group are not necessary; the critical emphasis is the consensus and 
commitment from all stakeholders to implementing the various sections of the schoolwide action plan. 

Goal #1 (Critical Learner Need): Increase Levels of Literacy for All Students (EO, SEL, 

ELL, LTEL, RFEP, IFEP) LCAP Proficiency for All; 100% Attendance; Parent, 

Community and Student Engagement; Basic Services 

1.1 Increase student awareness of SBAC. This includes consistent use of interim assessments. 

1.2 Identify and implement effective common structures and processes for teachers to                    

collaboratively assess student performance based on CCSS and plan instruction accordingly  

1.3 Utilize and develop instructional strategies that are CCSS aligned to improve student 

academic success, with specific attention to rigor (PBL). 

 

Goal #2 (Critical Learner Need): Increase Levels of Numeracy for All Students. LCAP 

Proficiency for All; 100% Attendance; Parent, Community and Student Engagement; 

Basic Services 

 

2.1 Increase student awareness of SBAC. This includes consistent use of interim assessments. 

 

2.2 Identify and implement effective common structures and processes for teachers to 

collaboratively assess student performance based on CCSS and plan instruction accordingly. 

 

2.3 Utilize and develop instructional strategies that are CCSS aligned to improve student 

academic success, with specific attention to rigor (PBL). 

 

Goal #3 (Critical Learner Need): More Transparent and Consistent use of Assessments to 

Help Students Take Responsibility for their Learning; LCAP Proficiency for All; 100% 

Attendance; Parent, Community and Student Engagement; Basic Services 

 

3.1 Implement procedures to allow students’ regular opportunities to analyze their own data from 

interim assessments. 

 

3.2 Provide teachers with time to collaboratively analyze student data for re-teaching.  

 

3.3 Continue promotion of Schoology among students and parents. 
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Goal #1 (Critical Learner Need): Increase Levels of Literacy for All 

Students (EO, SEL, ELL, LTEL, RFEP, IFEP) 

 

Rational: SBAC scores indicate an urgent need to raise proficiency in English Language Arts  

 

Supporting Data: SBAC Scores; A-G Readiness; Course Grades, EA Scores 

 

 

Chapter 4: Areas of Growths  

 SBHA needs to spend time allowing faculty to discuss and explore the concept of rigor. 

Teachers need to develop a common language around what rigor looks like and what students 

should be doing across the content areas. 

 Increase use of Instructional Rounds to develop, refine, and establish the tenets of rigorous 

instruction. 

 Grow PBL and establish writing and performance tasks in all content areas (SBAC aligned) 

 

Major Action/ Focus: 

1.1 Implement SBAC interim assessments at least once a semester 

1.2 Monthly Instructional Rounds with time set aside for debrief 

1.3 Further training around Linked Learning PBLs 

 

Student Learner Outcomes Addressed: Effective Communicator 

 

Growth Targets: 

By the end of 2017-2018 

A. Decrease the number of students with D’s or F’s by 5%. 

 

By the end of 2018-2019 

B. Decrease the number of students with D’s or F’s by 5%. 

C. Improve Smarter Balanced Baseline for ELA by 5% 

 

By the end of 2019-2020 

D. Decrease the number of students with D’s or F’s by 5%. 

E. Improve Smarter Balanced Baseline for ELA by 5% 

 

Monitor Progress Tools: Smarter Balanced Results, Grade Reporting Data, District Interim 

Assessments 

Report Progress: School Leadership Team Meetings, School Site Council 
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Tasks Responsible 

Person(s) 

Involved 

Professional 

Development / 

Resources 

Means to 

Assess 

Improvements 

Timeline 

1. Increase Levels of Literacy for All Students 

Attend PD focused 

on defining rigor 

across all content 

areas 

 Admin team 

 Teachers 

 YPI 

personnel: 

Instructional 

Coach 

 Adaptive Schools 

 Springboard PD 

 Kagan PD 

 Department 

collaboration time 

  Classroom 

observation 

 Peer 

observation 

 PD 

 Instructional 

Rounds 

 Ongoing 

PBL training, 

reflection, and 

design 

 Admin team 

 PBL Teams 

 Linked Learning PBL 

collaboration time 

 

 Student 

Performance 

and Outcomes 

 Student 

Reflections 

 Reflection 

surveys 

 

 Ongoing 

Use Advisory PD 

time to plan College 

and Career 

Readiness activities 

that promote SBAC 

awareness 

 

 Admin team 

 Instructional 

coach 

 Advisory 

Teachers 

 

 Advisory 

collaboration time  

 Instructional training 

PD/conferences 

 Conferences/trainings 

around College and 

Career readiness 

 Advisory 

meetings 

 Reflection 

surveys 

 Student 

Reflections  

 Student 

Performance 

Outcomes 

 Ongoing 

Consistent 

Instructional Rounds  
 Admin team 

 Instructional 

coach 

 teachers 

 Faculty training 

 Monthly 

Implementation 

 Established focus 

areas (school and 

district priorities) 

 Funding for 

out of 

classroom time 

(1/2 day) 

 IR Tool 

 Ongoing 
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Goal #2 (Critical Learner Need): Increase Levels of Numeracy for 

All Students (EO, SEL, ELL, LTEL, RFEP, IFEP) 

 

Rational: SBAC scores indicate an urgent need to raise proficiency in math  

 

Supporting Data: SBAC Scores; A-G Readiness; Course Grades, Diagnostics 

 

 

Chapter 4: Areas of Growths  

 SBHA needs to spend time allowing faculty to discuss and explore the concept of rigor. Teachers 

need to develop a common language around what rigor looks like and what students should be 

doing across the content areas. 

 Increase use of Instructional Rounds to develop, refine, and establish the tenets of rigorous 

instruction. 

 Grow PBL and establish writing and performance tasks in all content areas (SBAC aligned) 

 

Major Action/ Focus: 

2.1 Implement SBAC interim assessments at least once a semester 

2.2 Monthly Instructional Rounds with time set aside for debrief 

2.3 Further training around Linked Learning PBLs 

 

Student Learner Outcomes Addressed: Scientific Thinkers and Problem Solvers 

 

Growth Targets: 

By the end of 2017-2018 

A. Decrease the number of students with D’s or F’s by 5%. 

 

By the end of 2018-2019 

B. Decrease the number of students with D’s or F’s by 5%. 

C. Improve Smarter Balanced Baseline for math by 5% 

 

By the end of 2019-2020 

D. Decrease the number of students with D’s or F’s by 5%. 

E. Improve Smarter Balanced Baseline for math by 5% 

 

Monitor Progress Tools: Smarter Balanced Results, Grade Reporting Data, District Interim 

Assessments 

Report Progress: School Leadership Team Meetings, School Site Council 
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Tasks Responsible 

Person(s) 

Involved 

Professional 

Development / 

Resources 

Means to 

Assess 

Improvements 

Timeline 

2. Increase Levels of Numeracy for All Students 

Attend PD focused 

on defining rigor 

across all content 

areas 

 Admin team 

 Teachers 

 YPI 

personnel: 

Instructional 

Coach 

 Adaptive Schools 

 Springboard PD 

 Kagan PD 

 Department 

collaboration time 

  Classroom 

observation 

 Peer 

observation 

 PD 

 Instructional 

Rounds 

 Ongoing 

PBL training, 

reflection, and 

design 

 Admin team 

 PBL Teams 

 Linked Learning PBL 

collaboration time 

 

 Student 

Performance 

and Outcomes 

 Student 

Reflections 

 Reflection 

surveys 

 

 Ongoing 

 Attend PDs focused 

on CCSS math best 

practices 

 

 Admin team 

 Instructional 

coach 

 Math 

teachers 

 

 Advisory 

collaboration time  

 Instructional training 

PD/conferences 

 Conferences/trainings 

around College and 

Career readiness 

 Math 

Department 

Meetings 

 Reflection 

surveys 

 Student 

Reflections  

 Student 

Performance 

Outcomes 

 Ongoing 

Consistent 

Instructional Rounds  
 Admin team 

 Instructional 

coach 

 Teachers 

 Faculty training 

 Monthly 

Implementation 

 Established focus 

areas (school and 

district priorities) 

 Funding for 

out of 

classroom time 

(1/2 day) 

 IR Tool 

 Ongoing 
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Goal #3 (Critical Learner Need): More Transparent and Consistent 

use of Assessments to Help Students Take Responsibility for 

their Learning 
 

Rational: Overall test scores indicate that students are not maximizing their effort on high-stakes 

tests 

 

Supporting Data: SBAC Scores; A-G Readiness; Course Grades, EA Scores, Diagnostic Scores 

 

 

Chapter 4: Areas of Growths  

 Increase use of data-driven analysis and share this data with students 

 Raise SBAC awareness 

 Have teachers more regularly use assessments/student-work to inform instruction  

 Increase school culture and sense of individual pride 

 

Major Action/ Focus: 

3.1 Practice/implement student work analysis protocols. 

3.2 Make time in class for student self-analysis 

3.3 Reach out to students and parents about Schoology/use Schoology more effectively to 

promote a positive school culture. 

 

Student Learner Outcomes Addressed: 21st Century Thinkers 

 

Growth Targets: 

By the end of 2017-2018 

A. Increase the number of parents using Schoology on a weekly basis by 20%  

      B. Increase the number of students using Schoology on a daily/weekly basis by 20% 

By the end of 2018-2019 

C. Increase student lexile scores by 2-3 grade levels 

      D. Increase Student Learning Outcomes Awareness to 100% capacity 

By the end of 2019-2020 

E. Increase baseline testing outcomes by 30% (ELA). 

F. Increase baseline testing outcomes by 30% (math) 

 

Monitor Progress Tools: Achieve 3000, Smarter Balanced Results, Grade Reporting Data, 

District Interim Assessments, Student Performance Outcomes (PBLs), Senior Defense 

Projects 

Report Progress: School Leadership Team Meetings, School Site Council, Student Government 
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Tasks Responsible 

Person(s) 

Involved 

Professional 

Development / 

Resources 

Means to 

Assess 

Improvements 

Timeline 

3. More Transparent and Consistent use of Assessments to Help Students Take 

Responsibility for their Learning 

Establish Systems and 

Protocols for Student 

Work Analysis 

 Admin team 

 Teachers 

 YPI 

personnel: 

Instructional 

Coach 

 Department 

collaboration time 

 PBL Collaboration 

time 

 Advisory 

Collaboration 

Time 

 Pathways 

Collaboration 

Time 

 Formal/informal 

observation 

 Teacher 

Reflections 

 Re-teaching 

practices 

 Ongoing 

Establish Student Data 

Analysis Protocols 
 Admin team 

 All teacher 

teams 

 Class Time for 

Protocol 

Instruction and 

Practice 

 Student 

Performance 

and Outcomes 

 Student 

Reflections 

 Classroom 

Observations 

 School 

Innovation 

Grant 

 Ongoing 

Plan promotion 

activities for 

Schoology (Student 

and Parent 

Participation) 

 

 Admin team 

 YPI Staff 

 Teachers 

 

 Parent Outreach 

Committee Time 

 Planned Parent 

and Community 

Meetings 

 Parent surveys 

 Reflection 

surveys 

 Student 

Reflections  

 Teacher 

Feedback 

 School 

Innovation 

Grant 

 

 Ongoing 

Consistent use of 

Assessments and 

Rubrics throughout 

Departments  

 Admin team 

 Instructional 

coach 

 Teachers 

 Department 

Planning Time 

 Classroom Posting 

 Daily/Weekly 

Reference with 

Objectives 

 The Mozi 

 Springboard 

 College Math 

 Ongoing 
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Appendices: 

A. Local Control and Accountability Plan (LCAP): provide link 

B. Results of student questionnaire/interviews 

C. Results of parent/community questionnaire/interviews 

D. The most recent California Healthy Kids Survey 

E. Master schedule 

F.   Approved AP course list: https://apcourseaudit.epiconline.org/ledger/ 

G. UC a–g approved course list: https://doorways.ucop.edu/list/app/home/ 

H. Additional details of school programs, e.g., online instruction, college- and career-
readiness programs, partnership academies, IB, AVID 

I.   California Local Control Funding Formula (LCFF) Eight State Priorities Rubric 
Performance information  

J.  School accountability report card (SARC) 

K. CBEDS school information form 

L.  Graduation requirements 

M. Any pertinent additional data (or have on exhibit during the visit) 

N. Budgetary information, including school budget 

O. Glossary of terms unique to the school. 

 

https://apcourseaudit.epiconline.org/ledger/
https://doorways.ucop.edu/list/app/home/

